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uJ(.~ T~"

Interview witq1Dugger Smith
12/13/88
by Dr. Joseph Watras
I'm sitting with Mrs. ~rtha Dugger Smith, who was the

Watras:

principal at Jefferson Primary School in ... well, let me ask you.
Smith:

What years?

Let's see, I have to think back a bit

because 1 ... 1965, I guess, when the primary school opened.

I left

there in 1976 so nine years between that and 1965.
Watras:

Had you always been in the Dayton System?

Did you come

from another system?
Smith:

No, I've always been in the Dayton System, graduated

+U;

from Wilberforce University in 1941 and went right into the Dayton
Sy s tern and wo r ked a s a teacher in

\:10

Schoo 1. Wi l yard Schoo 1 •

Residence Park and served for a year as a primary supervisor and had
15 schools assigned to me at that time.

And then carne into the

administrative end of it
, as I say, sort of by the back daor because
r
I had not anticipated t
c urriculum

A-t.<i

; . ~~

g raduate school preparation

"-

Somehow , someone had made the suggestion

~

been in

that perhaps

I might be a suitable person,in that Jefferson Primary was being .. .
had been built on that site under some controversy from parents
because they were going to

concentrat~
, ';.

t90 many

~ ( d b ~J,~

st~dentf

cli~

There was some concern becaus~ the c.once-p~ ' was that of

1

and this was something that
lc"
I]\';v

r

administration
Watras:
Smith:

teachers~~

i ~ o ~e
lj, j

place.

L)-I., [!(

,,42/ :- .:

,1 ,

parents and students, I guess

I

had to learn about and decide to work with and adjust to.

The building was constructed in 1965 or open in 1965?

It was under construction.

In my first year, I actually

worked out of the office of the elementary school.
of that school year we went into the building.

\_

.fal!' -/-to {m +eo(I t,\ ~ 11,5

During the spring

So, during that time

and prior to that time there was the need to work to find people who
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wanted to work in that kind of situation.
~,~~~'L

and the teachers

were~ ~9'Of

It was an interesting process

them came because they wished to come.

And that made a difference in staff.
Watras:

It was a desegregated staff, wasn't it, or at least to

some extent?
Smith:
Watras:

Oh, yes.
Were the ratios of blacks and whites in the staff in

the primary school about as equivalent to the ratio in the district
itself?
Smith:
Watras:

Yes, I would think so.
But that was before there was an effort on the part of

the administration in Dayton to desegregate the staff in 1965.

Who

was superintendent then, was that Robert French?
Smith:
Watras:

Yes.
Was there a reason why that school was desegregated

when other schools .•. or at least the staff was desegregated when the
other schools were not?
Smith:

Well, I was not conscious of that.

As I view it, it

was people who wanted to be a part of it and the teaching situation.
Now the elementary school staff, and I'm not remembering the exact
proportion, I was not ever conscious that it was one way as opposed
to another, as opposed perhaps to WillIard School when I was there
in the early years and the

L

This area was, by population,

primarily black and so most of the teachers were.
Watras:
Smith:
Watras:
Smith:

That'q WillIard School?
Yes, and that's been some years back.
But Jefferson ...
Jefferson, at that time, the population was more mixed

than when I left there because I left the year the busing began.
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Bu t the faculty was mixed as well as students.
l

deal of change suring

t\::t.e·s~
orQ. '"\,

mL(

Now, there was a good

the popula tion around the school

I

-

because it became more pt 0 poJ;t.i.G.n a tel y: black than whi te.
Watras:

You said that there was some controversy in building

the school originally in 1965.
Smith:

Yes, and it was the feeling that there were going to

be too many students in the area.

Now, there was a need because

of density of population, and I guess I didn't get too involved in
that except in reading about

~t

37&"

the meetings that were going on,

but I did not anticipate going in as an administrator.

I did not

concern myself with great detail.
Watras:
Smith:

What were the alternative sites?
I don't know.

Watras:
idea?

Separated from any other school campus, was that the

Simply to construct the school elsewhere?
Smith:

I guess I can't give you that answer.

others who would have input in

that~

There may be

But I can't remember what

ideas they had there.
Watras:

Since the staff was already desegregated in 1965,

when the primary school began, does that mean that the staff or
the faculty was not affected by efforts to desegregate the staff
under Wayne Carl; that is,

~he

Jefferson Primary School people?

Were they pretty much left alone when Royer or Wayne Carl tried to
desegregate the
Smith:

sta~f?

I did not have that many changes.

I had one teacher

~~o chosel to make a change and it was because she did not like the
open classroom process.

But interestingly enough, after a few years,

she asked if she might come back.

And she did come back.

And so

4

there was that opportunity for teachers to make some choices based upon
the needs of the teacher.~ that kind of situation ) C

the requirements

of being able to get along with other people, work with other people,
0 '"

pa :JcJ

:" '('( ,, ;)- h

.

plan with other peoplef ~(iive and take ~ is r-eqtI=i-'t:eti. mD5i e~·s.~~·{·' / o
Watras:

Did that make them more of a team-sense among the

faculty, because they could plan with each other?
Smith: Yes.
Watras:

Do you think that that enabled them to deal with the

changes that were going on in the community; that is, as the children
changed, you mentioned that it became more proportionately black?
Smith:
that.

Well, there was a good deal of planning involved in

When the school was built and because it was a different kind

of learning situation we wanted to encourage parent involvement.
So there was a great deal of that.

What happened in that community,

I think there was a large number of parents who were concerned, perhaps,
in expressing their concerns; they were vocal.

They would question

and they were wanting to be a. part of what was going on in the
(LL-t. t '\' , -\ he. . 5 t'! I; c C' :.i
communit Y
I think that was interesting and a stimulating experience

1

for staff.
Watras:

The parents that were involved were both blacks and

whites?
Smith:
Watras:

Yes.
L .

As the neighborhood changed, you mentioned that the
,.\,

neighborhood

changed ~ proportion

racially; it also changed by social

class, didn't it?
Smi th:
Watras:

Right.
That had been a fairly well-to-do neighborhood, I

believe.
Smith:

That's right.

' I
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Watras:

During the '60's and '70's I believed those well-to-do

people tended to move out and less well-to-do people moved in.
Smith:

That's right.

Watras: But the change in social class didn't seem to affect
the involvement of the parents?
Smith:

To some degree, yes.

Because they were parents with

different kinds of backgrounds and different economic status and
the opportunities that allowed them to be where they were at that
time were different from those who had had a different experience
from another socio-economic group.
Watras:

Wayne Carl was quite concerned, when he was superintendent,

(I'm most concerned with the years 1972-76 and that last year of his
administration falls within the years that I'm concerned with); but
he was concerned with economic as well as racial segregation.

He

said that schools had to integrate both groups or along the same
continuum.

He instituted a series of workshops, sensitivity sessions;

Charles King is the name that comes up quite frequently.

But, at any

rate, he (Carl) instituted a series of workshops, a series of inservices, to try to make the teachers more aware of differences
or the difficulties that arise out of economic or racial differences.
Did your teachers take part
Smith:

I did

particip~te
to

my staff.

such a thing?

i~

Were they helpful?

in some of them, as well as some of

•

Sensitizing, I guess they were, stimulating some of them,

and you got different emotions as a result of it.

I realize that

they were to be a vafue to help make people aware and there were some
people who were angry; some people who were depressed sometimes
and I think he was trying to evoke all these kinds of ...
Watras:

You mean Charles King?
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Smith:

Yes.

There were others, as well, and I looked at them

as an opportunity for growth, and an awareness that I
,

~ ,"J

iI

~ -,

J

~tfT:J: not iQ~~:~-'

" ,(::,~, I

a; parto£.

And I suppose a lot would depend upon the individual.

Watras:

I've heard a good deal of praise for those in-services,

as well as a great deal of criticism.

But one of the things that

people were saying in praise of them was that it make them more
aware of the need to have a curriculum that was balanced, that was
multi-cultural.
Smith:
Watras:

Yes.
Did you find that you had that awareness already in

your faculty or did the in-services help you to develop that?

You

were trying to develop the open classroom and making the curriculum
more multi-cultural than it had been?
Smith:

I think we were definitely trying to do that and there

was that need, although not every teacher worked with great success
in their situation.

Because of the team effort required, the

stronger teachers, the more creative teachers, would pull in others
because and, in most instances, there were four to six people working
together.

And the teachers who were doing special subjects: music,

art, that kind of thing, they needed to become involved, too.

Then

there was the learning center,that was a focal barrier for children ".,
teachers and their

activities~and

tt., ).,", \·c~

resources.

, ' "
~

And that person4 was

i. .

pulled in to it, tqo. , We had' the oppor tuni ty to ,have some specia Ii zed
ll({;C\(;" , l ~1=)C,' ':' ".::; (} ().. {! II '(: ""1 ,I ~'1\ ~
, ','
,,';)
people~working with us as well as the counselors for primary children.
I don't know that that's happening now, but it had not happened before
necessarily for primary childrer. oocau.se-41.:H'-i-ftg--tfte..s..e. -y:..e.a-r~ (dne year

'oVit

\1)10-::;1

I had 4th year children , and by

FRGF€
()

Ol'

,.v. "

firs t and second graders and1 1'hey
e,.

which we felt ~ a definite plus .

years ;there were kindergarten,

11("" ,. .l " . (-l
l\~'

'

'J

h ad~, kind~i'of

\ be A: ,

services-available,

The staff worked closely together.
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There was not always complete agreement about
of the process or about whether or not the little children were
learning.

There were those ... and it's interesting that I go through

the site now and see that they have put up walls.
Watras: Yeah, they have; that's true.
Smith:

I felt that perhaps there was something special about

our staff and the opportunity that we had to work together.
Watras:

The years that I'm most concerned with, 1972-76,

especially from 1973 on, had a split School Board; that is, the
School Board seemed largely to be 4-3 between the Save Our Schools
or Serve Our Schools, and another one, Citizens for Better Schools.
At any rate, did the faculty become involved with •.. and those School
Board meetings were very controversial.

I guess there was a lot of •..

they were split completely; there seemed to be a lot of discussion
during the meeting. Did the faculty become involved in those ...
that is, did the dates carryover from the School Board to the school
building?

About whether they should desegregate?

Smith:
for division.

I was not aware of the strong feelings that caused
I'm sure there were those who had different opinions.

But it did not come to the surface in such a way that I felt that ...
and yet, as I've said, I tenq to be a positive person, and I try to
L .

find ways to perhaps encourage or motivate in a way that is a positive
way rather than dwelling on some of the negatives.

Certainly we were

aware and we were concerned about some of the uprooting,

but because

ours had been an integrated faculty group, we weren't experiencing
as much of that as perhaps other groups, as they anticipated the change
in groups and staff and so forth.

There were those •.. and again, it had

to do with the kind of learning, physical environment that we had.

8

I can remember the president of the Board came one day and he walked
around the school ...
Watras:
Smith:

My children went there.
Did they?

I see.

He did not say anything to me but

went through the school and was commenting about the children sitting
on the floor ...
Watras:
Smith:

This is Bill Goodwin?
Yes.

And, what kind of situation is that over there?

Obviously, he may have been the first president, I don't know.
he thought, "Oh, gee.

But

What kind of learning is taking place here?"

But we had had experiences with the Kettering Foundation

~

had

done some work with us and the University of Dayton, and the University
of Miami, and we didn't feel we were null and void in what was going
on.

I had hoped, really, to have stayed at Jefferson Primary
, J,-

.. ~ was the c h'
but ~
Olce

0

f superiors
.
t 0 rna k e a c h ange.

I went to

Shiloh School ...
Watras:

The north side of town.

When I mentioned that the

School Board was divided, as conservative and liberal, were the
sentiments of the faculty on one side or the other?

Did the faculty

or administration seem to favor either the SOS or the CBS?
Smith:
the other.
opinions.

I was not

awar~

,

of the majority favoring one way or

l .

As I say, I m sure that there were people who had
But not the extent that.

My staff may have, but I'm

sure, as a staff does, talk and express among themselves,but they
may not have ...
Watras:

Did they becomeinvolved in political action?

Did

the teaming ... for example, I found one school, Longfellow I think,
where the teachers did get together and they did team in much the
same way that you were talking about in the open classroom at

9

Jefferson Primary and in that school that teaming seemed to go outside
the building where they did actively side with one side.
did campaign.

And they

In fact, I had one person tell me that when Jane

Stertzer lost by 9 votes that she felt personally responsible.
should have gone out and pushed farther.

She

And I wonder if those same

feelings were present among the Jefferson Primary faculty?
Smith:

I don't recall that, but I may not have been aware.

Watras:

During those same years, from 1972-76, or at least

1973-76, when the School Board was split, was an awful lot of effort
to try to desegregate the school system without busing; that is, I
believe there was a science magnet set up in the north end of town.
I think it was at Shiloh where you ultimately went.

And there was

a music program downtown, choral groups and things like that were
supposed to bring the students together; activities that would be
integregated or desegregated.

Were you involved in any of those,

the science magnet school, for example?
Smith:

Do you mean my children involved in them?

Watras:

Yes.

Smith: To a very limited degree.
Watras:
Smith:

Were those helpful?
Again, because_of my personal kind of outlook, I think

those experiences were

helpf~l.

But I looked at it more from the

opportuni ties for learning, . ih-e resources tha t were accumula ted there
at the magnet school.
and maybe I was

jus~

And because our children were mixed already,
kind of oblivious to this.

I realized the point

that was going on but I didn't feel that our children were starving
for experiences of a multi-cultural, multi-racial nature.

Of course,

as I say, the student population became more predominantely black
in the later years, and there were fewer experiences of this kind

10

right within the school.

But I looked at it more from the learning

opportunities that the opporunity of contact.
Watras:

And were those opportunities beneficial; did they

gain a good deal by going to the science center, for example?
Smith:

Our experiences in the summer schools were fewer, yes.

But, yes, there were some benefits.

The resources that we had, and

some of them were supported by additional government funding to make
some supplementary kinds of activities possible and available within
our school, I think we were blessed to have these kinds of resources
that we had

available,~~@~.

Watras:

I had asked you earlier if the division within the

School Board had affected the attitudes of the faculty.

Let me ask

you a question that's along those same lines, but slightly different.
When Wayne Carl was superintendent, he participated, it seemed,
almost actively on the side of the NAACP which was suing the School
Board.

In one way, one could look at that as almost an employee

going against the employee.

What's fascinating, is when I talk to

people, almost nobody who worked within the district seemed to look
at it as such a light.
among your faculty?

Did the trial in any way cause divisions

Or did they start to feel any sense of disloyalty

or loyalty to the School Board or closer to the administration?
~

Did the faculty look at

tha~l

trial and follow it closely and did it

affect the relationships within the school?
Smith:
have.

I can:t say as far as individuals how closely they may

There were some discussions sometimes. There were a few people

in the staff who you sensed were not for desegregation.
those, it was my sense, they did not want to change.
either uncomfortable or scared, one or the other.

And some of

They were
But as a whole,

11

I am not aware that it made a difference in total relationships because
in that kind of situation, some things you feel you have to put aside
for the benefit of the whole, of the group.

If some of the things

that happened where people were not able to work out a problem, if it
was because of what was going on in the courts,
I didn't pinpoint it to that.

within the Board,

I didn't attach it in that way.

Watras: There's ...
Smith:

For the most part, I think my staff welcomed the

opportunities that were forced during the Wayne Carl administration.
He was a forward-thinking kind of person, a very progressive kind of
person and a person who wanted what was right for people.

And to

provide opportunities and there was a contrast in the administration
of power, a very definite contrast.

I guess this should not be for

the record ...
Watras:

Well, then don't say it!

We'll edit it out.

Wayne Carl seems to have been a person who engendered a good deal of
loyalty to him, personal loyalty.

He must have been some kind of

magnetic individual.
Smith:

Yes, I think so.

Watras: Another way of looking at it, and there seems to be
a good deal of research in other areas that shows this, that teachers

,

tend to concentrate their attention on their students and what
happens outside is something they don't want to think about.
Would that seem to

~ave

been the case in your school?

That whatever

was going on outside was outside but I'm going to do the best job
that I can for the kids that I have.
Smith:

I think this was the kind of feeling that permeated;

there were a few exceptions, of course, and again I think that

12
,

made Jefferson Primary
Watras:

C . I)~

~~----~~~--

So the teaming made possible the teachers to dedicate

themselves to the advancement of the students?
Smi th:

Yes.

Watras:

We sort of implied the answer already about desegregation

itself; did you think that it was a beneficial act for Dayton to have
the actual court requirement that we desegregate?

Do you think that

it worked to the good or to the ill?
Smith:

I hope it's working to the good.

I began to see some

things and attitudes of some of my friends with whom I've worked
who are working in segregated schools that

~&&.~@~

were excellent

teachers who began to have a feeling of ... I don't know that I am
going to put all of my effort into it as I may have at one time,
because

1h~~~
XljlOgs

.

are not equal k1nds of opportunities.

there is stimulation

• \V\

~

change

'ou-\~

I think that

not everyone agrees with that.

There is need for a multi- kind of cultural experience because
that's the kind of world we live in.

There is need for give and

take, for learning that we are alike in many ways but that we are
different in many ways, too.
opportunity.

So, I hope that there is that

There were other kinds of attempts, as you mentioned,

the magnet schools was one, I can remember going to a School Board
. .~

meeting and making a

sugges~~on

which was being tried in other cities,

that of allowing parents to choose schools which their children would
go rather than their own school situation. To my surprise, it was
something of a headline the next day.
that kind of thing.
natural thing.

I think there is need for

I think it is unfortunate that it can't be a

I know that there are hardships; childrens' parents ...
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Watras:

The School District declined; that is, the size of the ••.

years 1968-69 must have been the years when the School District was
as large as it ever became.

It seemed to shrink in 1971 to .•. just

by looking at pictures in the halls of high schools with graduating
classes, there seems to have been a real decline.
that was any way caused by desegregation?
was closely during those years, too.
Smith:

Or other factors?

NCR

And Frigidaire.

Yes, I feel that the desegregation had a great deal

to do with that.
those

Do you think that

And, certainly those places that you mentioned,

businesses were changing, but I think that the school system

also a positive or negative input on what people do and the times I've ...
and students which are provided and hopefully grow up, there is the
kind of educational opportunities that they've had, and their learning
experiences.

Again, many people who could not choose their part of

it were the people who economically could
people wh9(the

black~might

make a move.

And the

have wished to change and not go through

the experience but economically could not.
Watras:

When the buses actually did roll in 1976, J. Stanley

Pottinger claimed that this was one of the first successful cases of
desegregation

Do you think that the peacefulness with

which the desegregation was received was in some ways a result of the
fact that the people who opposed it had already left?
l .

Smith: I think there had been some preparation for us there.
Watras: There was an enormous amount of work ...
Smith: ... in order to ---------- Now the fact that .... there were
a number of people who had made up their minds to do it and who haven't
been able to accomplish anything.

I don't know if it's because all of

14

those people had already left, because there are still some people
who are opposed that are here.

I would say it was more the preparation

that had gone on •..
Watras:
Smith:

Oh, that the school people had already known?
Yes.

Watas: The newspapers were filled with stories of offering trips
to parents to come and see the new school, summer programs, and even
support from religious leaders who got together and spoke to their
parishoners in favor of it.
Smith:

b~ ~o __~f

So many times it's the wheel that squeaks the loudest ...

the things that

~~

on, you see very quietly and very

effectively, but it doesn't get to the press or to the media.
Watras: The religious leaders ... the influence of the religious
leaders that I just mentioned, is an interesting point to me.

And

that is, they are credited with making the desegregation quite peaceful
in 1976.

Back in 1971 and 1972 were they as involved then?

Did you

find in your school, were religious leaders, in any way, speaking
to the changes that were going on in the neighborhoods that your
school served?
Smith:
Watras:
Smith:
Watars:
Smith:

There was some of that.
You have a theological seminary very close to you.
Right.

L

And there is a synagogue that's right near that area.
That's true.

And the first year that I mentioned before

the primary school was completed, I had some classes in the synagogue
and the methodist church as well as the community center on Riverview
and some classes right in the elementary building ...

15
Watras:

The school actually put the students in the school

district and+li8.d
that area?
... . . .
, ~

Smith: '?~~~
•

• • ~ ._

.' r

and it was certainly an indication of a need for a

~

place for the children.

I can remember the episcopal priest, who was

one of the persons active in our parent activities group.
staff members' husband was connected with the seminary.
some experiences that they had with the parochial

One of my
There were

school~

St. Agnes.

Now, as far as what may have been said in there, the meetings of the
individual churches, but there was

activity~involvement

of people

from various religious groups.
Watras:

Did you school, in any way, cooperate with St. Agnes?

St. Agnes had a school which would have been a couple of blocks
from yours.
Smith:

There was some exchange of materials.

That's one of

the things they did.
Watras:

Did you notice any people going to St. Agnes in order

to avoid; white parents, for example, sending their children to St.
Agnes, in order to avoid integration?
Smith:

I don't recall; there may have been some of that, but

I don't recall.

I gues s my concern was more

_p~upl€ with~elincreasinglY

~ha ~

-th8---11Umber -o-f

\}J'(Io

number of

children~were

coming.

As the

neighborhood was changing, t~ere were the large homes that became,
.

~nstea

d

0

f

.

s~ng

1e

~w.\hl

~ar~cd,

t h ey b ecame multiple dwellings.

And larger

families ... l do recall that one of my parents said to me, and this was
a black parent, "Can't you stop so many children from coming?" It
surprised me, coming from tha t par t icu lar per son.

-I*l-t---I - c-ould--- l:Hld-e-r-s-t-ftfId

.--his s ta-t--e-meftt,---real--i -z-i-ftg----th-e--awareness of--the ·in-d-ividu-a-l-.
I

schoo 1 . . .

'1'0

e

\

I )~' 1

From a public
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Watras:

If I was to say that I was from another school district,

from a far away place, and we are going to go through this same kind of
,

.

a desegregatJ.n; that is, our district was separated.
. , ....-,

And I ask you

!

if you have auy suggestions you could give me that I could avoid,
what would you tell me?
Smith:

I would

avo~d

the mistake of not letting parents know
,'<
what the l plans were and;become involved; certainly lots of planning,
\ \ . (:>

pre-planning involving staff and the children, too; what would take
place and the reasons for it and the advantages of it; and emphasizing
the positive aspects of it; the experiences that others have had
could be a part of the sharing.

I think that information is so

valuable and important and that everybody being a part of it and
having input into itf
Watras:

'!";:>

v'Ieed eJ

I

Those are good things to pass on.

As we're closing,

I just realized that I haven't asked you to talk about Shiloh Springs.
Smith:
Watras:

Shiloh Elementary?
Shiloh Elementary, yeah.

Most of our conversation

has been about Jefferson Primary.

I wonder if I should ask you if

there is any kind of a contrast?

Is there anything you want to say

what happened in that school?
Smith:
desegregated.
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Tha t, as I say';. was the firs t year the children, being
The parents

t~~re

I think had the kind of orientation

to help them accept the change because certainly the majority of
families living in that area were white. The staff was, of course,
•
an integregated staff, and I'm not sure what the proportion had been
before; I guess I never really tried to take a look at that.

There

were the concerns on the part of the students and of being uprooted
and dislocated and there were some children who had negative feelings
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and there were parents who had negative feelings and expressions; I would
see it sometimes in the children's behavior.

There were sometimes

problems when a child became ill and parents had quite a distance
to come or had no transportation to get
G

those concerns.
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We tried to alleviate

that, when a child
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a problem..,

w e-ther it be discipline or success in the school uAfiu!'e you wanted the
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parent to become involved,'" the parent coudn't walk to the school
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and, of course, that WR~\f.8 ma4d could be ~ ~:ee~~ and sometimes
, was.
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The staff worked very hard at making children

a part of, and involved in, school activities and liking school.
I think that a school, no matter where it is or who ' s in it, as far as
the racial composition,
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mind __ the student, that y~u are black or ~
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are white. ~Cfet involved in the learning experience.
what school is all about.

Of course) we're products of our

we're products of our families and what their experiences

~ ~ere
negative.

And that's

those families had not been happy,

was.s

environment~
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they had been

I think it's more of a challenge, to try to make the child

feel that he is an important person; that it is his abilities that we
are trying to
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come on, let's get him involved with things!

Watras: Was that an Op"Eih.classroom school?
Smith:
Watras:

No.
Oh, that was closed.

And was there a lack of cooperation

among the faculty and less of a team feeling as a result of that change?
excuse me, as a result of not being an open classroom school?
Smith:
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because even though the classrooms were not open
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this was different for me, in that k

went through the
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eighth grade .

So there was a difference
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did not have that opportunity
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It sounds like you met it very well and were very

successful.
Smith:
Watras:
Smith:

I don't know.
Well, thank you for spending the time with me.
I am pleased to have been asked, I don't know if I

contributed that much ...
Watras:
Smith:

Thank you.
You're quite welcome.
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was another challenge.
Watras:

happens

ifferent grade levels , and

jim:iG:-a h i;@hzlreftol, student council, t:ftere were
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The children would go down the hall to do that

with di fenen t activities, the students

So

,as well as school
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The re was some time s regrouping, which

in open classrooms.

younger

()....{).d

)

areas.

instead of

~p ~ curriculum,
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you have primary teachers that were working together

activities ,
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