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Objectives
●
●
●

Connect with/contribute to the broader UD community
Understand lived experiences and literature on remote faculty
experiences
Identify opportunities and strategies for creating an inclusive institutional
culture for remote faculty

Agenda
●
●

Introductions
Building community remotely
○
○
○

●

Why does it matter?
How is it done?
Personal experience, and the link with
global learning

Interactive brainstorming activity

What interests you in this topic?
Share in chat:
●
●
●

Your role at UD
What motivated you to attend this session?
What questions do you have about the topic?

Introductions
●
●
●
●

Resonance with “rediscovering a sense of
purpose”
Personal career transitions
Reﬂection on community building as an
online educator and remote employee
Alignment with commitment to supporting
transformative individual, organizational,
and societal change

“To enhance the capacity and commitment of individuals, teams and institutions to
create a more just, peaceful and sustainable world through research, teaching and
service that informs and expands access to transformative global learning
opportunities.”

Aryn Baxter

Community
“A feeling that members have of belonging, a feeling
that members matter to one another and to the
group, and a shared faith that members’ needs will be
met through their commitment to be together.”
(McMillan & Chavis, 1986, p. 9)
Four elements: membership, inﬂuence,
reinforcement of needs, shared emotional connection

Collaborative Learning Community
“A group of individuals who are interested in a
common topic or area and who engage in
knowledge-related transactions as well as
transformations within it.”
(Fulton & Riel, 1999, p. 8)

Why does it matter?
●

Remote faculty numbers are expanding, accelerated by the pandemic
○
○
○

●

●

~40% of courses at AASCU institutions are online or blended (Magda, 2019)
■ ~33% taught by part-time faculty
~ 47% of the 1.5 million faculty in the U.S. academic labor force are part-time faculty
(National Center for Educational Statistics, 2019)
~67% of faculty nation-wide are NTTF or contingent; 20% at research institutions
(Haviland et al., 2017)

Virtual (and especially virtual adjunct) instructors often feel disconnected
from larger university culture and geographically distant colleagues
(Schwartz et al., 2016, Dolan, 2011, Curry, 2016, Cooper & Kurland, 2002)
It’s an equity and inclusion issue, yet little is known about the experiences
of instructors in virtual or online education (Haviland et al, 2017; Kezar &
Sam, 2014)

Beneﬁts of cultivating community among remote faculty
●

Faculty: Enhances faculty motivation, engagement, eﬀectiveness,
productivity
○
○
○

●
●

Learn about resources to beneﬁt work
Have a voice at institution
Gain professional insights through collaboration

Students: Supports student learning
Institutions: Improves retention of quality instructors

Strategies
●

Frequent and eﬀective communication (Dolan, 2011)
○

●
●

Creating pathways for formal and informal communication (Wenger et al.,
2002; Schwartz et al., 2019)
Valuing contributions (Dolan, 2011)
○

●
●

Preferences for level of communication/connection vary

Often unrecognized as source of value/help

Virtual Professional Communities of Practice/Online Professional Learning
Communities (Adedoyin, 2016; Sprute et al., 2019)
Service opportunities with virtual connection (Toner et al., 2021)

Building effective geographically dispersed CoPs:
(Wenger et al. 2002)
●
●
●

●

Achieve stakeholder alignment through smaller sub-communities that facilitate
small group connection, local variation, and connection to the larger CoP
Create structures that promote connections among people within and across
sub-communities
Recognize that distributed community members do not naturally bump into
each other - need opportunities for visibility (teleconferences, newsletters, email
threads, face to face meetings that rotate locations)
Incorporate networking opportunities to create a web of trust across the larger
community (small group projects, meetings, displaying faces and bios of
distributed workers on the web-page, organizing in-person small group visits)

Examples (from the literature)
●
●
●
●
●

Virtual faculty retreats with rotating locations (following conferences)
Hybrid faculty meetings
Virtual Water Cooler - faculty driven
Virtual Wellness Activities - virtual yoga, smoothie challenges
Virtual book club

Supports
●

●
●
●

●
●

Inclusion in institution-wide orientation
and programming (e.g. new faculty
orientation, this forum)
Virtual links to faculty meetings
Invitations to campus (preferably with
purpose and support)
Opportunities for intellectual
engagement with colleagues (e.g.
faculty-organized discussion of invited
speaker’s articles)
Course leads to support adjunct
instructors
“Virtual coﬀees” and other invitations to
interact less formally (e.g. oﬀers to
connect by phone to discuss questions,
issues, etc.)

Challenges
●

●
●
●
●
●

Limited virtual participation (e.g. no
visibility, low sound quality, few
opportunities to engage with peers, time
zone diﬀerences, etc.)
Limited opportunities for interaction
(collaboration, networking, etc.) beyond
program/department
Time constraints: limited time/interest
among colleagues
In-person only resources and events
No presence on university website
Limited opportunities for interaction
(collaboration, networking, etc.) beyond
program/department

Brainstorm
How might you expand opportunities for faculty community building across
location and career track?

(Yes, and . . .)

Opportunities for cultivating an inclusive institutional
climate for remote faculty at University of Dayton:
Informal agenda list meetings - live/via zoom, cultivated audience, building the
habit
Zoom rooms to come and meet new people at beginning of year - what if no
one comes? Timing matters

Questions?
Comments?

Thank you!
Aryn Baxter
abaxter1@udayton.edu
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