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CHAPTER I

INTRODUCTION

Background

The problem is that reading has too much emphasis placed on a
basal reading text and set skills rather than activities relating to
interesting literature and language activities.

This problem was chosen because the writer was becoming more
uncomfortable using a basal reading series after seeing all the
wonderful children's 1literature available and how positively and
enthusiastically children respond to it. Hearing and reading about
whole language and its benefits was another reason to delve into that
aspect.

Children will better relate their own experiences with good
literature than with a set book of stories that will not relate to
their environment and background.

Through literature activities and good quality books, topics of
interest that relate to students' every day life and experiences were

chosen as they fit into what will be studied.

Review of Literature
Sometimes learning in schools will not correspond with how

children first learn language in the home, Routman (1988) states.



Children need to use language purposefully, meaningfully,
and naturally - in whole units, not small pieces or for
teaching skills in hierarchy (Routman, 1988, p. 18)

One researcher (Tunnell, 1989) states that basal materials lose
meaning and the use of grammar because letters and sounds are taught
in isolation and words are used out of context.

Primary grade basals have fewer plot complications, less

character development, and less conflict among and within

characters. They lack the richness in vocabulary,
sentence structure, and literacy form found in children's

books. (Tunnell, 1989, p. 476)

Fuhler (1990) states that it is better for children to learn to
read from good literature than from short, stilted stories in basal
readers.

I have found that essential reading skills can be taught

through a literature-based curriculum in a subtle,

efficient manner within the context of the material each
child is actively reading. (Fuhler, 1990, p. 314)

Justification of the Problem

The study was needed to start children reading good quality
literature that is of interest to them and that they can relate to.
After using literature-based activities along with reading good
literature, it is important that children's interest in reading
continues so they become '"readers".

Literature based activities were needed in the researcher's
school district because they are not yet used in the primary grades

system-wide.

Problem Statement
The purpose of this study was to design a handbook to determine

literature-based activities for first graders.



Subijects

First grade studerts at Longfellow Elementary School in Sidney,
Chio benefited from a handbook using literature-based activities for
reading. The children's ages range from six to eight years and they

come from low to middle socio-economic homes.

Setting

The study took place in West Central Ohio in the small urban
community of Sidney, Ohio. The economy was centered around
agriculture and manufacturing. The commnity supports school
activities.

Longfellow School is a one story, brick building constructed in
the 1950's. This building housed 375 students in grades kindergarten
through four with 24 teachers. The first grade classroom in this
study was one of four first grade classrooms and had 24 desks

arranged in groups of four.

Data Collection
Journals, books, information from conferences and teacher

experiences were used in the handbook.

Desian
The format of the handbook included a table of contents, lists
of good children's 1literature grouped by authors and by subject

areas, and activities to a—ccompany each book.



Assumption and Limitations

The handbook was limited tp the researcher's first grade

classroom and was used in a small urban commmity.

Results

‘The results of this study were a handbook used by primary
teachers and geared to providing activities that coordinated with

literature used by first graders.




CHAPTER II

REVIEW OF LITERATURE

Educators and parents know that children 1learn through
limitation. At a very early age children imitate what they see and
hear, such as songs, nursery rhymes, and even television
commercials. It is therefore important to start reading to children
when they are at this stage of imitation. The readings should be
exciting, interesting and theé pictures attractive enough to hold
their interest and stimulate their imagination. The reading sessions
should be short enough to fit the attention span.

Many parents spend time reading to their young children using
good children's literature, so educators should continue using this
method to motivate students' learning as they enter school
(pre-school and up).

The problem is that we have concentrated on teaching the
child how to read and we have forgotten to teach him to

want to read. The key is: desire. Desire is planted -
by parents and teachers who work at it. (Trelease, 1982,
p.24) '

Sometimes the motivation has not been done at home, so children
start to try to read at school through imitation of sounds, syllables
and words. Many times teachers and parents mistakingly think that
these efforts to try to read mean that children are interested in and
love to read, therefore they do not need to be 'sold' on reading.

Educators and parents may quit or reduce the time they read aloud




to children. Studies have shown that reading berformance-declines

when reading aloud practices decline.

Chow Ioy Tom (1969) found in a national survey of teachers read
aloud practices that more than 60 percent of the third and
fourth-grade teaéhers did not read aloud reqularly to their classes.
By sixth grade that percentage climbed to 74 percent. Interestingly,
the grades that show the largest declines in read aloud practices are
the same grades that the first signs of a national decline in
grade-level reading performances by children - third and fourth
grades.

Children start to associate reading with workbooks, worksheets,
tests and homework. - Teachers must not forget when presenting the
academic side of reading that the reason for having literature is to
give meaning to our lives. "Literature is considered such an
important medium because it brings us closest to the human heart."
(Trelease, 1982, p.27) Of the two kinds of literature (fiction and
non-fiction), fiction brings the meaning of life most clearly to
children. The words used in literature stimulate childrens'
interests, imaginations, emotions and their own language development.

when educators start to teach reading it is better to have
children use real books, than to shorten stories or use excerpts from
real books. This is what is often found in basal reading texts.
Basal textbook companies are attempting to add good literature, but
the methods are still the same - workbooks, tests, practice dittos,

vocabulary words before each story and questions at the end of each -

story.




Teachers need to watch children carefully so that they can pick
and choose from the basal materials what fits their students' needs.

Since children are often not interested in or enthusiastic
about basal stories, but are very interested in listening during read

aloud sessions, then why not teach reading that way?

Reading aloud to students is an integral part of a

literature-based curriculum. The word-by-word readers

meet the fluent readers on a common ground when a teacher
reads to the class. The love of reading is transmitted

and listening skills are strengthened, comprehension is

improved, and children are encouraged to develop their

imaginations. (Fuhler, 1990, p.314)

When children hear quality literature read well, they can start
to build their own ideas about a story and improve their language.
Hopefully, they will be interested in reading on their own.
Educators need to immerse them in literature to develop the desire to
read.

There have been several studies that have compared literature
based reading with basal and mastery learning instruction, while
others have shown how literature based reading programs affect growth
in Whole Language classrooms.

Cohen (1968) has studied a control group of 130 students in
second grade who were taught with basal readers and compared them to
155 children in an experimental group using literature along with
regular instruction.

The experimental group was read aloud to from carefully

selected picture books and then follow-up activities were used.



The  experimental group showed significant increase over
the control group in word knowledge, reading
comprehension, vocabulary and quality of wvocabulary.
(Cohen, 1968, p.217)

Another study conducted by Eldrige and Butterfield (1986)

compared second grade students in a basal text to students in a

literature based program.

The conclusions reached from this study were that the use of
children's 1literature to teach reading had a more positive effect on
the students' attitudes and achievements than using a basal text
approach to reading.

It is important in a literature based program to have the
students select their own books. By the use of self-selection,
students have a personal interest in the reading and they no longer
have to be labeled as a member of a particular reading group.

Children should be allowed to choose much of their reading
materials. Through self-selection children pick books that they are
able to read and also that meet their needs and interests. Other
advantages of self-selection are that the students learn to choose
wisely, they become more discriminating, and they do not need to be
motivated by the teacher to read.

Children need to become independent in as many ways as
possible. Encouraging them to choose their own reading materials is
one way to develop independence. '"Never do for children what they
can do for themselves!" (Hornsby, 1986)

when children first begin to choose their own materials, they
may not make wise decisions, especially if they have always had books
chosen for them. Only through the opportunity to choose can children




learn to choose wisely. As they continue self-selection they may

replace a poorly chosen book with a more appropriate one. This is a
sign of their development. The wisely chosen book and what it
contains is the reward and motivation children need to want to read.

The teacher must play a role in helping children select their
reading material. This is done by introducing children to a variety
of books and authors. The teacher needs to read from a variety of
good literature, therefore helping students see and hear what good
books contain. The classroom should also provide good and varied
books for the students to look at and read from.

Another important factor in using literature in classrooms is
to have a teacher who loves to read children's literature. The
teacher can share what books tell about other peoples' worlds,
feelings and relationships. The teacher can help the students see
that literature is useful and can connect to any and all subjects in
the curriculum.

The use of literature in a reading and writing program has many
advantages. One advantage is to allow the reader to read for
meaning. Therefore, reading a story that is predictable is easy to
remember and talk about. Another advantage of literature reading is
that students see themselves as readers from the beginning. A third
advantage is that literature develops a positive self-confidence in
beginning readers. Literature also aids in the development of
language (comprehension and vocabulary). Fluent reading is a fifth
advantage. This 1is developed by hearing predictable stories and by

hearing repeated readings of those stories. Children begin to know

phrasing and imitate it. Literature also deals with a variety of




emotions which students can relate to and use to discuss their own

feelings. Another advantage to hearing and reading literature is an
understanding of how stories work and of authors' styles of writing.
Illustrations are an eighth advantage of using literature in a
reading program. Students are inspired to create their own pictures
after seeing what wonderful stories can be told through
illustrations. Making reading fun is the last and primary reason for
using literature in a reading and writing program. All of these
reasons motivate and help promote interest in reading as a life-time
goal.

By using literature based curriculum reading skills can be
taught effectively within the context of the stories each Chlld
reads. Vocabulary can be built right in the context of the books.
Good quality literature is also a strong model for children to follow
in their reading and writing. Thinking skills can be developed
through class discussions.

There are many components in a literature program. One of
these components is ‘shared experiences. During this time children
are gathered together in a reading center and books are read. Big
Books are used so that the students can look at the pictures and
predict what will happen in the story. Later, the teacher reads the
story and the children react to it on a personal basis. Old
favorites and predictable books are also read to and with the
children. From this shared book experience the students feel
comfortable and can participate orally and visually.

Discussion and question time are also included in the shared

experience. At this time students make predictions, analyze and
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interpret the story and illustrations using their prior knowledge.

Comprehension is aided in this way. Higher-level thinking is also
promoted through questioning. and discussion time.

Helping children develop strategies is another component of the
literature program. The teacher can help the students become aware
of strategies they are already using, such as rereading if they get
stuck, using picture cues', trying a new word by using the beginning
letter-sound and using memory for text. By praising and encouraging
the students, they understand that what they are doing is important
and necessary to the reading process.

In a literature program where children learn to read first,
they then can use meaningful processes to make sense of phonics in
context. By using Big Books and rereading shared books, phonics and
strategies are taught by seeing patterns in words and by modeling
ways to figure out unknown words.

Sight vocabulary can be learned through rereading favorite
books and through daily writing.

Another component of the literature program is reading groups.
Fluent reading is developed through hearing the story, repeated
readings and through modeling the teacher's reading during reading
groups .

One of the benefits of teaching reading with literature is

that children are definitely less aware of high and low

groups. (Routman, 1988, p.52)

when students are not in reading groups they can do literature
projects, write in journals, illustrate a story, read a book or work

at an interest center.




In a literature program children are encouraged to read a large
quantity of books in and out of school. The amount of reading
children do affects their comprehension and attitudes in a positive
manner .
Within a literature based program educators still need to be
accountable for evaluating students' growth. This can be |
accomplished by using a portfolio approach. In this manner students'
growth is seen by collecting work samples, special projects, personal
conversations, book talks and journal writing about books. Students ‘
should be encouraged to evaluate their own progress.

Early experiences with the richness and variety of "real" ‘

reading materials seem to give children reason to read,

teaching them not only how to read, but to want to read.

The affectivity of 1literature based, Whole Language

program give meaning and pleasure to the process, thus

making skills instruction at last meaningful - improving

both teacher and student. (Tunnell, 1989, p.477)

A literature based curriculum empowers students to become real
readers and to make learning fun and meaningful. Through literature ‘
the imagination is educated, language is modeled and the intellect is

formed.
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Goal:
1. Making inferences or notice details - use the book You'll

Soon Grow Into Them by Pat Hutchins (Greenwillow, 1983).

Activi
1. Read the title page, then hold the book so that the students
can see the illustrations.
2. The following questions are to help primary readers note
details in illustrations and make predictions based on the
details seen. This procedure can be used with picture books

that provide information not given in the story.

Questions:
1. ook at the picture to see Titch and the signs of the

season. What do you see in the picture?

i

Read the text up to the fourth picture.
2. Tell me what you see in this picture. What things have
changed since the first picture? what can you tell is

happening?

g

Read to the sixth picture and ask the same questions.

5

Read to the tenth picture and ask the same questions.

what do you see that shows time is passing?

Evaluation:
Have the students retell the story to the teacher or another

student.



Recognizing Character Traits

Book: Miss Maggie by Cynthia Rylant (Dutton, 1983)

This activity helps students recognize character traits and ‘
relationships among characters. This activity can be used with |

any book in which the main character is well-developed. ‘

Activity:
Read the book earlier in the day, then reread the first five

pages. |

Questions:
1. Wwho 1is the story about? (who are the main characters?)

Write the names on the board or chart paper.

2. What is each person 1like? Write descriptions under the
characters name and draw a box around the name and
description.

3. How did the characters feels about each other? Write

responses On arrows.

Example:

Nat scared, curious about snakes N Miss Maggie

nice to him




4. Continue rereading the story. Follow the same procedure,

focusing on the end of the story. Compare the two charts.
Discuss how the characters and their relationships changed.

Ask: What caused these changes?

Evaluation:
The teacher should use the responses listed on the board or

chart paper as given by the students.
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Recognizing story sequence and cause and effect

Book: Where the Wild Things Are by Maurice Sendak (Harper & Row,
1963) '
This story-mapping activity is used to help primary readers
develop an understanding of plot. Folklore and other stories

with simple plots can be used.

Activity:
Read the story aloud.

Questions:
1. wWhat happened in the story? Write events on the board or
on charter paper.
2. What happened first, second, etc.?

Arrange the events clockwise: (example)




Max got back Max made

to his room mischief (cause)
Max left Max was sent(effect)
to his room
\/ \
They had Where the A forest grew
a rumpus Wild Things
JP Are

Max sailed off

in a boat
They -made Max got to where
him king the wild
things live

Max tamed
the wild things

You could also arrange the events on segments of a circle

Evaluation:

The teacher can put the sequence of events on cards and let the

students arrange them in order.




To have students become familiar with words and phrases so they

will feel confident encugh tb read a book on their own.

Read: If You Give a Mouse a Cookie by Laura Joffe Numeroff

Activity: ‘

Reread the story a second timé and pause at the lines that tell
what the mouse asks for next, such as "He'll probably want ...",
"He'll ask for ..." and "He'll need ...”". The children fill in the
words orally or write the sentences on the board and students can

place cards with the phrases written on in the blank part of the

sentence.

Example: ‘
If you give a mouse _a mirror , then he'll probably want _to

trim his hajir .
If you give a mouse _a glass of milk , then he'll probably want

a straw .

Activi

Have each student color, cut and glue the mouse and cookie or
child to a paper bag for a puppet. (Mouse pattern attached). Then
have the children stage a puppet show based on the story.

The students could also listen to or pantomime from the tape

about the book.
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Activity:
Design a house for this mouse. Divide the class into several
groups and see what many, varied and unusual structures they could

Create.

Activity:
Keep a pet mouse in the classroom. Observe daily and record
what it does and eats. Let students take turns caring for the mouse

and recording the observations.

Evaluation:

The teacher could make notes after observing the children read
and respond to the book.

A conference time could be set up so the students could each

talk about or read their written response to "If You Give a Mouse a

Cookie".
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To develop vocabulary to describe a story character and varied

feelings.

Read: Charlotte's Web by E. B. White

Discussion:
Have the students recall the words that Charlotte used to

describe Wilbur in her web. List the words on the board.

Activity:

Students create their own web on 8 1/2 x 11 white construction
paper. Draw four intersecting lines. Concentric circles are then
drawn to complete the web. (See attached figure).

when students have finished, have them look through magazines
to find words to describe Wilbur. Have them cut out the words and
glue on the spider web. Draw Charlotte and put her on the web. Use
the webs as a book cover for their own stories about Charlotte and

Wilbur.

Evaluation:
Have individual conferences with the students. Listen to their

stories and observe the words they put on the web. The teacher could

take notes or keep this as a sample of the students' work.
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Goal:

To relate the students' own first-time experiences to those of

a story-book character.

Read: Ira Sleeps Over by Bernard Waber. The teacher could also show

the film version.

Activi
Ask the students to bring their teddy bears to share and also

to hold as they relate their first-time experience.

Activity:

Have a teddy bear picnic and make bears out of ready-to-bake
biscuits in a can. Each child can shape a teddy bear from a biscuit
by pulling the dough apart to make the head, body, arms, ears and
legs. Bake according to the directions on the can, possibly the
school cooks would bake them or let the teacher use the school

kitchen. The children can eat their teddy bears.

Evaluation:

Observe and make notes about the students' first time

experiences.



To use mapping to show the organization of facts in a story.
To be able to recall the characters, the setting, and the sequence of

events in a story.

Read: Rosie's Walk by Pat Hutchins

Discussion:
Ask the children what Rosie saw on her walk. List their

responses on the board or on chart paper.

Activity:
Have the students create a mural of Rosie's walk. Include the
items list on the board. Students can draw and cut out Rosie, the

fox, the pond, fence, barn and other things Rosie saw on her walk.

Then glue them to the mural.

Activity:

The teacher draws on a piece of chart paper the path Rosie the
hen follows, as the children give directions. Refer to the text and
have the students tell what will be on the page. Add each site to
the map along with a descriptive phrase. The teacher can draw the

illustrations at this time or the children may add them later. (Map

attached)

Evaluation:
Observe and listen as the students 1list the characters,

settings and sequence of events as done on the mural or the map.



Chicken Coop




To become familiar with a pattern and be able to repeat it.

Read: The Little 0l1d Lady Who Was Not Afraid of Anything by Linda

Williams

Activity:

Read the book a second time or more and pause before the
repetitive words and have the children say them plus do motions.
(Example: "And the shoes went CLOMP, CLOMP" - they will stomp their
feet twice as they say the words.)

when the students have repeated the words and motions several
times ask for volunteers to bring in the various pieces of clothing
(shoes, pants, shirt, gloves and hat).

Have the children create pumpkin masks by putting an 11x18
piece of orange construction paper in a box of similar size. On top
of the paper drizzle red and white (or any colors) tempera paint.

Add 3-4 marbles and the box lid. Tip the box so that the marbles

roll every direction through the paint. Remove the 1lid, take the
paper out and let it dry. Next cut eye holes and slits from each of

the four corners. Overlap the slits to form a head and staple.
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Invite other classes to watch the story enactment while the
teacher reads the story. Each child will have a mask to put over
their faces when they say, 'One scary pumpkin head go Boo, Boo!" plus
wear one piece of clothing to represent the appropriate part in the

story.

Evaluation:
Observe the children as they participate in the reenactment for

other classes.



To coordinate the study of weather with strange kinds of

weather and to have the students create weather.

Read: Cloudy With a Chance of Meatballs by Judi Barrett

Discussion:
Compare the types of weather the class has studied in science
with the strange weather in the story. List on chart paper and

reread it after discussion.

Activity:
Ask each student to create their own kind of weather with the
kind of food they would associate with it. Have the students

illustrate their weather, write about it and then share their

creations with the class.

Evaluation:

Observe and take notes as each child shares with the class.



To plan a party.

Read: Lyle and the Birthday Party by Bernard Waber

Activi

Discuss the story and what was needed for Lyle's party. Have
the students plan their own party for Lyle. List on chart paper all
the materials needed and the steps they will have to take in order to
camplete the project.

Ask the students (may divide into groups) to design party hats,
invitations and the menu.

Send the invitations to another class. When the class arrives
give them hats to wear and all the students can participate in the

party.

Evaluation:
Have individual conference times with the teacher to relate the
students part in the party and what they thought was most

successful .
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To learn how to write a letter and address and envelope.

Read: The Jolly Postman by Janet and Allan Ahlberg

Activity:

Look at each envelop and letter in the book. Put a large
illustration (already made) on the chalkboard so that everyone can
see. Discuss the form that was used to write both.

Choose a storybook character to write to and model writing the
letter and addressing the envelope.

Have each student choose a character either from "The Jolly
Postman" or of their own choosing and write a letter to that
character. The students will put their letter in an envelope that

they have addressed and place it in a 'mailbox'.

Evaluation:
The teacher will read each letter and keep it as a writing

sample.
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Goal:

To correlate with the study in health about teeth and dental

care.

Read: Arthur's Tooth by Marc Brown

Activity:

Invite a dentist to come and talk to the class about their baby
and permanent teeth, dental care, and why and when teeth are lost.

Ask the dentist tq bring in models of teeth for the children to
see and discuss.

Make a paper-mache' tooth. Have the students paint one side
showing what the inside of the tooth looks like. The rest of the

tooth can be painted white.

Evaluation:
Have the children write what they have learned about teeth on a

large tooth shape.
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Goal:

To have the children invent a pair of rhyming verses.

Read: Is Your Mama a Llama? by Deborah Guarino

Activity:

Reread the text and encourage the children to join in the
reading of the rhyming verses. Example: "Is your mama a llama? 'I
asked my friend, Dave. No, she is not is the answer Dave gave'."
After they can repeat the pattern, ask them to make rhyming verses
using a -friend's name. Such as: "Is your mama a llama?" I asked my

friend Matt (classmate's name). "No, he is not. He is wearing a

hat." Answers may be silly as long as they rhyme.

Evaluation:

Observe the children as they make up a rhyme.



To have the students learn more about their grandparents or

older people.

Read: Grandpa's Slippers by Joy Watson

Activity:

After the students have discussed the story and related their
own experiences with grandparents, ask them to interview their
grandfather or grandparents and report back to the class their
_ findings.

Activity:
The students could also make a family tree showing their

grandparents, parents and themselves.

Grandma W. Grandpa W. ' Grandma A. Grandpa A.

Sandy Sharon(Mom) Nancy Jerry(Dad) Janet Mark Brent

Stephanie (me)
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Goals:

To make predictions. To learn how a caterpillar becomes a

butterfly. To model a repetitive story.

Read:

Show the book The Very Hungry Caterpillar by Eric Carle to the

class and ask what it is about. Encourage students to predict so
there is a purpose for reading. Students will listen to see if their
predictions were correct.

Ask the students to join in reading the pattern after they have

hear it several times. (examples: "...but he was still hungry" and
"On Wednesday....", "On Thursday", etc.
Activity:

Have the students create their own predictable book, modeling
the pattern of words, but changing the animal and the foods eaten.

Illustrations should match the text. (Example attached)

Activity
Have the students write a book about themselves.

On Monday I (tell one thing).
On Tuesday I and (tell two things).
On Wednesday I , , and

(Tell three things).




Evaluation:

Show the stages of a caterpillar. (egg, small caterpillar,

medium caterpillar, large caterpillar, cocoon, butterfly) on a

paper. Have the children color, cut and glue them in sequence.
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Goals:

To learn what aphids and ladybugs do to harm or help plants.

To relate sequence of events with time. To tell time.

Read:

Eric Carle's The Grouchy Ladybug. First show the book and read

the title. List on chart paper what the students already know about
ladybugs. Ask if they think ladybugs do good or harm. Read to find
out more about ladybugs.

After the reading compare what they stated on the chart paper

with what they discovered. Add additional information to the list.

Activity:
Take a walk around school or the neighborhood to look for
ladybugs and aphids. The teacher and students could also bring in

these insects to observe.

Activity:

The students can make their own book labeling each page with a
clock, having the times follow in sequence. The students can write
and illustrate what they do at the time shown on each clock in their

book .

Evaluation:
Draw a picture and write a story to show what you have learned

about aphids and ladybugs.
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Goal:

To study an author's style of writing and illustrating.

Discussion:

Ask who is the author ofAthe two books, The Grouchy Ladybug and

The Very Hungry Caterpillar. (Eric Carle). Have students tell what

they think Eric Carle likes to write about. List ideas on the board
or chart paper that the students give.
Tell the children they will 'be listening to and looking at

other books Eric Carle has written to verify their ideas.

Read:

The Very Busy Spider, A House for Hermit Crab, Animals, Animals

and Papa, Please Get the Moon For Me.

Discuss the conclusions made about Eric Carle's subjects and

illustrations.

Activity:

Make a bulletin board about Eric Carle. Each student could
paint a picture of the animal, insect or thing that they liked best
fron one of his books and label the name of the book that it came

from. The bulletin board could be titled "Eric Carle's Creations'.

Evaluation
Invite another class to come and listen to each child explain

their picture and give a brief synopsis of that Eric Carle book.
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To be introduced to an author and illustrator and to learn

about his style of writing.

Activity:

Display a picture of Arnold Lobel (or any author) and a
collection of his books. Read background information about Arnold
Iobel to the class. Iook at the book collection and have the
students predict what he writes about (animals), (Materials attached)

Divide the class into small groups. Let each group choose one
of Arnold ILobel's books to read. After they have read the book ask
them to create a new book cover but still represents an event from
the book. Display the book covers on an "Arnold Lobel" bulletin

board.

Activity:
Read the four Frog and Toad books to the class: Frog and Toad

Are Friends, Frog and Toad Together, Frog and Toad All Year and Days

With Frog and Toad.

1. Have each child illustrate an outdoor scene from Frog and
Toad Are Friends. Use shades of blue, green and tan tissue
paper to be torn to make the shapes and sizes for the
picture. Lay the shapes in place and overlap to create new
colors. Wet the tissue lightly with a brush and then remove
it from the construction paper. The stains will make an
abstract design. Then the children may draw in other
details and add frog and toad. Display the pictures in the

hall or classroom.
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2. Give each child three pieces of poster board and ask them to

choose one story from Frog and Toad Together. Have them

think of three important events that happened in that story
and illustrate cne event on each page. Tell the children to
tape each section together in order and display the scenes
on a counter. The children may also write an explanation of
each scene and place it by their display.

3. Ask students to each design a hat for Toad after reading

"The Hat" from Days With Frog and Toad. Ask the art teacher

to assist in making the hats 3-dimensional. Have a style
show to present the hats.

4. Review the story, '"Down the Hill" from Frog and Toad All

Year. Group the children into pairs and have one pretend to
be Frog and the other Toad. Ask them to plan how they would
spend an afternoon together. Give them a Toad and Frog
pattern to color, cut out and attach to a stick. Have each
pair share their plans with the class using their stick
puppet to do the talking. (pattern attached)

5. After the children have read or heard many of Arnold Lobel's
stories, let each one make their own frog book, Big Book or
pop-up frog book (directions and pattern attached). Have
them write an original story.

6. Stage and award ceremony for the most popular Armold Lobel
book. - The favorite book can be chosen by first conductiﬁg a
survey and showing the results on a bar graph. Then a
student can present a large blue ribbon to a child who will

play Arnold Lobel's part. The ribbon can be placed by the



winning book on a table with the collection of Lobel's books.

Evaluation
Have each student read their own frog book to the teacher.

Observations can take place during all of these activities.
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Meet the Aufhor and Artist

Arnold Lobel has written and illustrated more than sixty books for children.
. Many of his books have won special recognition, including Frog and Toad
Are Friends (Caldecott Honor Book), Frog and Toad Together (Newbery
Honor Book), and Fables (Caldecott Medal). Two of his books, Mouse Tales
and Frog and Toad are available on cassettes. Your students will enjoy
hearing the author read his very own stories to them.

Q:»

About the Author

Arnold Lobel enjoys writing stories for children. He
also likes to draw pictures to go with his stories. He tries
very hard to-make sure the words and pictures go
together perfectly. First he writes the words for the story.
He makes up funny adventures using words that are easy
for children to read. Next he sketches the pictures. Then
he pastes the words near the drawings. Last of all, he
finds a quiet place in his house. Slowly, he turns the
pages and reads the new book outloud to himself. He
feels very happy when the book is “just right.”

Writing is hard work, but it is also rewarding.
Arnold Lobel says, “To hold a finished, newly .
published book in one’s hand and to announce, ‘This is
my work!’ is a great feeling, to say the least.” You, too,
can enjoy “a great feeling” by reading one of his books!
Which one is your favorite? ° -

)
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@rnold Lobeg

Arnold Lobel was born in Los Angeles, California on May 22, 1933. He died of a
heart attack in Doctors Hospital in New York City on December 4, 1987. From the
day he was born till the day he died he brought joy into people’s hearts.

When he was a child, Arnold was not big and strong like some of thHe other
youngsters and sometimes they teased him. To protect himself from these bullies
and to amuse his classmates at school, he made up stories. This gave him good
practice for his career as an author-illustrator.

In 1955 Arnold graduated as an antist from The Pratt Institute in Brooklyn, New
York. That same year he married Anita Kempler who had also gone to Prattand was
also an artist. They were a perfect match! As the years passed, théy both became
famous authors of children’s books. They even worked together on several books.

Arnold called himself a daydreamer. His mind always imagined the pictures
before he thought of the words. In his 26 year career he created almost 100 books.
He wrote and illustrated many of them himself. He also wrote stories that other artists
illustrated. And he illustrated stories that other authors wrote.

in 1961 he illustrated his first book. It was titled Red Tag Comes Back and was
written by Fred Phleger. It told the story of a salmon who swims upstreamto lay eggs.
This got him offto agood start because the very nextyear heillustrated his own story
titled A Zoo for Mister Muster.

Atthat time he was living in a Brooklyn apartment with his wife and theirtwo young
children, Adrianna and Adam. The Prospect Park Zoo was right across the meadow
from their apartment, and Arnold and the children often visited it while enjoying ice
cream cones together. These trips to the zoo are what gave him the idea for the
Mister Muster book. He dedicated it to Anita, Adrianna, and Adam.

As a child, Arnold had always loved listening to Mother Goose rhymes. He loved




them all, eventhough many of them frightened him. As a grown-up illustrator, he was
asked to publish a collection of his favorite Mother Goose rhymes. He included over
300rhymes and created anillustration for each one. Many of his childhood memories
helped him “daydream” his way through this project which took three years to
complete.

When he was a little boy, he had always feared for the Three Blind Mice, so in his
version, the mice are not blind. They wear sunglasses and are much faster runners
thanthe Farmer's Wife. He said, “As a child I liked mice, they were the only pets that
my parents allowed me to have. In the book she doesn't get their tails.” Many of the
other rhymes, though, he leaves just as scary as can be.

Some of Mr. Lobel's most popular books feature those two brown and green pop-
eyedbest buddies, Frog and Toad. They share walkstogether and yummy ice cream
cones. They swim together and plan surprises for each other. They're best friends.
Always together. Now and forever!

Mr. Lobel never looked back ta the past. When he was asked which of his books
was his favorite one, he answered that his favorite book was the next one. The one
he hadn't done yet.

Arnold Lobel surely loved his work. The many honors and awards he received for
his books must have made him proud. But he created them because he loved them.
And as the moral of the story “The Ostrich In Love” says in his book Fables: “Love
can be its own reward.” i

That is Mr. Lobel’s reward.



A Selection of Books by
Arnold Lobel

A Zoo for Mister Muster
~ Prince Bertram the Bad
A Holiday for Mister Muster
Lucille
Giant John
The Bears in the Air
—Martha, the Movie Mouse
—Fhe Great Blueness and Other Predicaments
—Small Pig
— Frog and Toad Are Friends
lce-Cream Cone Coot and Other Rare Birds
On the Day Peter Stuyvesant Sailed into Town
—Frog and Toad Together
— Mouse Tales
The Man Who Took the indoors Qut
—Owl at Home
—Mouse Soup
Grasshopper on the Road
—Days with Frog and Toad
A Treeful of Pigs
— Fables
~Whiskers and Rhymes
—The Book of Pigericks: Pig Limericks
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Frog

Aead aloud 10 your sludaents. Build vocabulary and concepts by
sharing literature. Use the intormation you gather o wrile aboul the

charactars in (he books.

Days With Frog and Toad by Arnoid Lobei; Herper, 1979
Fish is Fish by Leo Lionni: Pantheon, 1970
Jump, Frog, Jump by Robert Kalan; Greenwillow. 1991

Tadpole and Frog by Chrisiine Back and Barrie Walls;

No ODucks in Qur 8 b by Martha Al > Olal, 1973
Siiver Burdetl, 1984

Make a Big Book

Uss the large Irog pallern to
make a big book lo read with your
class.
Reproduce the large {rog pattern
for each page of ihe siory. Make
ona exira page for a fronl cover.
Bind lhe pages together or fasien
them with rings.
Wae've provided sample story
iJeas. You may wanl o add

lary more app iale tor
your students. Use one part of the
story on each page.

Story 1:

1ig aret 1ag lp on
Tig hops on Freq | Frog

119, Teg and) Tug | Dad fun, Vg amt Tug|
vop on Frog. 1o = Frog?

Story 22 Frog resis in ihe pond.
A fiy tands on Frog.
Two tties land on Frog.
Frog locks  the fhes.
Tryee (s Land on Frog.
Frog locks and looks &t
the fes.
The ilies ste gone.
Frog looks sl

Use the smali rog paitarn on this
page 10 make identicat Individual
boaks for children 1o share with
thetr parents. (See page 2 for
direclions.)

A Frog Book
Reproduce (wo copies of the lrog

paitern on card stock for the

cover.

Cul one of Ihe patierns &l the

shoulder line.
N

Cut down the center belween the

Irog's legs.
Hinge each side by following the

directions on page 1. Allach the
other frog pallern wilh slaples.

Cul papers to fil Inside the book.
Use paper lasteners (o hold them
In ptace.

Frogs
loaping away wilh
smooth and shiny skin.
Toads
hopping along
are frog's “"bumpy’ kin.
by J.E. Moore
Story Starters
1. How to Catch a Fly
2. My Favorite Fly Recipe
3 A ibi Are Spscial

A Pop-Up Frog Book
Use the smail lrog patiern on this

page as the pop-up subject for the
book.

How 10 make |he pop-up:

Use an 8% X 11 (21.8 X 28 cm)
sheet of paper.

Open and reverse the loid on the
Nlap. Pul pasie on the X as shown
in the iltustratlon,

Pul the frog on the pasted area.
Add a pieca ot wriling paper to
the area below Lhe pop-vp (rog.

T ’E - A-J

=3y

Children creals backgrounds for

thelr troggies and write on the

fines.

1. Write facta about how they
grow {rom a ladpole 10 8 trog.

2. Create a counting book. The
trog can be counting flies.

3. Make a pop-up book of thyming
words. Frog rhymes with

Plcture Story Suggestlons

Have chiidren at 8 pre-wriling
lovel make piclures on their
copies of ihe iarge paitern 10
creste & group book on one
of the (totiowing themes:

My frog is jumping 10—
A Frog Ute Cycle

Complete the Couplet

Add wrlting lines to the lasge
pattern and reproduce fof
each studeni. Have them
copy the following verse,
fifiing in the blank.

The little frog hopped
from leaf to log

And then 10 a
hat silly frog.
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SUMMARY, CONCLUSIONS, RECOMMENDATIONS

The problem found in this project was that too much emphasis
was Dbeing placed on the use of basal text books and skills
instruction in a first grade classroom.

The researcher became aware of the éreat interest that students
showed in listening to good quality children's literature stories.
The students were also eager to share their own experiences as they
related to their environment and background.

The writer researched many books and journals pertaining to the
use of reading aloud, using literature beyond the basal reading
series and the use of literature based activities in the school
curriculum.

A handbook of literature based activity lesson plans resulted
from this research. The handbook includes children's literature
books, goals, activity lesson plans and evaluations for each lesson
plan. There are also similar lesson plans incorporating the study of
a children's literature author and his works.

This handbook book will be useful to primary teachers in small

urban commmnities. The teachers are provided with activities that

coordinate with literature used by in first grade classrooms.
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