




INTACT 
NON-INTACT

FAMILIES 
FAMILIES

FIGURE 2
MEAN GRADE POINT AVERAGE ACCORDING 

TO FAMILY STRUCTURE AND GENDER

r

BOYS

GRADE POINT AVERAGE

BOYS & 
GIRLS

GIRLS



28

100

90

80

70

60

50

40

30

20

10

0

FIGURE 3GRADE POINT AVERAGE DISTRIBUTION 
-STUDENTS FROM INTACT FAMILIES-

BOYS

GIRLS

o <o I lO Ul • •I OO I o <~n 
l

o <0 I uii £> O IO I o cn i

GRADE POINT AVERAGE





30

TABLE 2
INDIVIDUAL GRADE POINT AVERAGES ACCORDING TO 

GENDER AND FAMILY STRUCTURE
INTACT FAMILIES NON-INTACT FAMILIES

BOYS GIRLS BOYS GIRLS
3.846 3.77 3.795 3.679
3.84 3.766 3.731 3.538
3.73 3.64 3.427 3.376
3.49 3.591 3.29 3.306

t
3.21 3.59 3.183 2.79

3.108 3.573 2.808 2.78

2.876 3.53 2.596 2.67
2.825 3.35 2.562 2.621
2.813 3.17 2.365 2.603

2.773 3.134 2.25 2.438
2.529 2.97 2.156 2.309

2.478 2.956 1 . 866 2.29

2.132 2.938 1.689 1 . 808

2.059 2.898 1.6 1.707

1.778 2.815 1 . 386 1.56

1.736 2.786 1 . 23
1.54 2.749
1.496 2.56
1.36 2.445

1.992
1.96
1.78
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CHAPTER V
DISCUSSION
Conclusions

The findings of this project show that students
who come from intact families stand a much better chance
of attaining academic success in school than do those
students who are from non-intact families. Those students
who are not from intact families had nearly 16 % fewer — 
students with a grade point average of 2.5 or better.
These findings are in agreement with previous studies 
completed on this subject (Wood, Chapin & Hannah, 1988; 
Forehand, Long, Brody & Fauber, 1986; Kurdek & Sinclair, 
1988; Brown, 1980; Demo & Acock, 1988; Keith & Finlay,
1988; McCombs & Forehand, 1989).

The mean grade point average also showed that students 
from intact families achieve a higher level of academic 
success. These students, as a group, achieved a grade 
point average of 2.8046 as compared to a grade point 
average of 2.5622 for all students who did not live in 
intact families. When using the GPA minimum of 2.5 to
indicate academic success for a student, those students
from non-intact families, as a group, barely attained
this level of academic success.

When gender comparisons were made, it appears that 
boys, regardless of family structure, achieve less 
academic success than do girls. But when family structure
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and gender are compared, girls from non-intact families
seem to have the least amount of academic success when
compared to their gender counterparts who reside in intact 
families. The difference between the two groups of girls 
achieving academic success was 25.569%. The difference 
between boys from intact families and boys from non-intact 
families who were achieving academic success was only 
4.561%. These figures do not agree with the findings of 
Hetherington (1989) or Demo and Acock (1988) who determined 
that the effects of divorce would be greater among boys 
than it would be among girls.

Another finding of this project was that absenteeism
increases for students who come from non-intact families.
Students from intact families who have been shown to achieve
a greater amount of academic success miss fewer days of 
school per school year. This may account, to some degree, 
for the higher percentage of academic success in school.

When the family structure has been disrupted, the 
effects can be further seen when over ten per cent more
students from non-intact families are retained for at
least one year before they have completed seventh grade. 

Interpretation
From the information compiled in this project, it 

can be seen that the family structure in which a child 
lives greatly effects the child's academic success in 
school. Those students living in intact families are 
at an advantage as they tend to achieve at a higher rate
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of academic success than do those students who are living
in families that are not intact.
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APPENDIX A
LETTER OF AUTHORIZATION

EAST LIVERPOOL MIDDLE SCHOOL
WEST EIGHTH STREET EAST LIVERPOOL. OHIO 43920-2399 

Phone (216) 386-8765

GLENN DICKINSON 

Principal October 15, 1991 FRANK A ROSE. JR 

assistant Principal

To Whom it May Concern:
I have granted permission to James R. Allen to use

information found in student accumulative record folders
to be used for his master's project. The identity of
individual students is to be confidential and their names
are not to be used in the master's project.

Sincerely,

Glenn Dickinson 
Principal
East Liverpool Middle School
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