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DR. F. S. KELLER
Dentist

4-5-6 Lyric Theatre Building

Bell Phone, Main 989 Home Phone 13617

BRIEN, GREENE & CO.

INVESTMENT SECURITIES

MAIN 791-HOME 6274

CALLAHAN BANK BUILDING
DAYTON, OHIO

S0ta Year  GOLDEN CHRISTMAS JUBILEE S0t YEar

HOLLENCAMP’S
SPECIAL SALE NOW ON

Stylish Men’s and Boy’s Overcoats and Suits $25.00 and up. Gray, Brown, Oxford
and Black. All Wool Goods. A-1 Quality. None Better.
Railway, Police and Firemen’s Uniforms and Caps. Raincoats,
Trousers, Hats and Furnishings
BOYS’ SCHOOL SUITS—AGE 9 TO 18
Let us take your measure for a Tailor-Made Suit or Overcoat

Low Prices hawe been our Succcess since 1873. We seek your business.
13 S. Jefferson St., Near Market DAYTON, OHIO

PARK YOUR HEAD UNDER A

Cody’s Town Talk Hat

Dayton’s Only Exclusive Hatter

S and 7 Arcade, Third St.

You will get the Real Effect
of Beauty if you Paint

your car with

EFFECTO

¥ vou rint it uewirtn 118 POEPPELMEIER o,
‘ ﬁ' t 412-414-416-418 Wayne Ave.
Bell Phone 1620

Spalding athletic goods
are Official and
Standard

119 East Fifth Ave.  CINCINNATI

===

FELLOWS

For A-1 Service and Sanitation try

Harry’s
Barber Shop

206 S. Ludlow Street
Near Fifth

Shop Supplies

Micrometers, Screw Plates, Steel
Tapes, Ivory Rules, Tool Chests,
Hand Drills, Braces, Vises, Squares.
Everything in Tools, Machinery,

The Patterson Tool & Supply Co.

Both Phones 123-125 East Third Street

The Reynolds & Reynolds Go.

Manufacturers
TABLETS, COMPOSITION AND
STENOGRAPHERS’
NOTE BOOKS
‘PADS and SCHOOL PAPERS
OF ALL KINDS

DayTon, OHio

Buckeye
Barbers Supply Co.

Is the place to buy Razors, Strops,
Hair Tonie, Toilet \%aters, Perfumes,
Pocket Knives, Shears, Hair Brushes,
Combs, Etec.

CLARENCE S. WIGGIM

No. 214 East Third Street
Opp. Public Library




Bell Main 441
Bell Main 835

Home Phone 3441

“Red Wing”

Ice

Cream

THE RED WING
CORPORATION CO.

The W. L. Adamson Go.

WHOLESALE
GROCERS

444 East Third Street
DAYTON, OHIO

“Safety First”

The HOMESTEAD

LOAN & SAVINGS ASS°N

“Service Always”

ASSETS $2,500,000.00

6 ;0 DIVIDENDS

ON SAVINGS
RESERVE FUND $130,000.00

“SAVE BY MAIL”—We Solicit Your Inquiry

O. F. DAVISSON, Secresary ELLIS J. FINKE, Ass’t Secretary
27 West Fourth Street, DAYTON, OHIO

C. 0. ENGLER ALOIS MAYER

Dayton Monument Co.

OFFICE: 1072 BROWN STREET
WORKS: ALBERTA STREET AT C. L. & N. RAILROAD

Office Phone—Garfield 4138

EAT

Laurel Butter Crackers

BEST ON EARTH
Manufactured only by

THE DAYTON BISCUIT COMPANY
BEWARE OF IMITATIONS

H.F. PAFF
A. W. PAGENSTECHER

Paff &

Pagenstecher

Importers and Jobbers of

China, Glass and
Kitchen Ware

Always the best and newest
for the price
Our Specialty Practical Dinner Ware

Phone Garfield 849

115 S. Jefterson Street DAYTON, OHIO

OLT’S

SUPERBA

MALT EXTRACT

This high grade product is useful in many ways for home use.

Fancy Pacific Coast Hops

Always kept in cold storage—therefore no loss of
aroma or drying out

Delivery to all parts of the city.

THE OLT BREWING CO.

East 860 Home 81164 -81174
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What we do claim

We don’t claim to make the most pictures, nor to
be the only photographer, but we do claim that
our work stands in the front line and that our
patrons are well pleased with the results.

Don T allace Studio

137 South Main Street Main 940

[ ]
L]

The F. A. Requarth Co.

MILL WORK, LUMBER
and BUILDING MATERIAL

Monument Ave. and Sears St. Both Phones

“FOR QUALITY AND SERVICE”

The H. Office & Bro. Co.

ESTABLISHED 189%
R e o 'ancy Fruits and Vegetables

Phones Bell Main 1655, Home 3695
SPECIAL ATTENTION TO OUT-OF-TOWN ORDERS

135-141 E. Fourth St. B. & O. Produce Yards DAYTON, OHIO

A Schoolhouse in a Factory

The National Cash Register Company
and its employees have never ceased
to go forward because they have
never stopped going to school. In
our Schoolhouse we study the needs
of those who buy our product. We
learn how to build machines that will
answer these needs.

We offer our workers many oppor-
tunities in our Schoolhouse to learn
and to advance themselves.

Our Schoolhouse has a seating capa-
city of 2,500, a fully equipped stage,
one of the largest pipe organs in the
country, and the most improved ap-
paratus for showing motion pictures.
When in Dayton, visit The N.C.R.

THE NATIONAL CASH REGISTER CO., Dayton, Ohio

Offices in all the principal cities of the world

A. C. Giambrone

WHOLESALE
FRUITS

Bell Phone East 2472

112 COMMERCIAL STREET

South End Pharmany

DRUGS

CIGARS—SODAS
FILMS

CORNER BROWN AND WOODLAND AvVE.

Bell Main 1429 Home 4839

Albert Pretzinger
Edw. P. Musselman

ARCHITECTS

1125-28, 1138-39 Reibold Building
DAYTON, OHIO

Robert Colburn

THE POPULAR

Barber

Union Avenue and Brown Street

Ben Westbrock

UNDERTAKER
718 South Wayne Ave.

Auto Equipment for
Weddings and Funerals

Extensive limousine serviee for weddings

Offiee Phones: Res. Phones:
Home—2485 Home—4142
Bell—E 485 Bell—E 2075
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YES—There is a big difference in MEATS
INSIST ON THE QUALITY PRODUCTS

THE WM., FOCKE’S SONS CO.

BEST BY TEST

Kettle Rendered Lard, Beef
Veal and Hotel Cuts, High
Grade Sausages, Mild-Cured
Hams and Bacon.

WE SOLICIT YOUR PATRONAGE
BOTH PHONES

1004-1006 E. Fifth St. East Springfield Street

BRANCH PackiNG House

[ ]

SMITH BROTHERS

Studio of Fine Portraiture

OUR NEW STUDIO IS ONE OF
THE BEST APPOINTED IN OHIO

16 EasT FOURTH STREET DayTon, OHIO

Bell Main 5536

242 Oak Street

ALBERT A. VAUBEL
Furnaces

SLATE, IRON, TIN and COMPOSITION ROOFING
REPAIRS FOR ALL MAKES OF FURNACES
SPOUTING and SHEET METAL WORK

Repairing of All Kinds a Specialty

Home Phone 454C

Dayton, Ohio

Our Line of

Sporting Goods

Pleases the Athletes at the University

of Dayton. No better Goods Made.
Send for Catalog

The Draper & Maynard Co.

PLYMOUTH, N. H.

TRAD £ MARY

HARRY ROTH

WITH

The Ohio
Cooper Agency Co.
Insurance

501-7 Dayton Savings & Trust Co.

BALL 'S
CANDY

Is used by the
U. of D. 800

Bell Phone Main 2097

F.G.MEYER

JEWELER AND OPTICIAN

My New Location
14 West Fifth St.

DAYTON, CHIO
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On Education

By John H. Holtvoigt

HATT an altogether noble and daring thing is this—Instituted Edu-

‘;‘/ cation. A challenge to the powers that are, a complaint thrown

to the Creator, a manifesto uttered to the Universe, that man,

nervous, discontent, shifty man has turned the world’s red gold over and dis-
covered therein the lurking flaw.

Education! Why, thy whole life, O man, is but itself an endless educa-
tion; and from thy first, faint wail to thy last faint moan every moment a
lesson, replete with the primal Wisdom. Lo! for thy enlightenment the
fair example board of boundless Nature; for thy sustainment that insatiable
zest of Curiosity; for thy dignity the noble Reason. Nevertheless, “Unfath-
omable gifts,” cries man, “Complete, sufficient, all-pervasive system, essence
of all human utilities, source of all human felicity, lo, though all the Universe
from deep to deep, crowds round me to educate me and draw me forth, lo,
thou art all-insufficient and I will educate myself, willfully spin me forth.”

So cries man. And so has always cried, echoing and re-echoing through
the gloomy depths of time. Purblind man, forever finding disorder where
all is infinite order, forever reading Chaos, where, veritably articulate, moun-
tain-high, the eternal letters spell out, Kosmos. This man, forsooth, will
make the best of a wretched situation, and where all order and evolving and

educing and spinning forth have been neglected he will take care of these
himself.

Lo, the world, gigantic, terrible, dark, portentous, gloomy, thrusts forth
its hideous arms, pushing him to this and this dim issue, crying, “Thus and
thus shall it be,” and even in the darkness of despair, crushed down, over-
whelmed in confusion and chaos, he turns, he rights himself, screaming up
into the darkness, “Lo, thus and thus, should it be!” Should, the noblest,
bravest, most effectual syllable, moulded by the lips of man.

Consider then, that in this little human process of education is all of
man’s worth set forth in little. Rejoice that still surrounded by all dark
exigencies man thinks he sees how it should be. Reflect that man, writhing
under the heels of confusion, his sense fast darkening, calls the younger
generations to his side, saying, “All is not lost! Follow these my precepts,
guard ye these, the goods that I have culled!” For is this not education,
mankind bequeathing to the future generations the goods it has by infinite
toil isolated, extracted from the battles of life. A little hoard, a golden grow-
ing treasure. Well to guard, well to prosper, well to increase it.
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“Freedom 1in Education in the United States”

By Lawrence J. Tebbe

Note: In collecting the historical data used in this
essay, my concern has been not solely to assemble a
category of facts but also to interpret the spirit that
gave them reality. Although a true catena of activ-
ities regarding freedom of education in the United
States would suffice the title, I feel that there is
more to an action than just the means: we must
consider the purpose. When history demands only
a definite statement of activities it is true history—
but it is not complete; the character and spirit that
incited these activities were also real and important
and as such they are essentially a part of true his-
tory. If, in these few pages, the “spirit” of activi-
ties is found co-existent with the “letter” in their
recordance, it will have been a result of the writer’s
conception of true history.

—Lawrence J. Tebbe.

United States takes us back to the coun-

tries across the Atlantic where the prob-
lems that budded forth in America had their ger-
mination. The fall of the Roman Empire left such
a heterogeneous horde of new peoples and new
ideas that only with much difficulty was the Catho-
lic Church able to preserve civilization and educa-
tion. The Renaissance brought a revival of learn-
ing that had not the marks of sanity and principle
of the cathedral and monastic schools of the Middle
Ages. Although the more general “secondary”
schools that sprang up had their roots in ancient
Greek and Roman culture, many perversions were
made to attain to what were thought to be more
“practical” methods. This gave rise to the purely
classical or “court” schools in Italy, to Colleges
and Lycées in France, to Gymnasia in Germany,
while in England the movement gave rise to what
was known as the “Latin Grammar School.” This

THE study of educational freedom in the

type of school prevailed in England in 1600 and
was the kind first instituted in America by the
Puritans.

All the early European schools were strictly
church schools. The Catholic Church held full do-
minion over education and for centuries her author-
ity was never even questioned. Then came the
Renaissance with its outburst of liberalism, and in
1517 Martin Luther defied the authority of the
Church and gave rise to the propaganda that man
has the right of freedom in religious belief. How-
ever much the German, the English, and other Pro-
testants desired to pursue this liberty, they were no
more willing to extend that freedom to others than
the mother church had been. From now on we
find the world divided into hostile camps and per-
secution brought misery and suffering and from the
non-conformists in supressed lands came our early
American settlers. Thus the Protestant Revolu-
tion, besides stimulating general education because
of professing the “Bible as the key to salvation,”
gave birth to a problem which has caused grave

be taught to the youth of our country?

No sooner had Protestantism attained notable
growth than it forked out into a multitude of
branches each of which dropped off and became a
plant in itself. Thus Europe was turned into an
arena of religious persecution. So it was freedom
of worship that the French Hugenots sought as
they came to the Carolinas: it was freedom of wor-
ship that brought the Dutch to New Amsterdam,
the Presbyterians to New Jersey, the English
Quakers to Philadelphia, the German Iutherans
and Reformed Church Germans to the valleys of
Pennsylvania and the Puritans to the New England

Colonies. It was a group of persecuted Catholics
who in 1632, under ILord Baltimore, obtained a

*Winner of the First Prize in the Dr. Kuhlman American History Essay Contest, 1923.
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charter from Charles Il and settled in Maryland.
Hence we find that the religious education of Amer-
ica’s first youth was a matter of primary import to
the fathers of our country.

In the first few years, while the small colonies
were still laboring under the vicissitudes and hard-
ships which attended settlement, home instruction
and apprenticeship training were the chief modes
of education. But the staunch principles which had
guided these men across the turbulent Atlantic soon
manifested themselves in the systems of education
which they established. As is quite natural, each
colony built up a system which would conform to
its principles and best serve its particular interests.
Hence there originated three distinct types of
schools which unhappily formed the material cause
of many future conflicts.

The first type that I mention is the outgrowth of
the Puritan-Calvinistic principles. The individual
town religious governments established voluntary
“Latin Schools” which served as the necessary re-
quirement to enter Harvard college which the co-
lonial legislature had established in 1636. It soon
became evident, however, that this voluntary edu-
cation on the part of the parents or the communities
was to weak and inefficient to measure up to the
Puritan religious theory. If we bear in mind that
their creed almost made education necessary for
salvation, we can understand why they appealed to
the “State,” as represented in the colonial legisla-
ture, for compulsory education laws. Henceé we
have the famous Massachusetts Law of 1642 com-
pelling parents and masters under fine to attend to
their educational duties so that all children would
be trained “in learning and labor and other employ-
ments profitable to the commonwealth.” This law
is remarkable in that it is the first case in history
in which a political state was given authority to
dictate to parents concerning the education of their
offspring. But this law proved insufficient for it
did not build schools nor provide teachers, hence,
five years later the famous Law of 1647 was passed
by the legislature. The law contains practically
the essence of our modern public school system
and it ordered as follows:

1. That every ‘town having fifty householders
should at once appoint a teacher of reading and
writing, and provide for his wages in such manner
as the town might determine; and

2. 'That every town having one hundred house-
holders must provide a (Latin) Grammar school to

fit youths for the university, under a penalty of

five pounds for failure to do so.

The particular phase of this law which interests
us is not the fact that it had an important function

to perform but that it was an assertion of the right
*Mr. Martin—Historian of the Mass. School System.

of the state to order its people to build schools and
even to order as to what type they should be. The
spirit which gave birth to these two Massachusetts
laws is the same one that has bestowed the crown
of dictatorship to the state in our present American
school system. Regarding these laws, a certain
New KEngland historian* felt that it was necessary
to explain that “the idea underlying all this legisla-
tion was neither paternalistic nor socialistic.” He
added, “The child is to be educated, not to advance
his personal interests, but because the state will -
suffer if he is not educated.” Let us here note that
although the state at first required that religion
be taught in schools it lost none of its dictatorial
powers when religion was later divorced from the
schools.

A second type of primitive American school sys-
tem was that of Virginia. The settlers of Virginia
were members of the English National Church and
hence came not because of persecution but for
monetary gain. They held fast to the English “per-
sonal right” or “non state interference” principle
in school matters. But, being forced to scatter
widely because of the large plantation system intro-
duced, the schools received little attention. As
their English tendencies and their religious zeal
waned, they finally decided to allow state interfer-
ence and they really became followers of the Mas-
sachusetts school system.

The third type of school which set early root in
the middle colonies was the strictly parochial
school. The Catholics in Maryland, the English
and Dutch in New York, the Irish and Germans in
New Jersey, and the many Protestant sects which
had settled in Wm. Penn’s “land of religious free-
dom,” all stood for complete church control of edu-
cational effort and strenuously resented state inter-
ference.

Bespeckled as was the country with many con-
flicting sects, the natural result of a waning interest
in religion was to be expected. Hence, in some dis-
tricts, the inefficiency of separate schools supported
by a half-dozen or so moribund religious sects soon
became apparent. One colony after another re-
sorted to state legislation for more effective school
systems, and, since the state fostered, and in places
even demanded religious instruction in schools, the
different Protestant sects were made to feel that
state interference was not so dreadful after all. This
reliance on the state and a respect for its power
soon made a few of the most powerful sects who
had come here.for the sake of “religious freedom,”
use the state a&s a means of denying that same free-
dom to others. Hence, at the beginning of the War
for Independence, the Anglican (Episcopal) faith
had been declared “the established religion” of the
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seven English colonies; the Congregational, that of
three colonies, while only three declared for reli-
gious freedom. Although the Catholic colonists
from the very beginning openly declared for reli-
gious freedom to all, the favor was not returned.
The revolution in England in 1688 resulting in the
overthrow of James II, gave rise to bitter anti-
Catholic movements in both Maryland and New
York where the Jesuits had established schools. In
Maryland the “religious freedom” statutes were re-
pealed in favor of the Church of England.* Catho-
lics were not even allowed to vote or hold religious
services except in Pennsylvania and Maryland.
This religious intolerance, however, was checked by
the first amendment to the Constitution which
stated that, “Congress shall make no law respect-
ing an establishment of religion, or prohibiting the
free exercise thereof.” But how about freedom in
education?

Two conflicting principles of education were
growing up side by side. The real essence of the
difference between the ‘‘state-dominant” and the
“church-dominant” parties was, and is today, one

of different philosophical interpretations of the or-

igin and conception of authority. By the time of
the Revolution, of the purely ‘“church-dominant”
class, the Roman Catholics, the Anglicains, and the
Lutherans were about the only and the most power-
ful champions. They regarded the ‘“state-domi-
nants” not at all as bad in themselves, for they
clearly saw that state control was the only salva-
tion of education in those colonies which were made
up of conflicting sects with vacillating principles of
philosophy. What they did stubbornly resent was
state infringement on their own right of educating
their children according to their creeds. They took
their stand on the sound principle that the free ex-
ercise of natural and inalienable rights never is,
nor ever can be, harmful to the state. The Catho-
lics especially, who always had considered the child
primarily a child of God, maintained that it was the
parent’s duty to see that the child would be edu-
cated in the Catholic faith and for this they deemed
the church-school an essential factor. Little won-
der that while religion was slowly being expelled
from the state schools, the rights which the
“church-dominants” maintained were more fre-
quently being infringed upon.

In Maryland, a law was passed in 1704 providing
that, “If any person professing to be of the Church
of Rome should keep school, or take upon himself
the education, government, or boarding of youth, at
any place in the province, upon conviction such of-
fender should be transported to England to under-

*Thomas—Chronicles of Maryland, p. 70.

*Shea, op. cit. vol. I, p. 358.
+U. S. Cath. Hist. Mag. Vol. VII, p. 532.

go the penalties provided there by statutes 11 and
13, William II, for the further preventing of the
growth of Popery.”* The law went still farther. It
prevented any Catholic from teaching in Maryland,
and a father was liable to a fine of forty shillings per
day if he employed any but a Protestant teacher or
tutor to instruct his child. If he sent his son to an
Furopean Catholic college, a fine of one-hundred
pounds was imposed.

In 1717 a re-enactment was made to further “pre-
vent the growth of Popery.” Catholics were to be
excluded from all school management; the trustees
must be strictly Protestant; the teachers must be
members of the Church of England, and the presi-
dency of the school board was to fall to the Angli-
can rector of the parish.* Another act, passed in
1723, so fettered the Catholics that they were al-
most brought to the stark alternative of apostasy or
ignorance. But the spark of Catholicism was kept
glowing by the zeal of the Jesuits, who established
some schools in spite of the government. A law
was passed placing a double tax on the property of
Catholics and a bill to confiscate all Catholic prop-
erty passed in the lower house but failed to become
a law.f

New infringements on personal freedom in edu-
cation marked every decade of American history.
The principle of religious freedom was admitted by
all regardless of creed, but prejudiced sects blindly
forfeited their rights to the state to use its influence
against opposing sects. President Washington saw
the danger of non-religious schools and in his fare-
well address he gave eloquent expression to his view
that, “Whatever may be conceded to the influence
of refined education on minds of peculiar structure,
reason and experience both forbid us to expect that
national morality can prevail in the exclusion of re-
ligious principles.” Little did Washington dream
that the day of the “exclusion of religious princi-
ples” was close at hand.

With the dawn of civil liberty the struggle took
a more definite form: there were really only two
camps now—the secular state schools and the re-
ligious private schools. The Constitution itself
mentioned nothing about education. In 1791, the
tenth amendment to the Constitution was passed
and with it the control of schools and education
passed to the people of the different states to han-
dle in any way they deemed best. But this sound
diplomacy on the part of the government did not in
the least solve the difficulties; it merely relegated
them to the different states. Religious blood still
flowed warm in the veins of the Revolutionary pa-
triots and they resented the slightest attempts to

*Clews, p. 429 and passim; U. S. Cath. Hist., Mag.
Vol. I.” No. 2 and passim.
+U: S Hist. ‘Mag.,; Vol ELT, p: 147




10 : UNIVERSITY OF DAYTON EXPONENT

bar religion from the state schools. But the inevit-
able was not to be stayed. The conflict of creeds
made positive religion almost impossible in the
schools and state after state was forced to take some
compromising measures. Many decided that only
Bible reading “without note or comment” would be
tolerated. But the people were no more willing to
sacrifice religious principles than they were anxious
to have educational harmony.

The spirit that gave rise to these days of tribu-
lation is well shown in the person of Horace Manm.
In 1827 he secured a bill in the legislature of Massa-
chusetts “making it unlawful to use the common
school or teach anything in the school, in order to
proselyte the children to a belief in any particular
sect.” But Horace Mann had just as much bigotry
as he had ability and learning. To him, the word
“proselyte” had a very definite interest: most of
the children being Unitarian, all the children of
Massachusetts were to be educated as good Uni-
tarians—Mann’s own denomination. But in spite
of the eloquence of Horace Mann and the enact-
ment of the state legislature, education in Massa-
chusetts continued to be denominational. In fact,
the religious feeling was so strong that in 1835 the
School Board authorized Catholic Schools with
Catholic teachers to be maintained at public ex-
pense. This was actually done in Lowell at that
time, but it was not for long. When the great in-
flux of Irish Catholics began in 1848, prejudice
against these “foreigners” flared up with the avowed
intention of opposing this “common enemy” and
robbing the children of the “foreigners” of their
Catholic faith. And it was this overwhelming pre-
judice that finally induced Massachusetts to lay de-
nominationalism aside and build up a strictly non-
sectarian state system of education. It was here
that a great difficulty for the Catholics began. Ever
truly dogmatic, ever staunch in principles, they
could not attend such schools although they were
forced to give them their financial support.

The change in spirit which gave Massachusetts
a “non-sectarian” system of education, took a less
definite but just as effective a form in New York.
It culminated in all the state funds for popular edu-
cation being handed over to the “Public School So-
ciety” for its undenominational schools. From 1840
to 1842, Bishop Hughes fought for a just allotment
of the public taxes for the Catholic schools, not as
a religious body but as tax-paying citizens. He car-
ried the fight from the city council to the state legis-
lature where it was made a political issue and de-
feated. I.ogic and justice, when clothed in religion,
would not be tolerated by a prejudiced and other-
wise religiously moribund people. The school that
maintained that religion was the first requisite of

good character was doomed to silently bear a dou-

ble burden of school expense. The example set by
the Massachusetts amendment in 1855 making it
unconstitutional for the state to appropriate public
moneys “to any religious sect for the maintenance
exclusively of its own schools” was soon followed
in effect by the other states. Contrary to the high
hopes of many: bigots, however, the laws depriving
church schools of tax funds did in no way do away
with those schools. In spite of the handicap, Cath-
olics, and a few staunch Protestant sects, stood by
their persecuted schools and they made wonderful
progress.

The position of the Catholics was definitely out-
lined by Pope Pius IX in 1864. He made clear that
the sole control of education could not be aban-
doned to a secular state; that there could be no
legitimate plea for exempting any school from the
influence of the church; that no Catholic could ap-
prove of a system of education divorced from the
Church and having for its sole or main object mere-
ly natural or secular training; that consequently,
the American public schools, being destructive to
faith and morals, could not, except in very urgent
cases, be frequented by Catholic children. Hence
the American Bishops ordered Catholic schools to
be built.

To the exponent of America’s “glorious system of
public education” the Catholic has ever been the sad
victim of misunderstanding. Since ignorance and
pride are the cause of most prejudice, the Catholic
school soon became a mark for vituperous criticism
which naturally advanced in bitterness as the place
of religion in education faded from the public
schools. Regarded as the remnant of a barbarous
age, foreign, undemocratic, un-American, and there-
fore unfit to educate true American citizens, the tor-
rent of public hatred continued to roll against the
quiet and modest Catholic schools that were spring-
ing up all over the country.

And what caused this radical change in attitude
from the profoundly religious schools to the “glori-
ous non-sectarian system”? And we note that the
change took place practically in the few years from
1850 to about 1875. The cause is evident: non-
sectarian, in practice, is synonymous with non-re-
ligious; and sentiment for public schools grew
strong because it opposed the “powerful, foreign,
Catholic school.”

The public school was a necessary institution in
this land of a hundred creeds,—and this the Catho-
lics admitted. Although they resented the confisca-
tion of their school-tax money they finally ac-
quiesced themselves to the circumstances, seeing
that just apportionment to the several denomina-
tions was probably impossible. And so the reli-
gious schools, in spite of handicaps, took advan-
tage of the freedom to educate and denied this same
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freedom of none. They feared no molestation from
an enlightened state for they knew that the prac-
tice of man’s natural rights can never interfere with
state rights. But the state was not always enlight-
ened and persecution after persecution followed.

In 1888 efforts were made to have the Massachu-
setts legislature pass a law granting an absolute
right of supervision and inspection of private
schools by the local boards, and the right of con-
demning any not found satisfactory, or where the
English language was not used exclusively. Text
books, curriculum, etc., were to be passed on by the
same authorities.* The Wisconsin Bennett Law,
framed the following year, was along the same
lines but not so radical. California, in 1874, enacted
a law making it a penal offense for a parent or a
guardian to send a child to private school without
a permit from the public board of education. In
1892. the Supreme Court of Ohio sustained a com-
pulsory education law which made all Catholic
school principals furnish a list of names, ages, and
residences of all his school children to the public
board of education. In other states, too, limited
supervision was deemed proper. Intolerance had
come to stay: the Catholics could expect no help
from the state except by making costly compro-
mises. They realized that the most feasible thing
to do would be to follow the Third Plenary Coun-
cil of Baltimore and build up as strong an inde-
pendent school system as possible. With enemies
on all sides increasing in loudness, the Catholics
felt there were crises ahead—and they were right.

The suppression which before this had chiefly
taken the form of non-support of those practicing
freedom in education, now was to turn into a direct
attack upon freedom in education itself. Especially
were the attacks upon the Catholic schools vituper-
ous. By their actions, it seemed as if some organ-
izations and lodges had decided that the Catholic
schools should be banished from the country. Di-
rect infringement on their inalienable rights were
proposed in many states; Michigan, was thrice, in
almost that many years, forced to turn down a most
bigoted anti-Catholic measure. The irreligious
rumblings of some two-score years were given
added resonance by a wave of liberalism and rest-
lessness that came in the wake of the great World
War. The spirit of anti-Christ had been muffled
by common sense but now it must out. Inevitably
it came to the climax and then came the eruption:
it happened in the state of Oregon under the inno-
cent caption of the “Oregon Compulsory Educa-
tional Law.”

To say this law was passed because of sane de-
liberation on the part of Oregon’s citizens would be

*Amer. Cath. Q. Rev. XIII, p. 545.

an affront to their intelligence. Never from the
day that we became a nation until this law was writ-
ten on the statute books of Oregon, was greater vio-
lence done to the spirit of true Americanism. That
the passage of this measuer was due to the subtle
blind-folding work of the Ku Klux Klan and other
agencies parading in the sheep-skin of true Ameri-
canism, is a historical fact.

The bill was sanctioned by the voters of Oregon
on September 7th, 1922, and is to take effect on the
first day of September, 1926. The very title “Com-
pulsory Education Bill” is a subtle euphemism, a
brazen cover to hide the filthy alloy beneath; it is
essentially, and justly should be called, the “Oregon
School Monopoly Bill.” Under the guise of com-
pulsory attendance, the sole purpose of its expo-
nents—to outlaw private and church schools—is to
be effected by the state. The amended section,
5259, contains these words: “Any parent, guardian,
or other person in the state of Oregon having con-
trol or charge or custody of a child under the age
of sixteen years and of the age of eight or over—
who shall fail or neglect or refuse to send such
child to A PUBLIC SCHOOL—shall be guilty of
a misdemeanor and each day’s failure to send such
child to A PUBLIC SCHOOL shall constitute a
separate offense.”*

No sooner had the bill been introduced by Mr.
McRen than its ominous and camouflaged purpose
was singled out by its opponents. A vigorous press
and pulpit campaign was conducted by Catholic
agencies, especially the National Catholic Welfare
Council, and also by Lutherans and others whose
rights were infringed upon. Many who professed
no definite religious creed championed the cause of
educational Treedom simply because they were im-
bibed with true American spirit,—the spirit that
dictates that we must respect and safeguard the in-
alienable rights of our fellow-citizens even when
we differ with them. But this brazen denial of
freedom in education, backed by the Klan and
secret lodges, and even Governor Pierce, was not to
be denied; and thus an un-American law,—contrary
to both the spirit and the letter of the constitution,
—was given birth. This rankling weed, planted in
the soil of ignorance, sprung from the seed of big-
otry, watered by intolerance and cultivated by pre-
judice, has been given sanction in a country dedi-
cated to the preservation of rights given to man by
“nature and nature’s God.”

But all is not yet over. The Church has ever
been persecuted and has never found wanting men
who would sacrifice all for her sake. Today Arch-
bishop Christie of Oregon, with the aid of the

Knights of Columbus and the National Catholic

*Capitals are writer’s.
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Welfare Council and others, are preparing to put
the law to the test of the constitution. To say that
the year 1926 will find the “Oregon Compulsory
Education Law” enforced would be to announce
that both justice and common sense had fled our
shores: it would be the first thrust in the destruc-
tion of our foremost contribution to civilization,—
the guarantee of religious liberty to all citizens.
And so, in following the trend of educational
freedom in the United States, we leave it in its
stage of highest persecution. Hardly a month
passes but what some state is forced to consider
the fruits of intolerance. Even in Ohio, just last
month, some radical measures against natural

tion but-fortunately, they never gained entrance
into the House of Representatives. The air is
charged with an ominous portent: a country en-
slaved by mammon, in which only a minority wor-
ship God, is naturally unscrupulous in its respect
for a constitution drawn up by God-fearing fore-
fathers. Christianity is the backbone of any dem-
ocrary. The essential character of its doctrine, the
application of its principles and its balance in secu-
lar government are the direct means of a true dem-
ocracy. By taking away freedom in education we
batter at the pillars that make democracy possible.
If we love the latter we cannot rationally destroy
the former.

rights of individuals were forced into considera-

November

By Frank Potts

Silence! From the bitter hill
Into the cold and barren plain
There is no sound and all is still
Except the pattering of rain.

Or when a quick-winged duck on high
Lifting from the frozen shore

Sends forth his melancholy cry

And sailing, seems to be no more.

The half nude trees in rugged file
Drop leafy tears upon the ground;
Poor Summer is too old to smile
And brazen Winter’s frowned.

The scampering of a frightened hare
Darting through the crackly brush
Is all that stirs the Autumn air

And breaks the long and lonely hush.

The drooping limbs that skirt the way
m g 2

['he smell of wet and smoking ember
Combine to tell this dreary day
3elongs to chill November.
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Flemish Fat and Spanish Lean

A Tale of the Time of Charles

By J. H. Holtvoigt

T Damme in Flanders, Smetze Smee the
A Smith, had gotten a great reputation for
the puissance of his blades. By dint of
strong arms, much fire and no one knew what
damned words of thaumaturgic eloquence, he could,
for the doughtiest Knight, produce a still doughtier
sword. Perhaps this was one reason why my lean
Lords, the Spanish, were forever afeared of a good
Flemish battle and sought other ways to throttle
Dutch throats.

For, as you may note from the times of Charles
the Emperor, there was no love lost between them,
save it be cold Spanish love of Flemish florins and
hot Flemish love of Spanish women. Perhaps there
were too many of these same florins in industrious,
deep Flemish pockets, and the burghers stupid from
eating Ghent sausages and drinking brown Bruin-
beer were not only too busy to fight but what is
more scandalous—too fat and lazy.

That is—all save Smetze! Whereby hangs a
most prodigious tale. FEspecially for so prodigious
a belly. For Smetze’s belly was a prize-winner
even in that land of Ghent sausages and good Bruin-
beer. Only for every ounce that Smetze appropri-
ated he took care to deposit in his round moon-head
an extra ounce of valorous wrath against his cold
enemies to the sunny south. Moreover, Smetze re-
fused to grow old, and was always merry, without
being retired, and was fat without being “respect-
able.” So, at last he threw down his hammer,
kissed his good wife, in a spring, sunshiny morning,
filled his knapsack with good sausages of Ghent,
hung a bag of red florins at his belt and set off
down the merry road to France.

To France! Smetze was going to see the world.
He had seen it before as a pilgrim to Rome, in his
hot youth. Since then, however, he had developed
a grudge against Spanish dogs and now, out surely
to see the world and a few at least of its fair ones,
Smetze was glad that his road led through the pleas-
ant land of France. Smetze would have none of
your olive skins but would pinch the fair cheek of
France. Pleasant voyage, with for each town a
tavern, and in each tavern a glass, and with each
glass—a dainty hand.

But one likes even to look at snakes, so Smetze
turned toward Spain. Reached there too and being
drunk on bad Spanish wine, fought many a pleasant
fight in many a pleasant town. Smetze talked lit-
tle when drunk, but always that little was this:

“Spaniards are little better than dogs and my blades
are unrivalled in the world.” And when Smetze
had led his audience of the town-curious to the pub-
lic square and there on the still waters of the font
before the church of Our Lady, sheared a strand of
wool placed afloat, the latter statement was undis-
puted. The first won him those quarrels whereby
quite famously he went brawling his happy way to
Valedolid.

There, alas, a reception awaited him indeed.
Hardly having consumed his first in the tavern the
Bras D’Or, an anomalous committee approached
him with this astounding curt message: ‘“Smetze,
thou art a bragging beer-belly of Flanders and in
this very place a smith wears a coat of mail that
thy blades cannot pierce.” And the smith was
there, as lean and hungry looking as fat mad Flem-
ing could desire. And they all laughed at Smetze.
Smetze cried hoarsely but had only accounted for
five when the Emperors guards appeared. Alas
they must both, these two brawling smiths, forth-
with appear before the Emperor.

When Smetze could see again he walked, wag-
ging his great round head, pleased at last to have
an interview with his Flemish master, the Good
Charles.

And Charles, if history is to be believed, must
have enjoyed seeing again a good man of Flanders
with his round head held high and his fat belly
quivering with good cheer.

“So thou hast thy sword and thou thy hauberk!
Well, well, well!

Smetze drew his sword.

“Rogues! good for the town gibbet! Attend!
Soon I hold holiday at Ghent, the city of my birth.
I command thee to accompany me thither and there
I will myself hold trial of thee.”

Back in the town Smetze needs must lead the
crowd to the font in the public square, and there,
behold, through a great pile of wool floating his
blade passes clean. Smetze howled. And raising
his sword on high would cut down the iron column
of the font. Failing he broke his sword into a hun-
dred pieces. And went off singing toward the sweet
land of Flanders.

Amid great fanfaronading, and flying of peons
and drinking of Bruin-beer and shouting and sing-
ing, the good Emperor Charles entered the city of
Ghent. And having dismounted in the public
square or market, a man’s head wagged its way out
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of the crowd, followed by a number of Flemings
and Spaniards, all talking at once. Smetze eyed
the Emperor respectfully but could not hold his
tongue.

“On the morrow, in this very spot,” cried the
Emperor. And the great crowd cheered wildly;
and there was much exchange of money between
Spain and Flanders.

The morrow saw the Emperor seated high on a
ready made platform below which in the center of
the market place, on a bench, clad in a steel gray
hauberk, sat my lord Lean the Spaniard. Smetze
was not far off munching a Ghent sausage. There
was much jeering. Smetze’s sword hung at his
side causing much wonder and comment. My lord
Lean was boasting of his impenetrability, and the

stupidity of Flemish in general. Smetze munched
his sausage of Ghent.

The Emperor nods and Smetze starts for the
bench. He draws his sword, holds high and passes
through air. There is a strange whistle as of cut
air. A second nod.

“Now by Ardtefeldt,” cries Smetze, and fetched
his greatest blow full across my lord Lean. Who
remains calmly perched on his bench, smiling exult-
antly. Smetze cries hoarsely so all may hear:

“Shake thyself, dog.”

Alas, too willingly obedient, my Spanish lord
does so, and falls wholly in twain. Whereby all
men may see that the poor wretch was cut clean
in two.

A great shout! My lord Charles says nothing.
Nor anyone else for wonder.

The Seven Deadly Cinemas

By Varley P. Young

THERE are among us, those who go to the

motion picture theaters. And among us,

there are those who enjoy the exhibits cur-
rent in these same motion picture theaters. In the
short space of this article I shall endeavor to ad-
vance several theories which currently keep me out
of the photo-play houses; in the hope that, myself
being an average young American gentleman, I
may prove conclusively that others should remain
without the pale.

To begin with, I shall shock those who lay claim
that the movies are modern and novel by stating
that the cinema art, as is practiced today by Mr.
Jesse Lasky, M. Samuel Goldwyn, Senor Carl
Lemmle, Herr B. P. Schulberg and others, is a
collection of traditions so old and so well grounded
that they are not apparent to the novice at first
These traditions I shall label as deadly
sins—seven in number. To illustrate: Was there
ever a scene at the breakfast table in which the
host or hostess receives startling