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A second study of 104 male and female adolescents showed that there is a
positive correlation between self-esteem and mothers’ positive communication patterns
(Killeen & Forehand, 1998). This study also found a correlation between adolescents’
behavior problems and their mothers’ positive communications (Killeen & Forehand,
1998). This study supports the Celebration program’s theme of providing an opportunity
for communication between mothers and daughters.

A third study describes the positive effects on self-esteem when adolescent girls
are provided with assertiveness training. A group of 148 adolescent girls from a
suburban middle class city were involved in a study to measure the effectiveness of
assertiveness training (Stake, DeVille, & Pennell, 1986). The results discovered that self-
esteem rose after the training and had long term benefits for the adolescent girls, their
parents, and teachers (Stake, et al, 1986). This study supports the Celebration program’s
theme of improving self-esteem and the positive results for participants in the program.

The literature reviewed for this research demonstrates the need for a progfam such
as Celebration. The research shows‘ the psychological turmoil of the adolescent girl, the
inequity in the schools, the gender specific struggles due to social- values, and the reasons
for providing support for young girls before they enter the “storm”. This review has also
described the successes of a similar program and the confirmed reasons for this success.
The literature supports a program for adolescent girls, through the schools, with a parent

to create positive relationships and increase self-esteem.
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CHAPTER III

METHODOLOGY

An Overview
The purpose of this study fs to report on a program that has been designed to
agidress the difficulties of adolescence for girls. The research describes in detail the
specific processes and agenda of this program throughout a two-year period. This
research enables those interested in understanding and creating a similar program td have

a skeleton model for use in their own design within their communities.

Participants and the Setting

This study involves a group of eighth grade girls and their mothers or guardians
who have volﬁnteered to participate in the program called Celebration. This program
was originally developed by four mothers to benefit their daughters’ difficult
development through adolescence and “celebrate” this périod in their lives. The small
group of mothers in this study discovered that in this stage of adolescence they were
seeing new problem areas evolving with their daughters. They discussed ways to join
with their daughters in order to be able to help them through this difficult transition to
adulthood.

As mentioned above, this study descﬁbes and reports on a program that has been
developed by several mothers at a medium sized Catholic elementary school in
Louisville, Kentucky. The program’s goal is to improve mother-daughtef
communications and bolster self-esteem for eighth grade girls in the school. The mothers

have designed the program so that it will include diverse activities for the girls and their
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parents, or guardian, who will attend the meetings with the entire group, in the evenings,
once a month, for the school year, a total of nine sessions. The program schedule and the
descriptions of such sessions, as they were originally designed, are included in this

research.

Role of Researcher

The researcher was a participant observer in this study b_ecause of the direct
involvement as an observer and the relationships that have been established as an
observer. The researcher attempted to observe both the mothers and daughters in the
program. Due to the mother and daughter groups separating dﬁring certain sessions it
was necessary to depend on the coordinating mothers for déscript_ions of their session and

activities, therefore, one of the mothers was a designated observer.

Research Design

This study utilized a qualitative case study method to understand and evaluate
specific aspects of this program. A case study is the stﬁdy of the particularity and
complexity of a case to understand its activity (Stake, 1995). This method was ideal as it
enabled the researcher to explore the program, setting, and participants through several
techniques and gain explicit information. According to Stake, the qualitative evaluator
empbhasizes the quality of activities and processes, and will depict them in a narrative and

interpretive description, using multiple points of view (Stake, 1995).
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Data Collection

This study focused on several areas, including observation of the content areas of
each session and feedback from the girls and their parents through inferviews and
surveys. The researcher also examined particular literature choices surrounding this topic
area that the coordinators will be using throughout the program. These are located in
Appendix I. Each session was observed in a non-disruptive manner through field notes

.
and tape-recording. The data was summarized from field notes derived from the
meetings. These notes are complete descriptions of the particular program session,
reactions from the program participants, and details from the discussions.

The interviews were conducted with the coordinators and all consenting
participants, including speakers. The interview questions related to the girls’ perceptions
and opinions of the program content and whether or not it was beneficial to them. These
same types of questions were asked of each parent. Interviewing was used to gain
insight from the program coordinétors,‘teachers, and administrators. The questions were
semi-structured and open-’ehded for the purpose of gaining background information on
how the program was developed, specific content, and opinions regarding results. The
questions were also designed to obtain inforrﬁation from both the parents and daughters
regarding specific behaviors that were demon-strated before and during the program.

The procedure for obtaining permission from the participants was done through a
written letter explaining the research and the requirements of each participant’s
involvement. A copy of this letter is located in Appendix sections A and B. A selected

coordinator had the role of liaison each year to provide the group and researcher with
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information. This was necessary in the event of the absence of the researcher for
particular sessions.

Several materials used within the program are referenced in the research. The
coordinators have created an extensive reading list, which has been provided in the
References section. These chosen readings will also be identified as they were used in

Appendix section G, which describes each of the sessions.

Data Analysis

The organization of data was an ongoing process throughout the year and
occurred immediately after each program session. The field notes and interviews from
each session were analyzed to look for themes and categories in order to make

generalizations regarding the process and progress of the program.

Communicating the Findings

This work has been presented at both the Ohio Middle School Association and.
National Middle School Association annual conferences. It may also be shared as a
model for parents, educators or community members to use in developing similar

programs.

Provisions for Trustworthiness

As stated, each participant in the program received written information regarding
the research being conducted on the program. However, due to the various personal

themes of the sessions, the researcher attempted to be as anonymous-as possible during
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the programs. Data will be organized through several areas to produce consistency. The

results of the interviews and surveys are provided in Appendix E.
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CHAPTER IV

RESULTS

This section will describe the results of both groups of 8" grade girls’
participation in the Celebration pr;)gram for two years. The first part of this section
describes the first year, 1998-1999, and the second part describes the second school year,
1999-2000. The areas described are: the favorite and least favorite sessions of both the
daughters and their mothers; how participants initially felt about joining Celebration;
what has been the most beneficial aspect of joining Celebration; and what participants
feel is the most important message for girls and mothers of adolescent girls. These
results will be summarized and réported in this chapter, _the tables, and the Appendices.

The first school year, 1998-1999, of Celebration was coordinated by four mothers
of girls in the 8™ grade. This section will describe the results and aspects of the program
according to the four coordinators and their daughters. This information was obtained
through video recorded individual interviews. The interviewees were asked the same
questions that were in the surveys distributed during the second year, but additional
information was disclosed through dialogue and discussion, The coordinators of
Celebration were asked additional questions regarding the origin of the program for
future development of similar programs. Suggestions for beginning a similar program
can be found in Appendix F. |

The Celebration program'originated because of four mothers who were concerned
by the chalvlenges their daughters would face in the 8" grade. Three of these mothers are
schoolteachers and one is a homemaker. After an initial group meeting to discuss tﬁe

idea, one coordinator contacted the principal and obtained permission to implement the
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program. The principal was very enthusiastic about the program and assisted them by
allowing them to utilize school resources, such as a meeting place, to support the
program. The coordinatbrs then wrote letters directly to the girls in the school who had

.just completed the 7™ grade inviting them and their mothers to join the program.
Following the mailing of letters, the coordinators made calls to the mothers of the girls
personally inviting them and explaining more about the program. The coordinators
obtained donations from the school’s Parent Organization and took turns having different
mothers bring snack items. Overall, the annual cost of the program was approximately
$200.00 because all but one speaker donated their time to the group and the school

7 provided supplies for the activities.

The first ye:ar of Celebration a total of 28 girls were invited to participate. The
number that actually participated in any one session was 20. During most sessions the
average number of daughters attending was 15. Eight girls from the class never attended
any of the sessions. All of the coordinators agreed that this was the most frustrating part
of the program. As one mother summarized, “There are great resources available to them
and they are just not using them”. Reasons mentioned by the mothers for the absences of
certain girls included busy schedules with extra-curricular activities, the program not
being perceived as “cool”, and strong individuals dictating the actions of the clique. The
daughters attending the sessions viewed this non-involvement as a loss for the absent
girls and were pleased that they were not harassed or teased for continuing to be a part of
this program.

The mothers concluded that there were three cliques that made up the 8" grade

class. The first clique was an older group of girls, described as “boisterous” and
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“mature” who were very involved with athletics. This is the group that did not participate
in the program. The second clique was the group all the coordinators identified their own
daughters as being a member of and described these girls as having more diverse interests
such as music, Girl Scouts, theatre, and sports. The third clique was described as the
quieter group that was very focused on their academics. It was the second and third
clique that had an opportunity to breakdown barriers and become closer with one another
through the Celebration program.

The four daughters of the coordinators discussed some of their initial feelings
about joining Celebration. Two of the daughters expressed that they were anxious about
beginning the group Because of the personal information that they anticipated being asked
to share during the activities. The other two daughters expressed feelings of excitement
about joining the program, however, their mothers shared that they voiced some anxiety
- about their own mothers coordinating the program. Most of these anxieties disappeared
after the first session was so well received by the entire group.

The only session that was not mentioned as a favorite session by thé mothers and
daughters was the session that the speaker from a local university discussed diverse
methods for females to learn mathematics and described successful women in this field.
Two of the girls mentioned that this session was “too mﬁch like school” and described
this session as their least favorite. When asked their favorite session, both the mothers
and daughters had a difficult time choosing just one and usually described several of the
sessions.

The many benefits described by both the mothers and daughters of this program

will be identified by major topic areas for convenience. The benefits of Celebration
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described by the ciaughters were consistent with the goals of this program. Two of the
girls described the opportunity to express themselves in a safe environment where “no
one will laugh at you.” They each described how their friendships have deepened and
developed through Celebration. They also agreed that they were able to créate more
friendships through Celebration. Two of the girls described how the rélationship with
their mother has improved through the program because they have the opportunity to talk
about new topics. All of the daughters mentioned improved confidence and feelings of
“being a better person.” One daughter statéd that while in the previous school year boys
would easily tease her in class, because of Celebration she is now able to tell them to
“back-off” and the teasing has discontinued.

The mothers agreed with all the benefits that the daughters mentioned and added a
few of their own. One mother described how being a part of Celebration gave her an
opportunity to demonstrate to her daughter how much she cares about what is going on in
her life and the challenges and issues she is dealing with. She continues to say that her
daughter has always known that she is there for her but this has given her the opportunity
to demonstrate it each month.

All the mothers agreed that having this “special” time with their daughters was
one of the greatest benefits of Celebration. It gave them an opportunity to discuss topics
in a comfortable environment that may have been avoided or ignored. The mothers also
mentioned ;[he benefit of their daughters having the opportunity to see other women in the
community as positive role models. The mothers described how valuable the

information that has been gained from this program was for both themselves and their
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daughters. The mothers also agreed that the speakers, material resources, and mentors

from the high school were invaluable to this program.

The four daughters described the problems for adolescent girls as all stemming

from peer pressuré. All of the girls mentioned the pressure girls their age face to be
“beautiful” and how such pressure results in problems such as eating disorders. Two of
the girls mentioned pressure to have premarital sex and pregnancy as problems for their
age group. All of the girls mentioned the prevalence of drugs and alcohol and the
pressure to use such substances. However, two added that they had never been pressured
themselves to use drugs or alcohol. One of the girls described the most difficult pressures
in her own class was to be “cool and popular” and how this can be the most difficult
pressure for some girls.

The mothers agreed with all of the challenges that the daughters mentionéd and
commented on how they had observed their daughteré face some of these pressures. One
of the mothers described how she became more aware of the pressures through literature
available on ;dolescent girls. She described how unaware girls are of the negative
messages and portrayal of women in the fnedia, movies, and music. She feels that these
pressures are also substantial for adolescent girls. The mothers agreed that girls need, yet
often lack, the confidence in themselves to “stand strong” against these pressures and
negative messages.

| The mothers advice for other mothers’ of adolescent girls was to be involved
duﬁng this turbulent time in their daughters’ development. One mother described how
during this age the adolescent may tell the parent to stay away, but the parent should

remember that the young girl needs the parent and may not know how to explain this.
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The mothers encouraged other mothers to take advantage of this time in the girls’
development and to be a part of it. One mother advised others to become educated with
the issues that affect girlvs and be aware of what is going on both in and out of the home.
Another mother encouraged others to be proactive with girls’ issues and begin
communicating early to develop the needed skills. One mother encouraged other mothers
to “tell her from the time she is small that she is as strong as a boy and there is nothing
that she can’t do. ”

The mothers each responded to the question, “What do you want your daughter to
like best about being a girl?” Two of the mothers described the unique experience that a
woman has of giving birth and being a mother, yet stated that this would be their
daughters choice and that they have many options. One added that she hopes her
daughter understands tﬁat there are strengths that girls have and strengths that boys have
and these chplément each other. Another mother stated that she tells her daughter
about a female’s “sixth sense” that enables women to invest a stronger level of their
emotional involvement. One mother also said she wants her daughter to know her
individuality is what will determine who she is, not .her gender. One mother recited lines
from the poem written by Maya Angelou called, “Phenomenal Woman” that she reads
with her daughter, which can be found in Appendix section J.

This concludes the summary of the interviews from the first year of Celebration.
Additional information on the specific sessions and materials used can be found in the
Appendices. According to the information provided by these program participants the
first year of this program reached the initial goals of improving the self-esteem of these

8™ grade girls and creating stronger mother/daughter relationships. Only one negative



aspect of this program was mentioned and this was in regard to the eight absent girls.
Future assessments of this program may involve follow-up interviews with these girls
during their high schools years to evaluate their perception of the effectiveness of this

program.

The second school year, 1999-2000, of Celebration was coordinated by two
mothers: one a homemaker and craft-artist, and the other a part-time employee at the
school whefe the girls attend. This section will describe interviews with these two
mothers as well as the results of surveys that were distributed to the entire group. The
use of surveys was implemented in the second year so that more information could be
gained from a larger number of people. The use of interviews in the first year provided
more in-depth information that was not necessary to repeat in the second year. The
surveys that were used are located in Appendices C and D on pages 46-47. The results of
the surveys are reported in Appendix E. The Appendix provides a list of each of the
answers provided by the participants. Each response has been identified with the number
of similar responses and the category in which the response was placed. All the

information that was written on the survey was reported and counted. Therefore these

results do not match numerically with the number of participants. Each participant’s

response was compiled into the data for this survey.

The two mothers that coordinated the Celebration program the second year
obtained all the materials and information from the previdus coordinators. They were
very enthusiastic about beginning the program and met with the coordinators to discuss

ideas and topics. They were both very pleased by the success of the program, which they
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evaluated by the high number of attendees. The second year of Celebration didn’t have a
particular clique of girls that did not participate. All but one of the girls in the 8™ grade
class attended at least one session. The coordinators organized the schedules of the
sessions with coaches of the schools athletic teams, which they both felt increased the
attendance.

One factor that may have also increased the attendance the second year was the
7" grade girls’ increased exposure to the program during their 7™ grade school year
(1998-1999) and the final session of Celebration. The final session of Celebration,
1998-1999, provided an opportunity for the 7™ grade girls to meet and speak with the
previous members of Celebration and to “pass the torch.” This group was also shown the
video produced from the interviews obtained for this research in order to introduce them
to the program and gain a better understanding of the activities and the beneﬁt-s of being
involved during their own 8" grade year (1999-2000).

The surveys describing the second year of Celebration have been obtained from
21 daughters and 16 mothers. These results will be summarized in this section and also
in the tables on pages 28-36.

Table One describes the favorite sessions of both the mothers and daughters that
they identified in the surveys and interviews. There were a total of nine sessions during
the school year and the content of each of these sessions in described in Appendix G.
Although the rock climbing session was the favorite of the daughters according to the
surveys, the session that introduced the topic of premature sex and the session in which a
high school guidance counselor brought high school students to mentor the group were

also mentioned in the surveys as mothers’ and daughters’ favorite sessions. It is
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important to note that when the high school girls mentored the daughters the session
ended with a question and answer period. The high school girls answered the daughters’
questions about high school parties, boyfriend_s, and popularity. Both of these sessions
addressed what the daughters considered to be real issues for their age group and this
may be the reason they identified them as favorite sessions.

Table Two describes both the daughters’ and mothers’ favorite aspects of
Celebration sessions. Both the mothers and daughters identified relationship building as
one of their favorite parts of the Celebration sessions. This was also documented in
Table Five in which daughters felt that the relationships that were gained were the most
" beneficial aspect of the Celebration program.

Table Three identifies the least favorite aspects of Celebratfon. It is important to
note that the majority of girls did not respond to this question or stated that they did not
have a “least” favorite part of this program. The information gained in this section is
helpful in planning future sessions to determine which activities are the most beneficial.
In both years of Celebration the negative side was the absence of other members of the
gt grade class and their mothers. Although in the second year the number of attendees
increased, there were still a few girls absent from some of the sessions. During an
interview one of the coordinators. stated that she felt this was due simply to over-
commitments on the part of the other girls rather than negative feelings about the
program. Two members mentioned that one negative aspect of Celebration is that it ends
after 8" grade. Other mothers shared some of these thoughts and feelings during the

interviews. Future research on this project may be directed toward the continuation of
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this program or a reunion session to bring these daughters and their mothers back
together.

Table Four describes the initial feelings of the daughters in regard to joining
Celebration with their mothers. The majority of these responses were positive, however
some of the girls wrote that they were unsure of what to expect so these responses were
placed in the “Uncertain” category.

Table Five describes the daughters’ opinions regarding the most beneficial aspects
of the Celebration program for themselves. Building relationships, increasing confidence
and increasing self-awareness were the most frequent responses made. During the last
session, several girls spoke to the 7" grade girls about the benefits of Celebration and all
identified the friendships they made and an increase in self-confidence.

Table Six describes the current problems that exist for adolescent girls determined
by the daughters. The highest response was peer pressure and this was voiced in every
session. Peers were the central aspect of every session. Daughters immediately
separated from their mothers at the beginning every session and when other girls arrived
they were hugged and pulled into a small circle of girls talking and laughing. This circle
would eventually grow until all the girls were seated near each other. Unfortunately,
there Was not a Celebration session that focused solely on peer pressure although the
subject was brought up during several activities. This may be a topic to explore in future
Celebration sessions to enable the girls’ need to fully understand the origin of peer

pressure as they work together in a group such as Celebration. This could help them be

allies for one another by better understanding peer pressure.
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The other categories that received high responses were: low confidence, pressure
to engage in premature sex, pressure to use drugs, cigarettes, and alcohol, and the
emphasis placed on physical appearance. These areas were covered in Celebration and
were also covered in school. The coordinators attempted to not overlap with any school
programs that were already in place to avoid repetition.

Table Seven describes the mothers’ opinions of the benefits for themselves and
their daughters as a result of béing a part of Celebration. The mothers’ felt that the
opportunity to increase their communication was the highest benefit. One mother even
mentioned that the five-minute ride home in the car after a session was extremely
beneficial. Mothers mentioned in both the first and second year of Celebration the larger
peer group that this program encouraged. The mothers described how their daughters had
a specific peer group in which they socialized and being a part of Celebration exposed
them to other girls to include in their peer group. Other benefits included observing other
mother/daughter relationships and communication methods, improving their own
relationship, being involved in a non;ompetitive activity, providing an environment to
observe the daughters’ development, and the increasing of self-esteem.

Table Eight describes the advice the mothers would pass on to other mothers of

adolescent girls. The highest response was regarding communication and making the

time fqr this program to happen. This was closely related to the second highest advice,
which involved spending time on the relationship. Mothers also advised othér mothers to
create programs similar to Celebration.

. Table Nine describes mothers’ hopes for their daughters for their future. These

responses were taken from the survey question “What do you want your daughter to like
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about being a girl?” All the mothers answered this question by describing what they
generally want for their daughter therefore this is héw the responses were tabulated.
Most mothers wanted their daughters to know they could accomplish anything they
desired. The second highest hope was their daughter’s happine'ss and satisfaction with
herself. These areas are both closely related to self-esteem and confidence, which are
goals of the program.

This concludes the summary of the interviews from the second year of
Celebration. Additional information on the specific sessions and materials used can be
found in the Appendices. According to the information provided by these program
participants the second year_of this program continued to reach the initial goals through
building stronger relationships between both mothers and daughters and increasing the

daughter’s confidence by increasing their own self-awareness.



Table One

Daughters’ and Mothers’ Favorite Celebration Sessions

Daughters

Mothers

Rock climbing 9
Sex has a Price Tag 4
Guidance counselor & high school girls

Self defense

Group discussions




29

Table Two

Daughters’ and Mothers’ Favorite Aspect of Celebration

Daughters Mothers
Relationship with others ' .;' 11 _ 3
Relationship with mother/daughter/self 1 3
Learning/observing each other 0 5

Variety/enjoyment of activities 0 2



Table Three

Daughters’ and Mothers’ Least favorite Aspect/Session

Daughters Mothers
Dietician 3 1
Sex has a Price Tag 1 0
First session 0 1
" Aspect of a particular session 0 ]
Absence of mothers/daughters 1 3
Not enough sessions/ending of program 1



Table Four

Daughters’ Initial Feelings about Celebration

Daughters

Positive 11

Negative 5

Uncertain




Table Five

Daughters’ Opinion on the Most beneficial Aspect of Celebration

Daughters

Relationships (peers, mom, peers’moms) 6

Confidence 6
Self-awareness . 6
Information 3

Skills 2



Table Six

Daughters’ Opinion on Problems for Adolescent Girls

Peer pressure
Lacking confidence

Premature sex

Drugs, alcohol, smoking

Emphasis on physical appearance




Table Seven ’

Mothers’ Opinioﬁ of the Most Significant Benefit of Celebration for Themselves and/or
Their Daughter

Increased communication

Increased size of peer group

Observing other relationships

Improvied relationship

Non-competitive activity
Opportunity for observing development

Increased self-esteem




Table Ei.ght

Mothers’ Advice for Other Mothers of Adolescent Girls

Communicate (talk & listen)
Spend time on relationship
Create a “Celebration” program

Allow them to develop

Share your views and values




Table Nine

Mothers’ Hopes for Daughters

Opportunities to accomplish anything
Comfortable with herself
Ability to have fun

Not focused on pleasing others

Not focused on physical appearance

Speaks her mind




CHAPTER V

DISCUSSION

This research has described a program designed fo improve self-esteem as well as
mother/daughter and peer relationships for adolescent girls. Many benefits have been
identified with this 4program as well as areas for ifnprovement. This progrém is easily
adaptable into most settings and its design is easily replicated. Through the use of this
research it is hoped that similar programs may be implemented in other areas. This
section will describe alternative uses for the program, suggestions for designing a similar
one, and discuss the reasons for its effectiveness.

The program titled Celebration was implemented in a medium sized Catholic
school in Louisville, Kentucky but could be implemented in many other diverse
environments. It has been identiﬁed that during adolescence, girls are more vulnerable

than boys to a decrease in self-esteem (AAUW, 1992). It has also been previously noted

that reduced self-esteem vary among different ethnic groups (Orenstein, 1994). For these _

reasons, programs such as Celebration are essential for all female ethnic groups but
methods for implementation and topic areas for program sessions may need to be
designed for each population.

The mother/daughter emphasis was recognized as an essential part of this
program by all of the coordinators. However, each of the coordinators also stated that
they encouraged the daughters to come by themselves or with another mother if that girl’s
own mother could not attend. Coordinators would need to consider this issue when
- mothers may have younger children at home to care for, or may work in the evenings.

Such conflicts would need to be addressed creatively by providing childcare, inviting an
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extended female family member, or creating a volunteer mentor program by utilizing
adult women in the community.

Altemative activities may also need to be considered in order to implement this
program with diverse populations. Ideally, issues affecting girls within a specific
population are the focus of program sessions. These issues can be disclosed through a
survey or even a pre-Celebration group, in order to determine directly from the girls, the
issues or problems they feel are most important.

The problem of daughters’ resistance was not a major obstacle for the
implementation of Celebration, as attendance was fairly high. However, in both years
there were still girls that did not join the program or attend all of thé sessions. This
problem may be more substantial in diverse populations who may not have the
encouragement of their family or peers to Join the group. Again, creativity is key for
finding solutions to this problem. Research and pre-work may be necessary before
beginning the group to find out what might motivate the participants to join. This may
require cooperation from the schools and teachers to allow barticipat'ion in the group to
be partial credit for the completién of an assignment or as a reward or reinforcement for
behavior. Other things that made this program more appealing to the previous
participants were the food, prizes, and fun activities such as rock climbing that were
available. Creative ways to foster participation so that the young girls give this program
a chance will provide the forum for this group to evblve.

Father involvement is an issue that the group must address. The coordinators of
Celebration intended‘for this to be an all-female grouﬁ so that everyone was comfortable

discussing female issues. However, there has been research that suggests that young
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females with a positive relationship with é father have a higher sense of self-worth
(Fawcett, 1993). With this is mind, a similar program:‘to Celebration emphasizing the -
father/daughter relationship may Be implemented. Perhaps the program could also
provide a session for each, and meet two times a month, one tiﬁe for mothers and
daughters and one time for fathers and daﬁghters. Again, the emphasis for this program
are the daughters’ growth during this stage in their life. This program has helped mothers
to better understand this developmental time and ultimately improved their overall
relationship. The same conclusion might be made if fathers were to be involved with this
program.

Another question that is fréquent_ly asked about this program is “What about the
boys?” Although the purpose of this research was to focus on adolesceﬁt girls and a
particular program to assist them through their developmental struggle and loss of self-
esteem, boys are also struggling through this developmental stage. According to Patricia
Hersch, the struggle of the adolescent does not know gender, community, or age
boundaries and requires the involvement, assistance, and awareness of all adults (Hersch,
1999). The coordinators of Celebration and the 8" grade teachers approached other
parents about beginning a “boy’s group” and although it was discussed, but did-not
materialize. One Celebration coordinator stated that this group would need :to be
formatted differently with “less talking and more activities” for it to be successful. A
group similar to Celebration holds many possibilities for an all-male audience but would
need to be researched and re-designed to address boys’ interests ;md concerns using

methods that would appeal to their age level and learning preference.
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One of the major benefits of the Celebration program is the ease in which it may
be implemented. This statement does not devalue the work and time invested by the
coordinators but is an attempt to demonstrate how a program with great benefits for
participants can be conveniently implemented in diverse settings. The coordinators of
Celebration all agree that although this program requires extensive time, sharing these
responsibilities with others made it more feasible. These mothers determined at the
beginning of the program ideas for sessions and delegated the preparation for each of the
sessions. The costs involved in the program are minimal, especially if the school

provides a part of the costs for supplies or meeting space. The coordinators received a

$200 donation from the Parent Teacher Organization and spent between $200-250 each

year. The community also offers numerous resources for this program. Many of the
speakers were enthusiastic about the uniqueness of this program and donated their time
for its purpose. Other organizations donated their products, which were then used as door
prizes. These donations and shared workloads helped substantially in the implementation
of Celebration.

The biggest struggle for the coordinators was getting all of the girls in the 8"
grade to join this program. Unfortunately, this would most likely be a struggle for others
beginning a similar program. The first year would rhay be somewhat difficult because
the program is new and no one has “tried it” before. The participants of the second year .
of the Celebration program had the opportunity to hear, during the school year and at the
final session, what the program was about and.that the girls liked being a part of it. These
. positive opinions may have been an influence on the higher attendance in the second

year. The last session of “passing the torch” to the 7" grade girls may be an important




