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Limitation of the Project

This research was limited to a study of the in-service activ-
ities that would be pertinent to the enhancement of the language arts
program, This would include the teaching of reading, spelling, English,
and handwriting, A study will be made of many kinds of in-service pro-
grams and activities, Five Specific types of in-service training periods
will be used, They will be chosen to provide for the diversity of the
needs of the group, These training periods will be planned for the 1969-
1970 school year,

This study will involve the teachers from several rural Catholic
elementary schools in the Diocese of St. Cloud, Minnesota, The schools
included will be those who service communities having a similar ethnic

background,

Definition of Terms

For the purpose of this study the writer defines in-service train-

ing as any planned program involving supervisors and teachers in the improve-
ment of classroom instruction and educational workshop as a group of persons

working cooperatively, with expert assistance, on common needs and practiceso9

Luther E. Bradfield, Supervision for Modern Elementary Schools
(Columbus, Ohios Charles E. Merrill Books, Inc., 196L), p. Lk, !




CHAPTER II

REVIEW OF RELATED LITERATURE

Need for In=Service Education of Teachers

The numerous advances in technology and the rapid pace in which
our society moves call for better educational methods and teacher train-
ing. The insistance for more effective teaching has paralleled the in-
creasing complexity of our changing society. Some demands following
closely the challenging developments of our time have grown gradually
and others rapidlyo1 ‘

The expectations of the elementary teacher are growing more
numerous, The teacher is expected to instruct in many areas in the
curriculum, She must develop increasing competence in helping all
children to have meaningful and significant experiences. Knowing how
to understand children and how they learn, knowing sufficient subject
matter, and helping children to see how subjects are interrelated; are
responsibilities placed on the teachero2

A good administrator is aware of these technological advances
challenging all educaﬁors and she will respond with a fitting in-service

program, The administrator must also be aware of her need to keep up

1John Clifton Moffitt, In-Service Education for Teachers,
(Washington, D.Co: The center for Applied Research in Education, Inc.,

1963); po 3o

2plice Miel, "In-Service Education Re-examined," 'National
Elementary Principal, XLI (February, 1962), 10

6
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with these changes and improvements., Hess relates that:

The major reason for in-service education is to promote
the continuous improvement of the total professional staff
of the school system., All teachers, administrators, and
supervisors must constantly study in order to keep up with
advances in subject matter and in the theory and practice
of teaching, Continuous in-service education is needed to
keep the profession_abreast of new knowledge and to release
creative abilities,

It is using these abilities through creative teaching especially,
that children make rapid strides in the educational process, Creative
teaching involves being dissatisfied with the results obtained from your
present teaching, feeling that perfection is something never quite at-
tained but constantly sought, having new ideas, and being willing to try
the new ideas and evaluating the results they produceoh

The principal’s role in encouraging creativity and promoting an
eagerness to learn new methods and procedures is most important. Her
concern for each member of the faculty, whether the teacher be very good
or extremely weak, is of great importance. Bradfield informs us thats:

The principal will be rendering his most valuable service

if through a planned approach he is able to strengthen an al-
ready strong teacher and help the weak teacher recognize and
overcome many of his weaknesses, Regardless of whether the
teacher appears to be highly qualified and secure or obviously
weak, the proper attitude toward continuous professional growth

and improvement of his teaching practices and more efgective
ways of working with children should be ever present.

300 Glen Hass, "In-Service Education Today," In-Service Education
for Teachers, Supervisors, and Administrators, ed. by Nelson B, Henry,
Fifty-sixth Yearbook of the National Society for the Study of Education,
Part I (Chicago: The University of Chicago Press, 1957), po. 13,

hKimball Wiles, Supervision for Better Schools, (Englewood Cliffs:
Prentice-Hall Inc., 1967), po 120,

5Luther E, Bradfield, Supervision for Modern Elementary Schools,
(Columbus, Ohio: Charles E, Merrill Books, Inc., 1964), Do 050




8
Another important aspect to consider is the organizational de-
velopment of the school, The-staff‘must be involved in this phase of
the instructional program. Blumberg makes known the importance of this
phase:

That which now passes for inservice training usually focuses
on particular aspects of the teaching process or consideration of
new developments in teaching methodology., Certainly, this type of
training conducted under appropriate conditions with first-rate
resource people, should be continued, But it is also apparent
that inservice time should be given over to what is currently de-
fined as organizational development, Time and energy need to be
expended in making each school a better functioning organization
and in developing the kind of organizational culture thgt encour-
ages healthy growth among teachers as well as students,

Hass summarizes the thoughts of every good administrator when he
says:

In=service education is necessary for all members of the
professional staff of America's public schools, The reasons
for this are numerous and include these important responsibili-
ties: the maintenance of mastery of new knowledge and new
subject matter, the acquisition of new knowledge about human
growth and learning and teaching methods, the development of
skill in providing for the needs and problems of individual
pupils, the acquisition of techniques and skills necessary -
for co-operative action, research, for the utilization of
community resources, and for working with adults.

The importance of an adequate supply of educators who are
constantly growing professionally should be viewed as (a) impor-
tant to the children of America, (b) important to the professional-
ization of education, and (c) important to society and its
future, This necessary national resource can only be achieved
and maintained through improved and expanded programs of both
preservice and in-service education for all public school pro-
fessional personnel.

6

Arthur Blumberg and Edmund Amidon, "A Comparison of Teacher and
Principal Attitudes Toward Faculty Meetings," National Association
Secondary School Principals, XLVIII (March, 198L), 55.

7Hass, Po 3ko
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Psychology of Change

In planning the in-service education of teachers; one of the
prerequisites is stimulating an atmosphere for change., Sister Maureen

O'Keefe writes:

While it is true that the supervisor can only facilitate
change, not create it, he must have an all-absorbing optimism
about the capacity of human beings to develop and change for
the better. He must constantly encourage the teacher to de-
velop and use the powers he already possesses, He should
avail himself of the counseling channels through which he may
reach the teacher in guiding him to a more powerful self
development which will effect more fruitful instruction,

Bradfield sees the same need to guide and encourage the teacher
to want to grow and develop professionally:

One of the most important elements of an in-service
improvement situation is the stimulation of continuous
growth and study., OStimulation results when interests of
teachers are aroused to the extent that they respond with
enthusiasm and purposeo9

Arousing interest and enthusiasm of the teacher must be a gradual
process that develops slowly, The principal of a school must not rush
into new methods and media. Moffitt warns:

The change ought not to be too large or too sudden,
Acceptance of the new will be more certain if minor concepts
and insights are introduced gradually. The greater the satisfac-
tion with traditional methods, the more difficult it will be
to move the group toward new goals, In other words, if meaningful
dissatisfactions with existing ways can parallel or precede
anticipatig changes, it will be easier to accept and adopt new
behavior,

8Sister Maureen O'Keefe, "How the Supervisor Improves Instruction,®
The Catholic Educator, XXVI (June, 1961), 855-56,

9Bradfie1d9 Po 66.

OMorfitt, po 16-17.
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As the teacher acclimates herself to the necessity of change
she must see definite goals ahead and seek them through cooperative
efforts, The changes must not be forced upon hers; rather, they must be
chosen by her and she must become involved in the planning and carrying
out of the in-service program, Goulet thinks along similar lines:

Teacher education is not merely forcing the teachers to sit
passibly in a demonstration classroom, or to attend a summer
workshop or a series of lectures, While such activities are
necessary, in themselves they will fail to be effective, bene-
ficial to the school or child, or meaningful to the teacher; if
merely imposed from without. The simple but key concept is
nteacher involvement."” If teacher education is to be an ongoing
process, the teacher must assumilthe initial role, becoming
involved at the very beginning.

Along a similar vein Mauth says:

~ Learners choose to learn or not to learn in direct ratio to
the relationship they perceive between the learning opportunity
and the goals they accept as significant. The extent that teachers
relate the in-service program to their personal conception of
their teaching responsibilities is a measure of the di%ree to
which they will dedicate their energies to its goals,

It is possible that some teachers may have a false conception
concerning the administrator, If this is so, they will be reluctant to
participate in any in-service programs. Miel informs us:

There are many reasons why teachers may be reluctant or
unready for in-service programs, The technique may be unfamiliar
and may, therefore, be prejudged as unnecessary or undesirable,
A1l too often, teachers feel that in-service programs make un-
necessary demands upon their time and energy--that they represent
exploitations of the staff by a principal who is trying to gain
a reputation as a progressive leader., Some feel that in=service
programs require teachers to do things or to assume responsibil-
ities that are not part of their instructional duties,

1lpichard R, Goulet, "For Professional Growth...Not "In-Service"
But Involvement," The National Elementary Principal, XLVI (February, 1967),
66-67 o

121es1ie Jo Mauth, "Psychology and the In-Service Education
Program," The National Elementary Principal, XLI (February, 1962), 16,
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Others regard such programs as personal indictments of their

professional competency, assuming that concerns for upgrading

instruction imply disapproval, Such attitudes stem from an

orientation of suspicion growing out of unhealthy relation-

ships between administrator and staff and from misunderstand-

ings about the purposes of in-service education,l3

We can see from the research that the administratorts role is an

important one. Her attitudes are reflected in all aspects of the educa-
tional program., She must keep her faculty and the community informed as
to the development of new theories and new practices that will promote

the education of children,

Methods of In=Service Education

Although there are many methods of in-service education, only
those that will be practicable for the schools involved in this program
will be discussed here,

The Workshop

As a means of in-service education, the workshop is becoming more
significant, It has been used so effectively that school leaders would
be hard pressed without it., It has been established as an effective way
of having groups come together to work on matters of mutual concern, It
is good for all size groups and applicable to various types of in-service
situations,ll

Although some workshops leave much to be desired, there are some

distinguishing features about the workshop. Adams and Dickey relate:

LMiel, po 12,

nlHarold Spears, Improving the Supervision of Instruction,
(New York: Prentice-Hall, Inc.y 1953), PP. 36L-065,
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Perhaps the most desirable feature of this type of experience
is the laboratory principle of learning by doing combined with
the conference principle of pooling ideas in attacking common
problems of real concern to the participants. When a group of
teachers, or a group of citizens and teachers; can profit by
sharing ideas and working together on a basic problem of common
interest, the workshop should be employed.

A distinguishing feature of the workshop is the high degree
of responsibility shared by all participants in planning, admin-
istering, and evaluating the experience., Although there is
preplanning by the staff on matters of policy and admlnlstratlon,
the program is a flexible one, and the major fart of the direc-
tion of the work is left to the participants.

The workshop need not be restricted to large or very complicated
affairs, Briggs feels that:

Cooperative study of professional problems need not be confined
to the rather highly organized workshop. In many schools there
are professionally conscious teachers with similar interests who
by suggestion will form small groups for informal self-directed
study; such groups which need not be limited to the teachers in
the same school are becoming increasingly popular. Meeting fre-
quently and working with little formality, they can quickly be-
come the focal point of a lively in-service program for teachers.
Study may center on common problems of instruction, on the special
needs of teachers, or on matters of professional interest not
immediately related to the requirements of the jobo16

In studying common problems, the teacher will discover through

the workshop that other teachers! problems are the same as hers, Even

though a definite solution may not be found, the personal and social
growth afforded the teacher is well worth the time involved.

For the supervisor, the workshop is a means of expanding the
supervisory program, Adams and Dickey offer some helpful points in

organizing and conducting workshops. The following are applicable:

LSHarold P, Adams and Frank G, Dickey, Basic Principles of
Supervision, (New York: American Book Company, 1953), p. 221,

16Thomas H, Briggs and Joseph Justman, Improving Instruction
Through Supervision, (New York: The Macmillan Company, 1952), p. 459,
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(1) To be effective the workshop must have a competent staff
of consultants and resource people,

(2) Preplanning by the staff may revolve about such factors
as budgeting the available funds, arranging temporary
schedules, securing work materials, and agreeing upon
ways in which staff members may work,

(3) The participants of the workshop will increase their skills
in group work and in problem solving if they actually plan,

(L) Although it may often be desirable for the participants
to make field trips and to visit neighboring schools and
communities, the workshop should operate from a central
location with facilities for a variety of activities,

(5) It is desirable to include the whole faculty in the activ-
ities of the workshop.

(6) A professional library containing an adequate supply of
books, periodicals, and reference materials of all kinds
is necessary to make the work of the participants meaningful,
efficient,; and effective,

(7) The supervisor of a faculty concerned with a workshop pro-
gram should devote his efforts to creating initial interest
in a workshop, launching the planning of the activities;
securing a qualified staff, arranging for facilities, acting
as director and coordinator during the sessions, and assisting
in planning and executing follow-up programs for individual
and school=group members,

(8) Effective means of evaluating the workshop activities and
experiences must be provided from the outset.

(9) Before participants leave the workshop it is highly effective
for them to outline a follow-up program and to indicate
specific steps growing out of their experiences.,

In connection with the language arts program, a workshop
could be conducted on various aspects. With the new trend in linguistics,
it would be helpful to know how these ideas could be implemented into the
already existing language program, A workshop could be held having a
specialist tfeat the matter of creative writing, A reading specialist,
available in the diocese, could help teachers with problems arising from
individual differences and the best use of the supplementary materials

available in the schools,

17pdams and Dickey, pp. 223-26,




1,

Implementation of new media in the language arts program would
be another avenue of workshop instruction. Teachers need to know the
proper place and value of the film strip, the controlled reader, commercial
and home-made transparencies, records, the tape recorder, and television.
After the workshop has been planned and is in the process of being

conducted, a means of insuring that outcomes will be implemented is neces-

sary. Kimball Wiles suggests:

One way is to establish a method of maintaining communication by
arranging for an exchange of resource material developed during -
the year, or to establish meeting times at which persons doing the
same type of work can gather to exchange ideas and results, The
official leader can assist in this follow-up by making sure that
resource people will be available toassist workshop par%gcipants
to carry on the work they have planned at the workshop,

Intervisitation

In our diocese it is a practice for teachers to take one day in
which they visit other schools, whether public or parochialy; to observe
other teachers, Neagley and Evans stress the importance of this type
of activity when they say:

Intervisitation is one of the most promising group techniques
for improving instruction. All teachers can profit in some way
from observin% a master teacher at work, either inside or outside
the district.l’

Bradfield stresses the importance of intraschool visits as well

as interschool visits when he writes:

Intraschool visits permit teachers to observe how other members

of the staff work with children, Interschool visits are made by
teachers to a school in the same or another school system, Such

Byiles, p. 87,

9Ross L, Neagley and N. Dean Evans, Handbook for Effective
Supervision of Instruction, (Englewood Cliffs, New Jersey ‘Prentice-
Hall, Inc., 1965), pp. 186=87.
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visits afford teachers the opportunity to see another teacher use
many methods and materials to teach some particular subject,
Well-planned observational visits make teachers aware that there
are many ways to work with children. Teachers are not expected
to adopt any one method of teaching which they observe, Rather
as a result of observational visits they have an opportunity to
gather many ideas for working with children in the classroom.

Faculty Meetings

This topic will be quite broad as it will include many types of
activities that can be employed at faculty meetings, The writer agrees
with Seville when he speaks of some of the objectives of faculty meetings:

As the supervisor tries to use his talents in preparing for
the faculty meeting he must primarily be concerned with his ob-
jectives which will include a variety of problems throughout the
year, The faculty meeting will be a clearing house for ideas re-
lating to some common problems; it will provide opportunities for
vital committee; group, or individval reports of interest to all;
it will be a reviewing, studying, or initiating of new procedures
and techniques which might be utilized by the entire_group; it will
help group morale by providing a social atmosphere.

Professional reading could be done and a faculty meeting organ-

ized around the general topic chosen to be discussed,

So much is being written that it is almost impossible to keep
abreast with even the literature in one field, The principal should
subscribe to several good profgssional publications, A library should
be organized in the building or in a central location when utilized by
more than one school, Procedures should be formulated that will encourage
extensive use of the artiéles and books available and discussed at the

faculty meetingo22

20Bradfieldp pP. 31,

21Anthony Seville, "Breathe New Life into Faculty Meetings,"
Clearing House, XXXIX (September, 196L), LO.

22Neagley and Evans, p. 1hl.
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It seems quite obvious that professional reading is a must for
all educators, Bradfield confirms this opinion when he relates:

Reading is considered one of the best ways to learn., There
is no teacher activity which can bring larger returns in the im-
provement of instruction through professional growth than can
reading professional books and magazines,

Although reading done individually for the satisfaction of one's
needs is necessary, the sharing of knowledge is very beneficial, Briggs

and Justman give us some advantages of group reading when they say:

o o othere are distinct advantages in cooperative reading by

a group having similar interests and needs. In the first place,
a responsibility to do one's share of the work on time stimulates
many who otherwise might procrastinate. In the second place
there is economy in individuals reading widely and contributing
their gleanings to the common knowledge. And, finally, everyone
profits from a discussion in which all participate because they
are informed and stimulated by reading on the same topic. When
sufficient interest exists or can be created, the supervisor can
help organize and plan for one or more reading groups, each one
homogeneous with respect to interests and needs,

A panel discussion, if properly guided; will stimulate a great

amount of participation on the part of the staff, The leader or chairman
assumes a key roll and is an important factor in the success of the pahelo
An activity of this sort would place more responsibility on faculty menm-
bers and stimulate their growth in lines of leadership,

Group dynamics is strongly correlated with the panel discussion,

It can be a helpful means of initiating change, Chesin comments that:

The science of group dynamics will not necessarily provide a
panacea for problems in in-service education, but rather; will
point the way toward further investigation of group action in

23Bradfield, pp. 37-38.
2L

Briggs and Justman; p. L6T7.
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order to establish an empirical basis for the measurement of
change and for the evaluation of outcome in in-service educationo25

Group dynamics has gained for itself a respected place in educa-

tion. Supervisors deal with people in both the individual and group level
and recognize the value of the group process, The supervisors will learn
those skills which are necessary for effective group relations and will

help others to improve as group members and leaders, It is necessary

to use the group process and through it solve problems more efficientlyoz6

According to Chesin there seems to be an interchange between in-
service education and the group process, It is based on the assumption
that group action can be directed toward effective decisions and results.2’

This assumption that the group process is an effective human pro-
cedure and the corollary assumption that the group process can be
manipulated for improved results are implicit in the philosophy 8
of both group dynamics and of modern trends in in-service education.?

A film recommended for some aspect of the language arts program
could be used at a faculty gathering. It might be used to stimulate
discussion or to introduce a new teaching method,

At a public school meeting in Ely, Minnesota, a film was shown
and small group discussions followed. To aid in forming discussion, each

group member received a sheet of suggested procedures that had been pre-

pared ahead of time. A question was presented to each group which served as

25Gerald A, Chesin and Marc H, Selman, "Group Dynamics and In-
Service Education;" Peabody Journal of Education, XLIV (May, 1967), 352,

26J° Minor Gwynn, Theory and Practice of Supervision, (New York:
Dodd; Mead and Company, 1961), p. 368.

2TChesin and Selman; 352,

28144,
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a topic of discussion., The purpose of this particular meeting was to
stimulate discussion rather than to arrive at solutions,2”

A speaker could report on a pertinent topic in the languége arts
field and later have a discussion period or perhaps a question and answer
session, There seems to be many areas in which discussion could be
aroused, A session using brainstorming, gathering many ideas in a short
period of time, could follow a lecture, film, or panel presentation., 4
buzz session would also be fitting in these same situations, Such activ-
ities should bring fruitful results,

The illustrative lesson is another means of in-service instruction.

Schminke describes it as follows:
This is a written description of a hypothetical period of class-
room instruction and may be used as a basis for group discussion
of teaching content and procedures. It may be adapted to the
particular needs of any group of teachers and to most any area
of instruction or principle of good teaching in the elementary
school,3C ) .

The lesson as described by Schminke shows that planning alone is
not enough, Planning must be supported with basic principles of learning
and thereby improve instruction. As a technique for in-service study of
instruction, the illustrative lesson has a number of advantages. It pro-
vides an orderly manner by which to review instructional practices and

underlying concepts. It is very flexible and can bring in such topics

as classroom climate and intellectual, emotional, and social atmosphere

29Donald Co, Blanding, "Why Not Use Discussion at Your Faculty
Meeting?" Bulletin of the National Association of Secondary School Principals,
XL (May, 1956), 108-109.

30¢1arence W, Schminke, "The Illustrative Lesson: A Technique for
In-Service Education," The National Elementary Principal, XLI (February,
1962), 31,
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of the school, It is selective in that it can include aspects of in-
struction not otherwise attainable, Treating the matter at a different
angle, he suggests techniques the teacher should avoid rather than what
she should do., It gives the teacher the opportunity to exercise judg-
ment in determining alternate courses of action.3l

The methods related here will serve as a guide for choosing the
needed activities for the one-year in-service program, According to the
needs of the area, a fitting program will be planned, developed, and
organized in the following chapters., The writer hopes to plan a program
that will be beneficial to the teachers of the six grades, a program of

general instruction, applicable to these grades in the language arts area,

Guidelines for Shaping the Program

In an in-service program, there must be some guidelines for
planning; organizing, and conducting the activities, Parker states some
guidelines for the planning of an in-service program. The following are
applicable to the program being planned:

(1) People work as individuals and as members of groups on
problems that are significant to them.

(2) Many opportunities are developed for people to relate them-
selves to each other,

(3) Continuous attention is given to individual and to group
problem-solving processes,

(L) Atmosphere is created that is conducive to building mutual
respect; support, permissiveness and creativeness,

(5) Multiple and rich resources are made available and are used,

(6) The simplest possible means are developed to move through
decisions to actions,

(7) Constant encouragement is present to test and to try ideas
and plans in real situations,

Mg, 33
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(8) Appraisal is made an integral part of in-service activities.
(9) The facts of individual differences among members of each
group are accepted and utilized,32
If these guidelines are used tb shape the program, to keep it

progressing steadily and to evaluate it, the project will be beneficial

to all,

Evaluation of the Project

An important part of the in-service education program is the
evaluation, There are several useful devices that can be used., Miles
and Passow make several suggestions from which the following have been
chosen for the purpose of this study:

Immediate evaluation methods., . . »

(a) Oral evaluation, Assuming a relatively permissive atmos-
phere, oral evaluation while training is in process and at
the end of sessions can usually be quite helpful. o o o

(b) Post-meeting reaction sheets, These much-used P.M.R.
sheets have both values and disadvantages. If inhibition
o o o €Xists in the group, opportunity for each group
member to have his say on paper, unimpeded by faster-
talking members or problems of deviance from group standards,
may be essential for getting good evidence, o o ©

(¢) Observation of behavior in the training session. o . .
This approach has serious limitations,

Follow=up evaluation methods,

(a) Questionnaires and inventories. . . . Questionnaires and
inventories have the added advantage of the relatively
systematic planning and coverage that a good instrument
involves, - - »

(b) Interviews, Talking with group members or co-workers some

325, Cecil Parker, "Guidelines for In-Service Education,* In-
Service Education for Teachers, Supervisors, and Administrators, ed. by

Nelson B, Henry, Fifty-sixth Yearbook of the National Society for the
Study of Education, Part I (Chicago: The University of Chicago Press,
1957)5 pp. 10L-121,
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ﬁime after training, either individgglly or in groups, gets
elpful and thorough data-- , . o »

The writer feels that the literature reviewed in this chapter
will be sufficient in helping to plan the in-service training program
for the 1969-1970 school year, Not all the ideas reviewed will be in-
corporated, but only those that will most assuredly fill the needs of the
teachers involved,

This project will be organized and developed in the following chap-

ters; into a workable program. It will be designed according to the

guidelines stated in this review of literature.

33Matthew B, Miles and A, Harry Passow, "Training in the Skills
Needed for In-Service Education Programs," In-Service Education for
Teachers, Supervisors, and Administrators, ed. by Nelson B, Henry,
Fifty-sixth Yearbook of the National Society for the Study of Educationg
Part I (Chicago: The University of Chicago Press, 1957), pp. 363-65.




CHAPTER III

NEED FOR IN-SERVICE EDUCATION

Past Teacher Preparation in a Changing Society

The pressures placed on tcday's teachers to innovate, to
adapt, and to implement new procedures are great. Because of the
advances and modifications in curriculum development, new teaching
strategies are required., As a result of this changing methodology
and of the ever increasing body of knowledge, in-service education
for teachers is especially needed todaya1

Although four years of study has been considered sufficient
to prepare a teacher for his initial teaching assignment; the be-
ginning teacher will soon find serious shortcomings in his preparation,
The teacher preparation institution is not to blame for this inadequacy,
since no one undergraduate study could fully orepare a teacher for all
the uncertainties that will confront him,2
It seems then, that for most teachers in today's schools, past

teacher preparation in relation to the changing society is inadequate.

The continual modifications in education seem to demand a perpetual

1Lee A, Witters, "Inservice Education for the Smaller School's
Faculty," Minnesota Journal of Education, XLVIII (November, 1967), 1lh.

2L, Joseph Teufner, "School Needs are Often Neglected By..o
In=Service Teacher Education Programs," American Vocational Journal,
XXXVIII (March, 1961), 3L,

22
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change in teacher training, not only in college, but also in present
day in-service training programs,

Tannenbaum and Lacy are convinced that in-service education is
reaching only a small percentage of teachers and that the lack of good
training programs is even greater in the disadvantaged areas., They say:

The statistics are familiar to everyone--more than a
million elementary school teachers with a turnover of twenty
per cent or more per year, but with effective in-service ed-
ucation reaching only a very tiny fraction of the total group;
wonderful innovative ideas for curriculum tried in a few schools
but hardly a smidgeon of these ideas reaching out to the
garden variety of schools, And the situation in schools located
in disadvantaged areas is much worse--poorer facilities;, less
experienced teachers, unstable faculty, mobilée pupil populationsy
and more of everything deleterious to sound, long-range education,

In this rural community, in-service education is difficult because
the faculty is small and the financial support is meager., This seems to
be a common problem of small rural communities, Witters speaks about
this need in the local geographic area when hevsays:

Midwestern states will undoubtedly educate many of their
young people in medium-sized and small schools for many years
to come, and there is a great need for inservice activities
in these schools., A recent survey indicated that both teach-
ers and administrators feel that the existing inservice programs
of their schools are inadequate to meet their needs. These
schools often suffer from lack of resources, from frequent
staff turnover, and from lack of teacher coBtact with more than
a few, if any, teachers in their own field,

After having spent several years working in the small school in

the rural area, the writer feels it is necessary to train the teacher

3Harold Eo Tannenbaum and Archie lLacy, "For Elementary Teachers...
Mass In-Service Education?" Educational Leadership, XXV (October, 1967);
5%,

hWitters, 1k,



