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The language based reading approach allowed the children to
initially learn to read their own oral language patterns. It
was concerned with a whole-language system where meaning
identification was paramount. The conventional approach
focused on skill development.

It was concluded that the experimental group exposed
to the language based reading approach achieved at a higher
level on word recognition. Thére‘was no difference between
the groups in attitude toward the concept of reading.13
Children exposed to the language-based reading approach
produced miscues which indicated the effectiveness of the use
of the reading strategies.

After the study was completed; Gardiner felt that a
beginning approach which initially utilizes each child's
language and is strongly supported by books which are inter-

»

esting and in the child's language pattern may expedite the
beginning reader's acquisition of meaning;14

The basal reader may be the most evident obstacle
inhibiting natural reading development in young children.
The children may not comprehend the full meaning of the stories
because the basal series is concerned with sequential and
controlled vocabulary development. The unnatural language
pattern and lack of meaning inhibit a child's use of context

15

clues, an essential reading strategy for beginners. The

13Gardiner p- 5.

14Gardiner p. 6.

15Gardiner p. 8.
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stilted sentence structure and concern for controlled vocabu-

lary make no allowance for the child to make predictions about

the text. Prediction and probability are already well developed

in oral language.

Beginning readers are frequently exposed to materials
that are concerned with grapho-phonic information rather than
meaning. The teacher is very often pre-~occupied with letters
and words. The reader must be able to use grapho-phonic,
syntactic, and semantic information in unison. This infor-
mation must operate interdependently and simultaneously.16
Also,' many words not represented in basal readers are known
tqifive and six year olds because they have been spontaneously

|

learned. Most basal readers have their own vocabulary but
there: is very little overlap between the different series.t’
Gardiner also insisted that oral language development
usually has immediate reinforcement, whereas the benefits of
reading are often too abstract. Many children do not under-
stand what reading is or what they are supposed to be doing.
Powers' (1978) research indicated that the use of
language experience stories in early reading instruction
proyided the children with a natural transition from oral to
written language. The language experience stories facilitated
the connection between oral language and printed material and

provided the children with the opportunity to rely more heavily

on non-visual information. However, an unfortunate aspect of

16Gardiner p. 15.

'17Gardiner p- 9.
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the traditional reading approach, is that the child's pro-
ficiency with his language is rarely taken into consideration.
Language experience stories reinforce mény skills which
are essential to reading but ''are never taught'--fluency,
identification of words and meanings. It provides a natural
transition from oral to written language'.,i18

Children need to be exposed to a variety of strategies
which will enable them to become independent readers. Emphasis
must be placed on their "making sense'" of the material they
are reading instead of merely sounding out or word calling,
with little or no attention to the meaning. The child learns
the: various semantic and syntactic rules of his language by
practicing his language by listening and speaking.

A child can learn to read most effectively, not
through rigidly sequenced instruction, but instead by reading.
The child will come to develop rules on his own which help

him become a fluent reader.l9

Development of these rules
comes from feedback from a fluent reader. The teacher, being
JtH@t fluent reader, does mnot interrupt or correct. Feedback
which is most helpful to beginning readers can be provided
more readily throught the extended use of their language.

In this manner, the children's language becomes- their own
""basal reader" in that their initial interaction with print

consists of sentences and stories that come from within them-

18Meredith Powers, "Beginning Reading Instruction:
Making Sense or Nonsense," ERIC (1978) p. 4.

19Powers p. 4.
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selves.20 Children's language must be respected and incor-

porated as part of their first reading material. Thus, the
language experience approach becomes a very important element
in the teaching of reading.

Buckner (1978) conducted a study that compared the
first grade reading comprehension and vocabulary scores of
children who were exposed to a Language Experience Approach
in Kindergarten to the scores of children who participated
in a traditional Kindergarten reading readiness program.21
The study compared an experimental group of twenty-two
Kindergarten students who had the ability to verbally inter-
act and a control group of twenty-two. The experimental
group were exposed to the Language Experience method of
reading and the control group received the Standard Kinder-
garten Reading Readiness Approach.

Buckner's research study concluded that the children
who learn via a Language Experience Approach in a Kindergarten
readiness program possesed higher vocabulary and comprehension
skills at the completion of the first grade than those who
received instruction through the methods of a regular Kinder-
garten Reading Readiness Program.

The purpose of Asplund's (1976) study was to determine
the effect of the Language Experience Approach on acquiring
sight vocabulary. Asplund's hypothesis was that the use of

Language Experience Approach as a supplement to the basal

20Powers p. 5.

21John Buckner, "Supportive Evidence for the Language
Experience Approach at the Kindergarten Level,'" ERIC (1978) p.

1.
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program would stimulate use of the sight word in the students
oral language and thus attach more meaning to the words as
well as reinforce their introduction in the basal 1esson.22

Asplund's study consisted of a basal group which
received 90 minutes of basal instruction each morning and 60
minutes of basal instruction each afternoon. - The Language
Experience group participated in the same basal group in the
morning but in the afternoon they dictated and read stories
and other selections related to the theme of the basal
lesson.

The conclusions found from this study were that the
Language Experience activities .stimulated the children to use
sight words in their own oral language first. This process
reinforced the basal lesson, where the children had encountered
the words in a new context.23

Hall (1965) indicated that exposure to the Language
Experience Approach represented both the eiperiences and the
. language patterns of the tearner. Language Experience was an
. effective way to teach reading and related communication
skills.

Haisley and Perino (1977) initiated an alternative
procedure to the traditionél basal reading approach. This
procedure was to build on a well developed oral language
program by adding a written language and a phonics component

to make the transition to reading more meaningful and reading

22Betsy Asplund, "The Effectiveness of the Language
Experience Approach as a Supplement to a Basal Reader Program,"
ERIC (1976) p. 5.

23Asplund p. 12.
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skill development more systematic.

The program included activities related to auditory
and visual memory and discrimination; left to right pro-
‘greSsiqn; phrases and sentences; and; word and sentence
rearranging. This program was supported by the individual
and group dictation of experience stories and charts._24

The program proved to be very successful. Students
in the two experimental classrooms scored on average at the
. 72 percentile and the 68 percentile respectively on the
Cqmprehensive Tests of Basic Skills (CTBS) Reading Test in
May, 1975. Eight other classes in the Learning Center who
maintained the rote learning pattern with no additional
sequentially devéloped reading procedure scored on average
at the 52 percentile.25

A survey was taken by Crosby (1977) to ascertain the
expressed attitudes of classroom teachers toward the language
experience approach as a supplement to the basal reader in
making adjustments for individual differences among students
in an urban school system. Results from this study were as
follows:

1. More female than male teachers felt that the
reading process could be easy for children when
instruction started with experience in their own
language.

2. More female than male felt that teachers could
utilize the language experience approach to en-

hance the effectiveness of their beginning
reading programs.

24Faye B. Haisley, "Direct Instruction of Reading
Experiences in "K"indergarten as a Transition," ERIC (1977) p. 3.

25Haisley p. 5.
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3. More female than male teachers felt that the
language experience approach was not too un-
structuredzgo be of much practical use in the
classroom.

Quinn (1977) proposed a study to determine the effects
on the written expression of first grade children when the
children's own spoken words were used as the basic material
for teaching reading. Quinn's experimental group used reading
materials that were based on the experiences of the children.
The children helped the teacher create the reading and
writing material and the vocabulary words were taken from
stories composed by the children.

It was found that the experimental group wrote a
larger number of complete sentences than the control group.
The experimental group also used a larger number of difficult
words and wrote a larger number of complete sentences than
the control group.27

Rietz (1978) designed a study which used children's
folksongs to transition beginning readers from the familiar
structure of oral language to the structure of written lan-
guage. Rietz felt that children would meet one less obstacle
to making the transition from spoken to written fluency in

language if, during the transition period they experienced

written language that corresponded structurally to their

26Margaree Crosby, '"Abstacts of Doctorial Dissertations"
published in Dissertation Abstracts International 37 ERIC

p. 7.

27Anne-Marie Quinn, "Abstracts of Doctorial Disser-
tation," published in Dissertation Abstracts International 38
ERIC (1977) p. 10.
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spoken language patt‘er’ns.'28

In a study made by Goforth (1978) it was found that
only 28.38 percent of the written structure of tradebooks she
examined corresponded to the most common patterns appearing
in the oral language of the"chi‘ldren‘..29

Fries Tesearch (1965) concluded that because begin-
ning readers have already achieved language control, begin-
ning reading instruction need not be as concerned with teaching
sound of the language, new wotrds and/or new meanings and new
grammatical structures. Rather, beginning reading instruction
shdﬁld deal with building upon the language control already
achieved by the‘children.so

Spodek's (1979) research agreed with Fries in that he
concluded that the reading process was more than code-cracking.
Even in its simplest form, the reading process seemed to
involve a broad range of perceptual associative, and cognitive

. elements. These elements were intertwined so that the in-
dividual didn't practice each one separately as he read.
anwledge of the language gave the children a better base
from which to derive hypothesis about the meanings of sets of

printed symbdls.31

28

Sandra Riétz, "Using Children's Folksongs to Transition
' Beginning Readers From the Familiar Structure of Oral Language
to the Structure of Written Language,' ERIC (1978) p. 1.

29

Rietz p. 2.

Reading 5 (1965) p. 48.

31Bernard Spodek, "Early Reading and Preprimary
Education," ERIC (1979) p. 4.
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Galloway (1976) made a detailed study explaining the
advantages and objectives of the Language Experience Approach.
She felt that language experience capitalized on every ex-
perience the child has had and assured that there was
relevancy in learning tq.read.

Galloway believed the Language Experience Approach

had some definite advantages in teaching beginning reading.

The student saw the teacher write and learned better formation,

left to right pfogreSSion, a sight vocabulary and that words
and sentences record thoughts. The students learned the
rudiments in the mechanics of writing and sequence in story
ermation. The student was also highly motivated to write
about his own experiences and seeing his story in print.32

In her 1976 study, Galloway went on to explain and
list the basic objectives ‘in a Language Experience Approach
the objectives were:

1. To develop an awareness of the experiences that
the student has.

2. To share these experiences with others.:
3. To share other people's experiences.

4. To integrate the language arts skills-listening,
speaking, reading, and writing.

5. To begin with actual experiences as a spring-
board for reading.

6. To develop or progress to the point where
vicarious experiences including reading itself,
stimulate writing and further reading.

7. To show the practical aspect of language experience.

(communication with others)

32Elizabe’t’h Galloway, '"Language Experience--A Reading
Approach" ERIC (1976) p. 2.
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8. To show the creative aspect of language experiences.
(Writing from imaginative experiences)

9. To provide the teacher with a method for in-
dividualized instruction.

The Language Experience Approach is based on the as-
sumption that it is impossible to isolate reading instruction
from the other language function. It provides children
with an opportunity to see the relationship between spoken
language patterns and written language patterns. Language
Experience uses the child's vocabulary, experiences, and in-
nate desire to express himself through incorporating speaking,
listening, reading, spelling, and writing.

The Illinois State Office of Public Instruction (1972)
conducted a thorough study of the Language Experience Approach
as a method of teaching reading; After the study was com-
pleted, the Office felt the emphasis of instruction was on
reading as a thinking process. - The Language Experience Ap-
proach was strongly supported because it exposed children to
reading of context as a strong aid to word recognition.

The Right to Read Association initiated a Language
Experience Program for the primary grades in 1969. The initial
program involved 725 children, K-2. The majority of the child-
ren came from low income families and from a small city.
Approximately 65% of the children were white and 35% were
black;34

The program consisted of an intergrated language arts

33Galloway p. 3.

34”R_ight to Read Language Experience Program,' ERIC

(1974) p. 2.
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program, instruction in listening, oral language, reading,

and writing. The parts of the program were closely correlated
and mutually reinforcing. The Language Experience Program

was based on the process of teaching reading that utilized

the child's own oral language and concepts to develop an

initial sight vocabulary and beginning word recognition skills.
The use of a child's own language allowed for maximum utilization
of syntactic and semantic information to aid in word identifi-
cation. The program also introduced specific instruction in
critical reading--thinking skills through Directed Reading--
Thinking Activities (DRTA). Emphasis was placed on setting

pupil conjectures, reading orally to prove points and reading

to solve problems.35

The initiators of the Language Experiences Program

_used formal and informal evaluative measures to assess the
program., These measures substantiated that the children who
were in levels than would be expected in each of the five
state-wide reading goals. First grade students, whose scoring
averaged the 35th percentile at the beginning of the first
grade on the Metropolitan Readiness Tests scored at the 2.2
level on the Word Recognition subtest and at the 2.5 level on
the Spelling subtest of the Stanford Achievement Test at the

end of first grade.36

It was also found that the Language Experience Program

35”Right to Read Language Experience Program' ERIC
(1974) p. 9.

36"Right to Read Language Experience Program' ERIC
(1974) p. 12.
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lent itself to a greater correspondency and consistency
between the language of the material for teaching reading
and the children's language needs and abilities. It .
provided early opportunities for the children to read and
understand ideas created by others. The children realized
early that reading was a communication of ideas and not just
a process of being able to say words.. The children also
began to deal with the language and ideas of adult writers
in a functional and purposeful manner.

Hoskisson (1975) strongly supported the idea that
children learn to read by reading. Being immersed in read-
ing would allow children to first formulate the most general
rules about reading and develop the more specific aspects
of reading at later stages of development. Hoskisson
stated: |

Since children, by the time they enter school,
have constructed a major portion of their spoken
language, it would make sense to use the sentence

as the main unit in reading, rather than breaking

sentences apart into bits and Biecg; of language

and presenting these to the child.

The idea of learning to read by reading is incorpor-
ated in the Language Experiense Program. Language Experience
promotes whole sentence usage rather than tearing it apart
word by word. It is important to maintain fluency. If
the sentences are distorted, meaning is not readilyﬂavail-
able.

Results of Hoskisson's study revealed no statistical

37K‘enneth Hoskisson, '"Assisted Reading: Learning
to Read by Reading," ERIC (1975) p. 4.
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evidence. However, by a comparison means, Hoskisson :found
that being immersed in reading produced a greater increase
in reading behavior than a comparable exposure to more
formal and phonically oriented instruction.

Stauffer (1970), Seegers (1951), and Smith (1969)
concurred that the Language Experience Approach was an
effective method of teaching reading. Stauffer felt that
the child came to school with a wealth of linguistic, social,
intellectual, and cultural experiences and an eagerness to
read. The Language Experience Approach utilized and drew
from these experiences 'in providing numerous opportunities
for the child to produce at his expectancy level in reading.

Seegers' study lent support to Stauffer. He felt
that language was learned best and vocabulary was initially
acquired through first-hand experience. The farther a
concept was removed from first-hand experience, the more
difficult was that concept.

According to Smith the Language Experience Approach
was an excellent example of teaching reading as a part of
the total communication process. She explained that in this
approach there was no distinction between the communication
strands of speaking, listening, writing, and reading. Equal
emphasis was placed upon all these skills as each fed into,
facilitated and reinforced the others.38

Formal isolated word drills were not likely to

establish a "read for meaning" concept in children. Teaching

38Nila Smith, '"Some Approaches to Reading," ERIC
(1969) p. 6.
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by simply telling was not helpful. The children would be
liable to obscure the concept of the functions of reading
and writing. The general key to improving this kind of
concept language was the use of the Language Experience
Approach.” The child needed experiences of spoken and writ-
ten language which were relevant to him. This relevance
allowed him to discover the function of reading and writing.
According to Dolch (1960), "children enter first
~grade knowing 2,000 to 3,000 word meanings.'" Estimates
today are higher. Yet first graders are required to learn
to read only 250 to 300 words. Poor readers learn less ‘than

half this numbe'r’.39

Dolch advocated the Language Experience
Approach rather than just 'the Basal Reader Approach in
order to capitalize on the thousands of word meanings child-
Ten possess.

CSTA-- (Communication Skills Through Authorship)
expanded on the Language Experience Approach. Supporters
of CSTA claimed that their approach preserved the strengths
and alleviated the weaknesses of Language Experience. A
. child in the CSTA program would orally dictate stories or
experiences onto cassettes or the teacher would hand-record
the live dictation. Wordless books or books with very few
words were excellent sources for stimulating children's

oral and written language. Stories about wordless books

also provided excellent opportunities for teacher evaluation

39A Greenfield, '""The Natural Cluster Method of
Teaching Reading: A Cognltlve Approach using Children's
Surprisingly Large Vocabulary in Fun and Success Games that
Yield Child--Created Word Clusters,'" ERIC (1974) p. 1.
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of a child's language and vocabulary development, A
project typist ‘then would type. the dictated narration and
return it to the child the same day. The child would then
read relevant material and obtain full meaning from the
story.

"Three Apéroaches to'Beginning Reading Instruction,"
was one of the First Grade Reading Studies designed by Hahn
(1966) to examine the relative effectiveness of three ap-
proaches for beginning reading instruction. The three read-
ing approaches were ITA--Initial Teaching Alphabet, Language
Arts, which consisted of variations of the Language Experience
Approach, and Basic Readers. Two of the approaches stressed
the impoxtance of developing the expression of children
through discussion, dictation, and written compositions,
and the third relied on a popular basic reading series.40

Twelve school districts in Oakland: .County, Michigan
and three classrooms of heterogeneously grouped children
participated in the study. The children matched in terms of
socioeconomic backgrounds and general intelligence.

The studies concluded with the ITA and the Language
Arts Approaches having significantly higher scores than the
Basic Reader Approach on the Word Reading Test. On in-
dividual tests, no significant differences were recorded
for speed and accuracy.

The conclusions of the study also seemed to show

some advantages to dropping the use of readiness workbooks

40Harry T. Hahn, "Three Approaches to Beginning Reading
Instruction," The First Grade Reading Studies (1966) p. 31.
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together with pre primers and primers in favor of employing
this time to have children grapple with their own thoughts
and to dictate and record their own ideas. This approach
appeared useful for developing more meaningful reading
vocabularies and for exploiting children's capacities for
interpretation.41

A study conducted by Lamoreaux (1943) found that
the Language Experience Approach to reading promoted the
all-round development of the child. Language Experience
included the child's emotional, social and physical develop-
ment as well as his mental development. Lamoreaux suggested
that we must pro¥vide children the opportunity for them to
use their experiences in the interpretation of printed
material so that they may read understandingly.42

According to Lee and Allen (1963) there was no need
to distinguish between the reading program and other language
activities. A child learns to read through past experience
in listening and speaking. The Communication skills are
related and the experiences of children, including their
language experiencés are essential ingredients for a success-
ful educational program.

Most children are made to feel that reading is im-
portant and will strive to obtain that goal as long as they

understand what they are doing. For this reason it is

essential that teachers place major emphasis on activities

41Hahn p.- 35.

42Lillian Lamoreaux, Learning to Read Through Ex-

perience (1943)
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43

which help each child to learn to read through his experience.
To take reading out of its righful place in the total lan-
guage experience program is to ask many children to do the
impossible.

Spache (1963) found that unlike current basal reading
materials, experience charts also had intrinsic motivation
and add a strong element of vitality and spontaneity to
the reading progrm. The charts contributed attractiveness,
originality, better literary quality, and a meaningful vo-
cabulary.44

Piagets' studies stated that 'the line of develop-

menit of language is from the whole to the part."45

Any
reading program strictly adhering to a decoding approach
that requires children to first learn sounds, then lists
of words, and finally the reading of sentences violates
everything we know about children's acquisition and know-
ledge about language.

According to Eisher (1977), Language Experience is

important to beginning reading instruction because:

1. The content is meaningful. Children dictate
and write about experiences that are meaning-
ful to them. The concepts and vocabulary are
familiar and the children can easily comprehend

their own written language.

2. Children read their own language. They need to
see their words as they will actually appear in

43Doris Lee, Learning to Read Through Experience
(1963) p. 31. ’ '

44George D.sSpache, Toward Better Reading, (1963) p. 35.

45Carol J. Fisher, Children's Language and the Lan-

guage Arts, (1977) p. 327:
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printed reading material and the children can
actually see how language and reading are re-
lated. "

3. The Language Experlence Approach involves all

the language arts. It naturally integrates &ll
four of the language arts areas and each con-
tributes to the development of the other.

4. Reading is an active process. Children become

personally and actively involved in reading.
They formulate their own rules, seek out their
own patterns and develop t&glr own ways to
identify unfamiliar words.

In the summary, it appears that many of the researchers
base their support of the Language Experience Approach on
two major components. They all seem to be in agreement
that the Language Experience Approach is an excellent way to
facilitate the natural transition between oral language and
the printed material and that the Approach allows the child
to read relevant material.

Language Experience lets the child read material that
"makes sense.'" The child can identify with the meaning of
the stories, since the stories are based within their own
oral language. Using the Language Experience Approach to
teach beginning reading eliminates the reading of stilted
sentences and unfamiliar language. In essence, the child's

own oral language system becomes his basal reader. Language

Experience is not pre-occupied with letters and words.

The Language Experience Approach is also an ex-
cellent way to teach reading because it integrates the lan-

Rather, it totally emphasizes meaning.
~guage arts skills.- It demonstrates the relationship between |
|

40pisher p. 331.
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the communication skills--listening, speaking, reading
and writing. Researchers feel that the integration of

these skills is necessary for an effective reading progranm

and that the Language Experience Approach should be widely

used in the classroom.’




CHAPTER III
DESIGN OF THE STUDY

Introduction

Researchers who support the Language Experience Ap-
proach often express dislike for the basal reader. According
to Goodman, the basal reader may be the most evident obstacle
inhibiting natural reading development in young childrenq47
The unnatural language of a basal constrains the use of
context clues and does not allow for predictions to be made
about the stories. Tﬁe Vbcabulary does not follow the
natural development of the student's oral 1énguage and often
the sentences are too formal for the child to fully compre-
hend the meaning. The basal reader also does mot show the
natural transition between oral and written language which
is so important for a beginning reader.

However, the writer, was faced with the problem of
providihg a well balanced, high quality, beginning reading
prbgram from the basal reader. This study was undertaken to
explore and-develop a Language Experience Approach that would
give the present reading program the extra dimension needed

to improve comprehension. This study was not designed to

47Elizabeth_Gardiner, "The Effect of a Language-Based
Reading Approach Upon the Reading Strategies of First Grade
Children," ERIC (1978), p. 8.

28
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eliminate the basal reader completely from the first grade
reading program but rather to incorporate language experience
activities that would complement the basal. The study also
explored the techniques of using wordless books as another
instrument to teach reading. Wordless boéks as well as the
supplementary language experience activities combiﬁed both
the oral and writteﬁ language of the children. This study
revealed the benefits that were gained from using a whole
language approach rather than word recognition strategies.
It fostered the eclectic approach to the teaching of reading.
The research study took blaée over a six month period
from September to February of the 1980-81 school year. The
seventeen participants of this project were the writer's
entire first grade class. Many of the activities
that were described in this report were used on several oc-
casions and used extensively throughout the six month period.
Wordless book activities as well as the related language.
experience activities varied in length. Some of %he books
and activities were used throughout an entire week, whereas
others were used just for the day. The class was divided
into three reading ability groups. The majority of the
activities were suitable for all three groups. However, the
writer used different wordless books with each group to in-

sure maximum exposure to the printed word.

Prevaaluation

The Iowa Tests of Basic Skills was administered to
the children during the last week of September. Even though

the study began the first week of September, the time span
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was of no real consequence. The test was still a.valid
pre-evaluation.

Level 5 of the Early Primary Battery which cor-
responds to grades K.1-1.5, was given‘té seventéén first
grade students. The test intended to assess:the.develop-
ment of early educational experiences in the basic skills:
listening, vocabulary, pre-reading, language, and mathematics.
The five subtests varied in length from twenty-nine to

48

thirty-five items. The test was given over a period of

one week. All sections except the math were used in the
evaluation .of this study.

The Iowa Tests of Basic Skills was designéd to serve
several specific purposes. Five of which pertained to this
study. They were:

1. to indicate the extent to which individual pupils
have .the specific readiness skills and abilities
needed to begin instruction or to proceed to the
next step in a planned instructional sequence;

2. to provide information useful in making ad-
ministrative decisions in grouping or programming
to accommodate individual differences;

3. to determine the development level of each
pupil in order to adapt materials and in-
structional procedures more precisely to in-
dividual needs and abilities;

4. to diagnose specific qualitative strengths and
weaknesses in a pupil's educational development;

5. to diagnose strengths and weaknesses in group
performance which have implications for change
in curriculum or instructional procedures or
emphasis;49 :

48”Iowa Tests of Basic Skills"--Teacher's Guide,
Houghton Mifflin Company, (1980), p. 1.

49”Iowa Tests of Basic Skills'"--Teacher's Guide, p. 3.
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Results from the informal entrance test given in the
summer and later the results from the Iowa Basic Tests, en-
abled the writer to assess each child's need. It was found
that the majority of the seventeen students knew the twenty-
four sight words that were taken.from the basal reader and
only five children knew how to read. This seemed to be a
suitable base to begin teaching reading through the Language

Experience Approach.

Wordless Books

Wordless books were excellent sources to stimulate
oral expression. The books also offered a great op-
portunity for the children to.readily see the connection
between language and the printed word. It was an ideal
method for the children to read their own vocabulary and
sentences. With the wordless books, the children did not
have to contend with stilted sentences and unfamiliar lan-
guage that often comes with a basal reader.

In this study, twelve wordless books were used through-
out a six month period. The books were utilized in both small
group and total class instruction. This research project
provided procedures for the various uses of wordless books in
a first grade classroom.

Aé the study began, the children were divided into
three ability groupings for reading instruction. This

~'grouping was mainly for the basal reader and had no real bear-
'ing on the application of the wordless boqks. It did,
,ihqwever, provide a convenient division of the class into

ismaller groups. The wordless books used for this activity
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were Hiccup, A Boy, A Dog, and A Frog and Ah-Choo::

One method of teaching wordless books was to give '
each reading group a different wordless book and let them
tape their story. Since this was the beginning of the school
fear it was necessary to practice talking on.the tape re-
corder before any story telling could take place.

After the students became comfortable with the
recorder, a wordless bood was presented to them. Thé'bonS‘
were .introduced with a partial DRTA--Directed Reading
Thinking Activity. The children read the titles and made
predictions as to the story content before opening the books.
The predictions were written on the chalk board and initialed

by the students.

An example of a DRTA Lesson follows:

Example: DRTA Lesson of A Boy, A Dog, and A Frog

Teacher: Can anyone tell by the title and the picture
what might be happéning in the story?

Student: The boy and the dog and the frog are going
to be friends.

Student: The boy and dog and the frog are going
fishing.

Teacher: Where do you suppose they are going to fish?

Student: They're going to a lake in the woods.

Teacher: Can anyone else tell us what the story might
be about?

Student: The dog and the frog are going to get in
a fight. ' )

Teacher: Where do you suppose this story is taking
place?

Student: In the woods

Student: Outside

Student: In a park



