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there are also interest and motivational factors to take
into consideration. Pearson strongly defends the belief
that comprehension should never be absent at any point in
a reader's development.

smith (1969) and Lerner (1975) separate the compre-
hension skills info three types: Literal, Interpretation,

Critical, and Smith adds Creative Thinking. Literal

comprehension is understanding whatais actually on the

page and being able to answer quéstions such as who,
when, or where, Interpretative reading includes the
ability to predict, understand characters, attitudes and
feelings. Critical reading evaluates what is read.
Creative thinking urgés the reader to go beyond the text
to gain new insight. Much of the reading being done is
only on the literal level. Smith proposes that questions
on all levels of comprehension should be included soO that
the reader will think and not just read words.

The language-experience approach to reading cléims
that it basis its reading development upon the language
of the reader and simultaneously dévelops comprehension
skills. Lee and Allen (1963), proponents of the Language
Experience Approach, define reading as understanding and
interpreting the ideas of'the author; gaining new meaning
by reorganizing the meaning bfought to the reading; and

developing many types of thinking skills such as comparihg,




predicting, -and evaluating. For Lee and Allen, reading

is not saying words}'it isinot treating words as.isolated
symbols} and it is not working through*a sentence by
" various word amalysis SKills. Rather, the Language
E%perlence Approach is based on the concept "What I can
think about I can talk about- what I can say, 1 can wrlte
v.(or ‘someone can wrlte for me),'what I can write, I,can"'
‘read; I can read what others write "for me to read."
(Allen, 1968, p. .1 )

In her research Gardlner (1978) found that the
. children who were exposed to a language based readlng
approach, used reading stratigies more effectlvely.
Also, when tested, comprehensiOn scores seemed po be at
a hlgher level.. |
| Hall (1977) alseo dlscovered in her research that no
one method of teaching readlng was con51stently higher
than another method., She d1d dlscover in the O'Donnell
and Raymond (1972) study that there were s1gn1flcant
gains favoring the experlmental group,'and the most
pronounced dlfference was in favor of.the language
centered prOgrams. This was espe01ally true- for low-
ability sgroup members. Thelr comprehens1on scores showed
51gn1flcant gainse.

In conc1u51on, it would -seem that a readlng program

for a lower ability'grouplng should ‘include development
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of language, the children's own writing and a continious
development of literal, interpretative, critical, and
creative reading skills. All of these skills seem to be

prevelant in the language-experience approach to reading.




CHAPTER‘IIi

PROCEDURES

Each reading program develops its own list of
comprehension skills. Yet, there ex1sts certain skllls
that are common in all. - The following,feading programs
were investigated becauseeihese wefe the reading series
most commonly used-in the.region that\tﬁefauthor taught

in, They were The Headwax,Pfogram Basic Reading and

Language (1982), Houghton leflln Readlng Program (1981),

and HRBRJ Bookmark Readlng,Program EBagle Edition (1983).

The'Language Experiences in Reading Level I (1970) was

also used because the philosophy of this reading program

is the basis of the langﬁaée-ekperience approach to.
reading which is being,fusedewith the phonetic appfoach
to design the lesson plans being presented later.

The following were twelve comprehension skills most
commonly developed onvthe fifst grade level in the above
reading series. Skills which~cou1d be developed under
literal com?rehension were classification, multiple

meaning of words, context clues, main idea, detail,

12
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following difections, sequence and factual questions.
Those of an interpreﬁative nature,were cause and effect.
Criticallcomprehension‘skiils included fact and opinion,
predicting outcomes and drawing cohclusions; The division
 0f‘these»skills was determined by the work of Smith (1969)

‘and her qorrelation with Bloom's Taxonomy.
Other Materiels

The lesson plans developed iater include not only
the comprehension skills listed above, but also the
provisioh for the creative writing of the children.. As
an incentive to encourage good writing skills, the
children will be exposed to chlldren's books selected

accordlng to a certain toplc. These topics were chosen

after referrlngnto-The Arbuthnot Anthology of Children's
Literature (1971), Best Books For Children (1969), and a

shOrt interest inventory compketed‘by phe childfen. (see
AppendiX) These soprCes produced ﬁhe fOliowing topics:
senses, SeasOns, realiaﬁimals,‘other eountries, color,
 food, the child and the family, weether, plants; friend-
 ship, fictional animals, and fair§ tales. Lists of books
under each of these toplcs were formed. The sources for

" the compllatlon of -these llsts were The Arbuthnot Anthol-

ogy of Children's theratureﬂbyfArputhnot (1971), Using
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Literature With Young Children by Coody (1979), "Stories

Good Enough To Eat" by Morrow (1983), "I Can Read!
Predictable Books as Resources For Reading and Writing

Instruction" by Rhodes (1981), Best Books For Children by

Solomon (1969), and listings of books found in the various
reading series teacher's manuals.

The comprehension skills and the topics were then
combined. The writer decided to arrange the skills with
those topics which would be most beneficial in developing
the skill. Thus,.the following arrangement was formed.
The skills are listed in order of difficulty and according

to literal, interpretative and critical comprehension

skillse.
Comprehension Skill Topic
Literal
Classification. Senses
Multiple Meaning of Words Seasons
Context Clues . Animals-real
Main Idea Other Countries
Detail Color
Following Birections Food
Sequence Child & Family
Factual Questions Weather
Interpretative

Cause and Effect ' Plants
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Critical
Fact and Opinion
Predicting Outcomes

Drawing Conclusions

Friendship
Animals-fiction

Fairy Tales

When discussing the books afterrtheylhave been read,

the questions can develop several of the comprehension

SKills.\ However, the skill stated would be one most

emphasized.
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Lesson Plans

Skill - Ciassification

Week 1

Objective: The students will listen to five or more books
about the senses and will be able to answer
questions about the senses.

Procedﬁre: Each day during story time the teacher will
select a book from the following list to read
to the students. Questions will Be asked
which will develop the attributes of the
objects being discussed.

List of Books:

Al¥iki, My Five Senses

Adler, Irving and Ruth. Your kEyes

Alexenberg, Melvin. Light and Sight

. Sound Sciences

Arbuthnot and Root. Time for Poetry

Banner, Angela. Ant and Bee and the Rainbow

Bartkowski, Renee. Qur World of Color and

Sound

Bendick, Jeanne., What Could You See?

Craig, Jean. The Woodwinds

Freeman, Mae. Finding Out About Shapes

Garelick, May. Sounds of a Summer Night




—
%

Evaluation:
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Gill, Bill and Reid, Alastair. What Color Is

Your World?

'Kettlekamp, Larry. The Magic of Sound

Neurath, Marie. Too Small To See

Orleans, Ilo. Watch the World Go By

Pine, Tillie S. and Levine, Joseph. Light -

Ail Afound

Podendorf, Illa. TIhe True Book of Sound We

Hear

Radlauer, Ruth Shaw, About Four Seasons and

"Five Senses

Raskin, Ellen.. Spectacles

Sewin, Seymour. _Let's-Try-It-Out —--- Light
and Dark

Showers, Paul. Find Qut By Touching

Tinkelman, Murray. Who Say Hoo?

Tudor, Tasha. Around the Year

Wondriska, William. The Sound of Things

After each book is read, the students ﬁill be
able to identify the sense/senses reférred to
in the book.  They will be able to give some

of the descriptive attributes of the senses.




Week 2
First Day

" Objective: The students will wri£e a story of at least
thrée sentences long either about an apple,
a balloon, or a tree.

’AProcedure: 1. An apple is preseéented. to the students.
They diséﬁss its shape, how it tastes and
other attributes.

2. A balioon is blown up. The students
discuss its color, shape and how it feels.

3. Next, é pine branch‘is passed to each
student and,its‘attributes are discussed.

4L, -The children are‘thenvencouraged to write

a story about one of the objects. They

should tell as much about the object as

possible.
Second Day .
Objective: The student will read his/her story to a
small group.
Procedure: 1« Each student Will read his/her story to
| the rest of the students in the group.
2. They will help each dther improve their
stories by offering‘suggestions.
3, Each student will then make any corrections

on this first draft s/he thinks is necessary.




Third Day
Objective: The students will rewrite their stories.
Procedure: 1. The students will rewrite their stories
using their best handwriting and making all
corrections.
2. They may illustrate their stories.
3. The stories willvthen be posted.
Evaluation: The stories of the students will be evaluated
Super, Good, or Satisfactory according to
these criteria:
1« Wrote in complete sentences.
2. Told at least three things about the

Objecto

3, Used correct capitalization and punctuation.

Week 3

Skill: Classification Classification is the association

of twoe or more words.
Objective: The students will be able to sort similar
characteristics under specific headings.
Procedure: 1. The students will identify shapes, colors,
and touch of the objects they wrote about.

Shapes Colors Touch/Feel

round : red hard
oval , green prickly

pointy yellow sharp
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2. These words can be printed on chart paper
for further reference,
3. The attributes can be printed on one
color of carde the descriptive words on
another and placed in an envelope for indi-
vidual work. |
L. Do a similar chart as in number one, but
using the sense words as heading words. Use
as many words from the childrens' own stories
as possible.
5. Print the éense words on one color of
card and the other words on another color of
carde Put them in a box. The students éan
then file the attribute words behind the
sense heading words during their free time,
- Extended Activities

6. Develop other classifications such as
fruit, toys, and trees. ‘Have students match

- words with pictures before separating them

into categories.

7. Use a tangram set and sort according to

shape, size or color.

8. Use a mail-order catalogue for illustra-
tions. Cut out and paste the piétgres in a
folder., Draw lines across the bottom of thé

folder. Strips of stiff paper printed with_
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the names of each item are kept in an envelope
'stapled to the f@ldef. Students match strips
with picturés., Topics fof.the;folders could
be clothes, tooels, round things, square
things, kitchen utensils; furniture.
9. Prepare word cards using names of items
usually found in the house. . Prepare containers,
with the name of spécific rooms of the house
on them. The student matches the items with
room it is found in.

Evalﬁation:'The students will be evaluatéd on their
participation. Also, at the end of the week

each student must demonstrate one independent

activity'to the teacher.




Skill - Multiple Meaning of Words
Week 1
Objective: The students will listen to five or more
‘books about the seasons and will be able to
answer questions relating‘ta each season. .
Procedﬁre: Each day during story time, the feacher will
. gselect a book from the following list to read
to the children. | |

List of Books:

Buff, Mary'and Conrads. ngry,'Skurfy and

Flurry . 7
Burton, Virginia. ZIhe Little House

Fox, Charles Philip.u When Wiﬁtér Comes .

Goudey, Alice. Thé Day We Saw The Sun Come

Yp
Langstaff, John. Gather My Gold Together:

Four Songs for Four Seasons

Lenski, Lois. Spring Is Here

. On_a Summer Day

. I Like Winter

. Now‘It's Fall

Tresselt, Alvin. Hi, Mister Robin!
- Evaluation: After each book is read, the students will be

able to identify each season. They will also




Week 2
First Day
Objective:

Procedure:

Second Day

Objective:

23

be able to give the meaning of words by using

them in sentences, for example, 'We like to
fall in the leaves. Halloween is a holiday

in the Fall.t!

The students will write a story of three or
four sentences about oné of the seasons of
the year.

1. Show two or three pictures of each season.
Direct the discussion as to what they see in
the pictures noting plant life, animal life,
color, weather, and clothing.

2. Discuss activities which would take place
during that particular season.

3, Discuss the holidays of that season.

4o The students are encouraged to write a
story about their favorite season. They
should either give some facts about the
season or give‘their reasons why it is their

favorite.

The student will read his/her story to a

small group.
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Procedure: 1. Each student will read his/her story to
the rest of the students in the group.
2. They will help each other improve their
stories‘by offering suggestions.
3, Each student will then make any corrections

on this first draft s/he thinks is necessarye.

Third Day y
Objective: The students will rewrite their stories.
Procedure: 1. The students will rewrite their stories
using their best handwriting and making all
corrections.
2. They will paint a picture to illustrate
their:stories.
Z,  The story will be posted with the picture.
Evaluation: The stories of the students will be evaluated
Super, Good, or Satisfactory according to
these criteria:
1, Wrote in complete sentences.

2. Wrote at least three sentences.

3. Used correct capitalization and punctuation.

' Week 3

Skill: Multiple Meaning,bf”Words The word has‘more than

one meaning depen&ing on its usée in the sentence.
Objective: The children will be able to use words with

more than one meaning correctly.
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Procedure: 1. Chooée words from the childrens' stories -
such as fall, rides, sled, rain, cold., Print
them on the board.s The children will complete
the sentences by using the correct word.

Halloween is in the _____ .
My brother had a bad and skinned his
arm. |
~I take mj sister for ___ " on the sled,
He _ ﬁié bike. U
There is a.___ on the porch.
She likes to ____- during the winter.
It began to _____ this-morning.
There is lots of ___ during the spring.
It is
I have a bad _____.
2. Print the sentences on strips of paper.
Make two cards for each ﬁord. The children
can then place the‘Words<in the blanks. Code
so that it can be self-corrective.
3« Usewords from any of the stories the
children have written. On a folder, print these
directions:'WhiCh of these .words can be used
in both sentences. Draw a circle around it.
I have a ____ coaﬁ. green
- My apple was too_;____ to eat. blue

Put as many similar sentences as possible.
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Cover with clear contact or laminate.
L. Decorate a box. Label it "Use me Twice."
In the box put word cards.of words the
children have beea using in the previous
activities. The child draws a card and tries
to use it in two different'sentences or draws
two pictures showing the difference in meaning.
- Extended Activities:
5. Print these words on cards:
ring ray may light wave row star like
last land back fly play work ‘pet box show
On another card prlnt an 1ncomplete sentence
-~ such as | |
I have a pretty ______ .
Cut the cards so that ohly one word card will
match one sentence card, 1
6. Print sentences on 9 x 12 tagboard. Use
‘the words from activity five. Paste a
picture for the meaning of the word ehe
students are to 1eokj for. Then they are to
underline £he seﬁtences in which that meaning’
of the word ie used.
Evaluation: The students will be evaluated on their
participation. Also, at the end of the week
each child must demonstrate.one independent

activity to the teacher.




Week 1

Objéctive:

Procedure:
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Skill - Context Clues

The children will listen to five or more

“books about real animals and will be able to

relate facts about each animal.
Each day during story time the teacher will
select a book from the following list to

read to the children, -

List of Books:

Adelson, Leone. Please Pass ‘the Grass!

Anderson, O.W. Blaze and the Gray Spotted

Pony

" Blough, Glenn O. Who Lives At The Seashore?

Bosiger, E. and Guilcher, J.M. A Bird Is Born-

Bronson, Wilfrid S. Turtles

Buck, Margaret. In Ponds and Streams

Buff, Mary and Conrad. Forest Folk

Burton, Maurice. Bird Families

- Carriere, Anne., Jennifer's Walk

Cafter, Katherine J?i,HQEEI Long Legs
Collier,-Eﬁhél.f Who Goes There In MynGarden?

Crawford, M. Old MacDonald Had a Farm

Daly, Maureen. Patrick Visits the Zoo

Darby, Gene. What Is a Cow?
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Darby, Gene. What Is a Fish?

Darling, Louis. Penguins
Delaney, A. The Butterfly

.De Regniers, Beatrice, It Does Not Say Meow

and Other Animal Riddle Rhymes
Dupre, Ramona S. Spiders

Earle, Olive L. Squirrels In The Garden

Fatio, Louise., Red Bantam

Floethe, Louise Lee. Sea of Grass

Foster, Pauline E. and Larry. About My Puppy

« Your Parakeet

Goudey, Alice E. Butterfly Time

. Houses From the Sea

Keats, Ezra J. QOver In The Meadow

McClung, Robert. Peeper, First Voice of

Spring

Memling, Carl. I _Can Count

Podendorf, Illa. TIrue Book of Animal Homes

Rajankowsky, Feodor. Animals on the Farm

Schwartz, Elizabeth and Charles. When

Animals Are Babies

Schweitzer, Byrd. Amigo.
Selsam, Millicent E. All Kinds of Babies

o All About Eggs and How They Change

Into Animals

o When An Animal Grows
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Evaluation: After each book is read the students will be

Week 2
First Day

Objective:

Procedure:

Second Day
Objective:

Procedure:

able to give some facts about animals such as
eating habits, homes, how they are useful to

us.

The children will write a riddle about an
animal., The riddle must contain three clues,
Te Place_aroﬁnd the room pictures of all
types of animals. On the back of the picture
or next to it have pfinted some interesting
things about the animals, The children can
participate in this by sharing their knowledge
about the animal. Add this information to
each picture.

2. The teacher will give some oral examples
of riddles and ask the students for examples.
3, The students will choose one animal and

write a riddle giving three clues.

The student will share the riddle with the
teachere.

1. Each student will be given an opportunity

'to share his/her riddle privately with the

teacher,
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2. Together they will work on clarity and
make other necessary corrections. |

Third Day

Objective: The students will rewrite their riddles and
share them with the class.

Procedure: 1. The children will rewrite their riddles
using their best handwriting and making all
corrections.

2{ The children‘wili‘fead their riddles to
the class, who will attempt to guess the
animal.

3+« The children will print a second copy to

be combined into a class book Animal Riddles.

Evaluation: The riddles of the students will be evaluated
Super, Good, or Satisfactory according to
these criteria:
1le Wrote in complete sentences,

2. Gave at 1eé$t three clues.

3« Used correct capitalization and punctuation.

Week 3

Skill: Context Clues The meaning of the word is given

in what is read,
Objective: The students will be able to determine which~
word to use by the other words in the sentence,

Procedure: ‘1, Using ideas from the childrens' stories,
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put these and similar sentences on the board
to do with the entire ETrOoUuDPe
A bear has brown .

A turtleis housg is its .

2e ‘Using the riddles of the children, print

the names oftthe'animals they wrote about on
'Cards. Print each glue on a strip of paper,'
Put two amimal cards and their clues in an
_envelopes Children match the clues with the
correct animal. Make the activity self-
corrective. o d
3¢ Use fhe sentehces fr®m number one activity’
and print on aiCircular‘boéfd. Cover the
 board withAclear contéct 65 laﬁinate. Prinf
" the answers on clothespins. The students
complete the sentences by clipping thé correct
clothespin ne#tkfo the sentence.,
4;' Make folders with a picture of an animél
on one side and incompleté sentences on the
other side.

Picture of The bear's ______ is brown.

. bear V He isﬁéating .
It is'a _____ day.
It must be _____ .

Print the answers at the boftom; Cover with

clear contact or laminate. x
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Extended Activities:
5., Print previous stories of the children
on chart paper omitting key words. Print a
1ist of these words nearby. Children print
the stories on paper, but fill in the blank
spaces with a word from the list. They correct
their work by referring to the original story.
6. Use the stories from the basal reading
text., Select the words that are the most
difficult for the students, In a folder,
print incompléte sentences. In an attached
envelope put:appfopriate word cardse. The
student puts the correct word card in the
sentence.

Evaluation: The students will be evaluated on their
participation. Also, at the end of the week
each student must demonstrate one independent

activity to the teacher.




Week 1

" Objective:

Procedure:
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Skill - Main Idea

The children will listen to five or more
books about other countries and be able to

fell the most important thing about the book.

‘Each day during story time the teacher will

select a book from the fdllewing_list to read

to the children,.

List of Books:

India:

Japan:

Oceana:

Thailand:

Babbitt, Ellen. The Jataka Tales
Spellman, John. Tne Beautiful Blue Jay

Baruch, Dorothy. -Kappa's Tug=of=-War

Behn, Henry. More Cricket Songs

Lewis, Thomas P. The Dragon Kite
Mosel, Arlene. The Funny Little Woman

Stamm, Claus. Three: Strong Women

Uchida, Yoshiko. The Rooster Who Understood

Japanese

' Yéshima, Taro., Seashore Story

. Crow Boy

. Umbrella

Holding, James. The Sky-Eater and Other
. South Sea Tales. | |

Ayer, Jacqueline., A Wish For Little Sister
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China: Flack, Marjorie. The_ Story About Ping

Handforth, Thomas., Mei Ii

Wfigﬁt, Mildred W. A Sky Full of Dragons

Hong Kong: Ayer, Jacqueline., Little Silk

Spainf, Schweitzdr, erd Baylor. Amigo
Asian: Aruego, Jose. A Crocodile's Tale

Coutant, ‘Helen. and Vo-Dinh. First Snow

New Zealand: Holding, James. Cato the Kiwi Bird

South America: Aruego, Jose. _Pilyo the Piranha

Africa: Feelings, Muriel L. Jambo Means Hello

Greenfield, Eloise., Africa Dream

Kenya: Ward, Leila. I Am Eyes, Ni Macho

Ethiopian: Kendred, Wendy. Negatu in the Garden

Evaluation: The children will be able to tell the most

'important‘idea about the story.

Week 2

First Day

Objective: The children will write a story of at least
three sentencés long about themsleves.

Procedure: 1. The'children discuss those things about
themselves that would be of interest to others.
The teacher lists these on the board.
2e Thé children are then asked to reflect on
these qualities and decide what they would

like others to know about them,
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3. The children are then encouraged to

. write their story.

Second Day

Objective:

Procedure::

Third Day
Objectivef'

‘Procedure:

Evaluation:

The child will read his/her story to the

' teacher.

e Each student w1ll be given the opportunity

to read his/her story privately to the

Lteacher..

2. Together they will work on clarity and

make other necessary corrections.

Thé students will rewrite their stories.
1e The students w1ll rewrite their stories
uslng thelr best handwrltlng and maklng all

corrections.

- 2. The teacher will collect the stories and

read them 'aloud,: The students will try to

guess which'student'wrote‘the story..

3, The students w111 draw 11fe-s1ze plctures
of themselves. | |

L, The storles will be pOSted next to the

respectlve student's picture, .

VThe storles of the students w1ll be evaluated

Super, Good or Satlsfactory accordlng to
theSe*criterla:,‘

1e Wrote'inscompleteesentences.:*
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2. Wrote at least three sentences.

3, Used correct capitalization and punctuation,

Wéek 3 ‘ ‘

Skill: Main Idea The main idea is the central idea of

the sentence, paragraph, or story.

Objective: The students will learn to express the main
idea of a given selection.

Procedure: 1, Students read their stories about them-
selves. The other students suggest titles
for the stofy. |
2. Print the stories on cards. Print the
title chosen by the student author on another
card., Put them in a decorated box. The
students match the story with its title.

Extended Activities:

%« A story is chosen from each type written
s0 far by the students. In an envelope put a
copy of each of the stories and a title for
each story. The students match the title
with the story.

4, Cover up the titles of several books.
Books are numbered., After reading a bobk,
the student_writes a title for the book. The
suggestion is put on a paper with the number

of the book and put in a box labeled "A Great



Evaluatidn:
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Story." At the end of the week the titles are
read aloud to the group and they try to

decide which book it goes with.

Se Pictures from magazines or books are
pasted on cards., Avsﬁért paragraph about

each picture is printed on another card. The
student matches the picture with the paragraph. .
The students will be evaluated on their
participation. Also, at the end of the week
each student must demonstrate one independent

activity to the teacher.



- Skill - Detail
Week 1

Objective: The sStudents will listen to five or more

books about color and give some important
details that they haye learned from each story.
Procedure: Each day during story time the teacher will
select a boek from the following list to read -
to the students.
'List of Books: , “
Alleﬁ, Claryce. "A Plastic Rainbow"

Burdy, Susan. If You Have a Yellow ILion

Campbell, Ann. Let's Find Out About Color

Carter,.Katherine. My Book of Color

Charles, Donalde. Calico Cat's Rainbow

Heftner, Richard. The Strawberry Book of

Color .

Lionni, Leo., Little Blue and Little Yellow

May, Julian. Why People Are Different Colors

O'Neill, Mary. Hailstones and Halibut Bones

Pinkwater, Daniel M. The Blue Thing

Reiso, John J. Colors
Rossetti, Christine. "What Is Pink"
Tison, Annette and Tayler, Talus. The

Adventures of Three Colors
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Wolff, Robert. Seeing Red

Zolotow, Charlotte. Mr. Rabbit and the

Lovely Present

Evaluation: After each book is read, the students will

tell which colors were discussed, give the

main idea and important details.

Week 2
First Day
Objective: The students will write a story of at least
three sentences long about a certain color.
Pngedure: 1.« The teacher lists the colors on the
board that the students give in response to
uUWhat is your favorite color?"
2e The teacher then asks, "What do you thimnk
of when I say (a specific color)?" The
teacher listé the responses under the color
word.
2. The teacher then asks the students to
write a story of at least three sentences.
Story starters given te the students are
My faverite color is
I am (color)
Second Day
Objective: The student will read -his/her story to the

teacher,




Procedure:

Third Day
Objective:

Procedure:

Evaluation:
e

Week 3
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1« Each student will read his/her story
privately to the teacher,
2. Together they will work on clarity and

make other necessary correctionse.

The students will rewrite their stories,

1le The students will rewrite their stories
using their best handwriting and making all
corrections,.

2e They may illustrate their stories.

3. The stories will be posted later.

The stories of the students will be evaluated

- Super, Good, or Satisfactory according to

these criteria:
e Wrote in complete sentences.
2. Wrote at least three sentences.

3¢ Used correct capitalization and punctuation.

Skill: DBetail Details are small pieces of information

telling about the main idea.

Objective:

Procedure:

The students will learn to find and rémember

various -details.

e The student éays to the group, "I am a

color; what is it?" Students then try to

guess the color by asking questions such as
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"Are you the color of peas?!" The student

can answer only "Yes" or "No."
2e FEach student chooses a picture dictionary
1lists all._the items found there that are
color s/he wrote about.
. 3. Print the color words on ene color of
card, Print thé things described in the
students' stories on another color of card.
Later‘thg-studentsican sort the coloers
and objects.
‘Extended Activities:
b Print sentences from previQus stories on
strips of paper., Match the sentences withi
the correct picture.
My brown fur keeps me warm. (bear picture)
I like ____ because they taste delicious.
(apple picture)
I like to make snowmen and go sledding.
(wintep picture)
5 'Paste a pibture.in a folder., On the
otherside print_fen questions about the
picture that can be-answered with a "yes"
or "nou" Cover with clear contact or laminate.
6. DPaste several ads on one side of a.
folder., On the other side print questions

that can be answered from readingAthg ads.




